
" ED 107!.002

UOR
TITLE

STITUTION
4

RESUME
e

C 072 444 v

1

Fisher, Steven D.;, 'And Others f.

Post S,:condary Programs for-the Deaf: III. Internal

SPANS AGENCY

gon, NQ
DAT32

GRANT
NOTE

EDRS PRICE'
DESCRIPTORS

ABS.TRACT

Views. Research Report No. 67.
Minnesota Univ.,-Minneapolis. Research, Development;
and Demonstration Cenr. in Eduation of Handicapped ,
Children. .

.

Bureau of Education for the and4capped (DHEW/OE),
'.

Washington, D.C. .
;;

332149'
Sep 14 .

s

0EG-09-332189-4533(032). , .

225p.,; For, related documents, see'EC 072-440, EC 072
441, and.EC 072 451'

MF-$0.76 HC-$10.78 PLbS,POSTAGE
Administrator Attitudes; Adrally. Handicapped.;
Counselors; *Deaf; Exceptiqnal Child Education;
*Interviews; Post Secondary\Education; *Program
Evaluation; Stddents; Teachers; *vocational
EducatiOn

The third of six monographs on three postsecondary
vocational-technical Programs for deaf;studentt reports evaluations
by deaf studfentspreparatory teachers, program counselors, regular

, e'classteaqhers, inteii.reters,'and the_administrator'from each
program. Interview methods and results are described., Data afe
thoughtsto'Supportl:,such conclusions, as the following: that few jobs
were Chosen for which traAingwas not' offered in the,

-,technical/vocat.lonal settilngt that program counselors tound, their
%rciles insufficiently de4ined in relation to the students and other
staff members; that interpreters were, in the unique position of
avin cdhsiderable- contact -with everyone involved in the programs;

PandAthata consolidatibn ofadmissions, placement; and followup.
function was needed: Appendixes zontain interview f rms for each 4
grout) interviewed.. (GW)'

4



RFItEARCH RPORT 1/67,
4 ,

Pro ecONO: 232189'
Grant No. OE-09-332189-4533 .,(032),

US DEPARTMENTOF HEALTH,
EDUCATIONS WELFARE
NATIONAL INSTITUTE OE.

.
Lv THE PEN OR ORGAN/ZATIOVORIGIN

TINIS DOCUMENT HAS SEEN REPRO
EDUCATION

DUCED EXACTLY 4s RECEIVED ROM

ATiNG IT potrifsoFyiew
OR OPINIONSSTATED DO NOT'NEeelsArelLy REPRESENT OFFICIAL NATIONAL

INSTITUT,e OFEDUCATION POSITION OR POLICY

,

- POST SECONDARY PROGRAMS FOR THE DEAF:

'1 ' III. internal Views

Steven D. 'Fisher', Donald F.Moores, Miry 'Jane R. Ha Clow
Univer.Sity of Minnesota ;

Researcli,Development and,Demonstration
Ceriter in Education-ot.Handicapped Children

Minneapolis, Minnesota
,

Septmber 1974

The research reported herein was performed pursuant to
a grant from the Bureau of Educatioh for the Handicapped,
U.S. Office of Education, Department of Henitl.,Education,
'And Welfare to the Center of Research, Development and
Demonstration in Education of Handicapped,Childcen-,
Department of Psychoeducational Studies,University of
Minnesota. Contractors undertaking such projectst,under
government sponsorship are encouraged to express:freely
their professional judgment in the conduce of the project.
Points '`of 1.kew or opinions stated do npi, therefore,
necessarily-represented official position of the Bureau.of
Education for the Handicapped.

.(7

Department of Health, Education and Welfare

U.S. Office of Education
raf

Bureau. of. Education for the Handicapped

1.

Y



0

_

RWEAOCH, DEVELOPMENT A DEMONS' RATION CENTER
IN,-EDUCATION OF HANDICAP D CHILDREN v.

. .

Department o1 Psychoeducatiorial Studies ,t
.

Pattee Wall, Universitr Vof inKespta...M winnpol:s, t onne!;ota 55455 .

;PI '' I
i

The UniIrsity cif Minnesota Research, Development and Demon-
4

.

stratiA Center is EdOcation of rantlicapped bhil,diren has been ,.

es,tablislied to concentrate on intervention, strategies and materials

' .
. .

1.
which,develop and'improve ranguage and ,communication skills 'in young

. ,

`C.

handicpped child en.,
-;

f The long term objective of. he

)

er is 'to improve the.

language and communication abilities of handicapped children

means of identificaCfon of linguistically and pote-tially linguis-

1),Y

tically -handicapped children, development and evaluation of inter-

vent ion s 1,ra t eg ies tIl youngthandicpped children and dissemination
t , t.

,

ngs-
,'

findi4d prod cts of enbefi tolyoung haldf'capped clY1dren.
-
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e . 4 , - Y 0
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,.
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,The present .. paper represents the third of a'series or six
. a

mJnographs produced as a result of an evaluation of 'three federally

runded post-secondary %rcational'technica; programs t,or deaf stu-

dents. The programs are:

ly Del.gado Community College,-New Orleans, Louisiana;
2) Seattle Community College; Seattle., ,Waghington;
3)'Technical VocatiOnal Institute, St. Paul, Minnesota.

.

Monograph I, Post Seconilary Programs for the Deaf: Introduction and ..

Overview, contains a complete .description of the three programs.

The study was designed with the following objectives:

(I) To provide deVeloping Post-secondary-programs .

with guidelifles, for establishing progrAms for
the deaf.

(2) lo determine-as .precisSly as possible' the ha ure,
of the three demonstration, projects in relat n

a) Population seKved
. b) Courses- of study offered,
c) Supportive services provided
d) Cost of services

(3) Co determine the effectiveness of the type of post-
secondary-programming offered by the three demon-

. stratron projects in:

a) Course success .

b) Employment-success
c),Attrition
d) Comparison of student and non-student success

(4) To consider student characteristics in an attempt
to derive implications for specific instructional
vocational procedures.

The objectives may be seen as encompassing two components.

Me first deals with the three existing federally funded demonstration

programs. Formative process evaluatibn was conducted as a means of

increasing the effectiveness of ongoing programs. The final outcome

,F thP project, based on the summativeevaluation of the demor2stration

pr,)t.,rams;, is concerned with establishing gUidelines for new programs.

in addition to program descriptiOns, Monograph i contains a

complete statement -W the problem, review of the literature, and

summary of previous investigations on the vocational status of the,
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/ deaf. The series was developed-to be read sequentially and tie

reader is advi-sed to be familiar with the contents of ,Monograph I and II

beforeireading the present report.

ORGANIZATION OF MONOGRAPH SERIE t:
4

Proceduresarespelledoutindetail-itithe appropriate sections.
,

InCluding the present report, six monographs have been developed
Pi

and comprise the total package. The monographS are as follows:

I IntrqduCtion and Overview
II Exter 1 ViewCof Programs
III -Inter.al Views of'Prggrams
IV Empir cal Data Analysis
V Follow up Data Analysis`
VI Guidelines

S5

)

Monograph I: Introduction and Overview

This report is divided into the following categorieS:

1. Introduction' and Statement of the Problem
2. Review of the Literature
3- Program Descriptions
4. Procedures

Monograph II: 'External Views of Programs

Material in thismonograph;is based an results obtained by two

sets of-interviewS and 'two sets of questionnaires as follows:

1. Interviews of Former Students Now Employed
2. Interviews of Employees1 Supervisors

3. Parent Questionnaires
4. Vocational Rehabilitation Counselor Questionnaires

For each category the results are treated separately for each

of the three programs (Delgado, Seattle, TM as well as on.a

general basic across programs. The ,same"proceduxe was followed

for all subsequent monographs.

Monograph III: Internal Views of Programs

= Material in this section isJoased'on interviews with the follow-

ing categories of respondents:

1. Current StudentS
2. Deaf Program Staff'

a) Administrators
b) Counselors
c) Preparatory Program Teachers ,

d) Interpreters
3.. Technical Vocational Teachers-College Training,

Staff.
1--)E



Monograph tV: lEmpirEcal Data Analysis.
0

Empirical.data analysis was conducted on two groups, Former

Students and.Current Sukdents:

1. Former .Students

a)7Stanford Achievement Test
)b) General Aptitude Test-Battery
c) IPAT
() Wedhsler Adult Intelligence Scale

Z. Current Students --,

a) Stanford Achievement Test
b) General Aptitude Test.lOttery
c) IPAT
dY Wechsler Adult Intelligence Scale

Monograph V: Follow-up Data Analysis.

The follow-711p data, consist 6f-information on former students

arranged in the, following categories:

1. Areas of Training
2. Former Student ,Status

a) Graduats.
b) Goal Competions
c) Withdrawals

3. Job Placement
4. GeograOic Origin

Monograph VI: Guidelines and Summary.

This monograph/provides guidelines for the development and

monitoring of effective vocational technical programs for the deaf

within ongoing programs for hearing students; A summary Of the

complete s.udy'is also provided.

Presentation of Internal Views

Inter views of the programs were gathered from six sources:

deaf stncfencs, preparatory teachers, program counselors, regular,.

crass teachers, interpreters, and.the administrator from each of

the three programs,Ifor.ihe deaf,. As will be seen in the report,

each categoly,repreents a different perspeCtive toward each of the

(

programs and each provides unique insights In the authors' opinion,

in the aggregate they. provide a mechanism for evaluation of the



b
programs,through input frop,individuals of different backgrgunds,

-.,
.

all. o> whom are factor in programssucdess or failure. Considera-

tion was given' d the'inclusion of representitives from one other
. . .. ,

category yhic'h would have consisted of students .with normal hearing

enrkledi classes with the deaf students: BecAsie of sampling

difficulties'and'the unlikelihood of obtaining interviewees truly.
. -.

representative of the Student bodivasa Whole, it was decided

that the reliabAlity of: information'gathered on the basiS of
...... .

.

small number of ictebiiews would §e in, question.
$ ..., .

, e . t .

4
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METHODS AND, PROCEDURE

Interviews: Students, Program Staff and Technical/Vocational

Instructor,

Data wet,- gathered from student.; program staff and technical/

%vocational _tors by means of personal interviews. Three inter--

viewers inteliewed 76 current- students, 9 preparatory program

teachers,-8 program counselors, ;7 technical/vocational instructors,

31 interpreters, and 3 program administrators. Interview forms

were develw,ed arough discussion amonc: members of the research team

during the winter of 1972-73.

The young deaf adult interview form was the same form used to

interview former students now employed (Appendix A). Four sections

of the form appropriate to the situation of current students were

used:

I Vital information
V Aspirations
VI Students
VII Satisfaction with Training

The interview form was designed to elicit information on student

aspirations, plans upon leaving school, and satisfaction with training.

The preparatory'program teacher interview form (Appendix B)

.consisted of eight pages containing the following sections:'

General information
In Education
III Employment
IV Communication and Interaction with Students
V Subject Comprehension
VI Teacher/Interpreter Interaction ,

VII Teacher /Counselor Interaction
VIII Teacher/Administrator Interaction
IX General Information About the Preparatory Program
X Additional Comments

The form was designed to elicit general information on Program staff

interaction and specific information on the status and contributions

of the preparatory programs to the respective programs.

The program counselor interview form (Appendix C) consisted of

12 pages containing the following sections:



6

General Information
II Education
III Employment
IV Referral Procedures
V Student Placement within the Program

VI Communication with Students
VII Interaction with Students
VIII Interaction with Parents
IX' Interaction with PreparatomProgram Teachers
X Interaction with Technical/Vlikational Teachers

XI InteractIon with Interpreterr.

XII Interaction with Administrators
XIII Student Placement
XIV Withdrawals
XV Follow-Up
XVI Additional Commefits
XVII School Relations

The form was designed to elicit general inforthation on program staff

interaction and specific information on the role of the counselor in

preparing students for training and employment;

The technical/vocational teacher interview form (Appendix D) con-

sisted of six pages containing the following sections:

I General Information
II Employment
III Communication and Interaction

IV Subject Comprehension
V Teacher/Interpreter Interaction
VI Teacher/Counselor Interaction

VII Teacher/Administrator Interaction
VIII Additional Comments

The form was designed to elicit information on teachers' views of

deaf student capabilities and their intlraction with hearing students

and teachers in the technical/vocational classroom.

The interpreter interview form (Appendix E) consisted of 8 page's

containing the following sections:

I General Information
II Education
III Communication and Interaction

IV Interpreting Skills
V Subject Comprehension

'VT Interpreter/Teacher Interaction

VII Interpreter/Counselor Interaction

VIII Interpreter/Administrator Interaction
IX Additional Comments



The form was designed to elicit information on deaf student performance

and interaction in the'hearing classroom, the interpreter's role in

communication among deaf students, hearing students and teachers,

and interpreter assessment of overall,communication between deaf

btudents and others.

The administrator interview form (Appendix F) consisted of 15

pages containing the following ,ectionsz

I General Information
II .Education
III rrevious Etployment
IV Current Employment
V Student Recruitment
VI Admissions
VII Student Financial Support
VIII Medical Services
-IX Preparatory Progtom
X Student Placement within tne Program
XI Communitation and Interaction with Students
XII Interaction with Parent::
XIII Administrator/Counselor Interaction
XIV Administrator/Preparatory Program Teacher Interaction
XV' Administrator/Technical Vocational Teacher Interaction
XVI Administrator /'Interpreter Interaction
XVII Staff RecruitMenr
XVIII Stddent Placement
XVIV Withdrawals
XX Follow-Up
XXI Deaf Program Costs
XXII The Program within the School
XXIII Professional Organization Membership

the ford was designed to elicit information concerning overall progr m

functioning, administrator/staff/student interaction 7and programf
direction.

Sample'. Selection of current students fof'rntetwieTeing was based

upon the availability of complete data on the follotling test measures:

Stanford Achievement Test
General Aptitude Test' Battery (GATE)

"g"'Score of GATE
Wechsler Adult Intelligenee Scale
Moores Cloze Test

wenty-seven students were interviewed at Delgado; 28 at Seattle; and
4

21 at Sr, T.1111 VI.

AT 4



Interviewing of technical /vocational instructors was based upon

the presence of deaf students within their classrooms. Since time

limitations prevented the interviewing of all teachers, it was de-

cided to interview approximately 25 instructors at each school.

Twenty-seven te'acheriwgre,,interviewed at Delgado; 25 at Seattle;

and 25 at TVI.

The small Timber of individuals on program made it possi-

ble tocinterview nearly everyone within the allotted time period.

In some cases, illness or absence prevented the interviewing of

interpreters. All administrators, ct,anselors, and preparatory -program

teachers were interviewed.
1

Data collection. Interviewing at the Delgado program began,

April 23, 473 and was completed within a two-week period. Inter-

viewing at the Seattle program began May 14, 1973 and was completed

within a two-week period. Interviewing of current students ai the Tvr

program was completed:in March, 1973 ,because of the prpxlmiLy of the

program to researchers. Staff members, and technical/vocationaI-
.

teaci. :s at TVI were interviewed during the first week of June, 1973.

Treatment of Data. The data collected and prented here are

of two types: quantitative and qualitative. Quantitative data refer

data coded for tabulation and. reporting. Qualitative data refer

to anecdotal information gathered..

Interviews of Students, Program Staff and Technical/Vocational Instructors.

Interview procedure was' identical in all cases. The interviewee was

'first informed of the interviewer's name and that he was from the

UnivergIty of Minnesota RD&D Center. The purpose of the visit was

then explained--that the Center veal_ conducting an evaluation ofhe

model post-secondaty programs for the deaf and desired information and

opinions regarding program training and functioning. The interviewee

Was informed that allirksponses obtained would be considered cdnfiden-
,

Lial and that, once the
\

form was completed, he was welcome to read it

and make any changes and /or corrections he wished. The interviewee

,.;:as also inioarvad that he was under no obligation to provide informa-

tion and did not have to submit to the interview if he did not wish to.
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`interviews with deaf individuals were conducted in a form of%communi-

cation desired by the interviewee. The majority of communications

involved sign language, fingerspelling, speech and speechreading.

j



Students

Vital Data. The interview sample consisted of 43 males and 33

females currently attending one of the three model post-secondary

programs for the hearing-impaired. Th age range was from 18 to029
+1

years with a mean of22.47 years. Two students were married and

Wed no Oildren. Both spouses were deaf. Obthe 74 single students,'

r5 were eng'aged,'12 were going Etwady, 47 Were°neither engaged nor

RESULTS

N4

',going steady, and 10 gave no respohse.

Data on the hearing status of Oe Studeritswercb4ected from-
P4

file dta folder.,"The data, however, w ,inconk;tent, add itass
40t possible to obti.n accur.atelestimata4 of hearing lospes. Bearing

kc

'losses, appeared to range from hard-of-hearing to.i-ofound. Most

cOnduc,-ted in the mode Of communication desired by the

ees, were accomplished through a combination of speech,

job they would
,

lice 'en years into thew tuturi'and whether or not they..thoughtjhey

would have that job. Of the occupations,iistTable 1)-, only

intervie

intary

speac.hreading, sign language and fAgerspelling.
.`-^

Aspirations. .Current students were asked wha

six colkld'be considered outside the realm of postsecondary course
3

offerings -- teacher, teacher of the deaf, counselor for-tce- deaf,

sotiAl worker/psychologist for the deaf, and housewife. Thirty-seven
, .

qT11-le 76 interviewees believed they would have the job they wante'd;
i t6, "4. ,i 4., 3

2i were n sure; 11 gave no response; and3hone said thr would not

hive the they wanted. Aost frequent choices of.odcapatlons ! -

) _...

among males were: graphic 4 caits/printing (12) and binetsokAhgk it

,'' carpentry.(6). Must frequerrf choice among the, females was gener =al. ,

.

Office practice (20) whit includes Iceypunching,4 cArkr-tyVdt, Office
. ..

machines, etc. Fifty-two of 76 students thought that Tiore,train'.ng

ollld be required for their future occupatIon,' I \

,,,

:I?:jnzashnd Tralning.:_ Of the 76 studept4'interv1ewed, 52 pre -r
,

fl'rred to attend school with both
a
heywring and hearing-impaireepeerog.

Fducteen 'hid it M'ade'no difference to them;AIO preferred deaf Pe.1
S -.

and none preferred hearing peers'only. 1,-,

.

., .

1



DELGADO

Occupation

Doesn't know-

Keypuncher
Cabinetmaking/carrmtry
Drafting
Printer
Post office iltter sorting

machine operator
'Photography
Ceneral office practice
4'eaqer:'
ilectriciln

Fashion design
Cooking-
Col lercial° artit

Of i e machines
ata processing

Ptomputer'programmer

4
?able 1

Occupatiov_Cur-rent StudentsfLesire ld Years from Present

'Number

3

3

3

9

. 2

2

1

'1

1

/ 1

1

1

1

Commercial arts and crafts t,1

(pottery, 1

Business mdmi,nistration

Law enforcement
Offset and photography

7 printing

1.

1

SEATTLE

Occupation

e

17
General office practice (clerk

typist;-'keypunch, etc.)
Undecided
Carpentry/marine carpentry
Welder
'Baker
Mechanic or post
Horal6gist
Medical lab technology
Teacher of.thd deaf
Cosmetology/hairdresser _, 1

shopWelding or machine op operator'l 1

Rhb'tography -

1)esigningi'agd drafting/sculpture
1

1\
. I-

1..

Number

ice worker

4

3

3

2

1

1

1
1

4trary wqrk- .

Prihting
Counselor for deaf
Lithography /graphic, production

Social worker/psychologist for
the deaf,

Chemistry lab technician
Own trailer building shop or work

for commercial truck company .1

biesel mechanic 1,

l.

TVI

Occupati

General

(busi

A
keypu

Don't kn

Tool and
Housewif
Factory,

or ho
Farmer o
Offset p
Printing
Giaphic

'noldg
appli

FEfect&-
..4

Refriger
Sheef me



Table 1

Occupation Current students Desire 10 Y' ca from Present

Number

ntry

sorting

tice

crafts

tion

phy

1

1

1

1

1

1

1

1

1

SEATTLE

0scupation Number

General office practice (clerk
typist, keypunch, etc.)

Undecid,ed

Carpentry/marine carpentry
Welder
Baker
Mechanic or post office worker
Horologisx
Medical lab' technology
Teacher of the deaf

Cosmottology/hairdresser ^

Welding or machine shop,Ferator
PhotograpHY

4

3

9

1

1

1

1

1

1

,

Designing and drafting/sculpture 1

Library work 1 ,

Printing. 1

Counselor for the deaf 1 '

Lithography/graphic production ' 1

Social worker/psychologist for
the deaf 1

Chemistry lab technician
Own trailer buildik. shop or mork

for commercial tiuck company 1

Diesel mechanic'

k-g ##,

TVI.

Occupation Number_
General office practice'

(busineSs machines,
-keypunch, typing) 7

Don't know 3

Tool and die making 2

Housewife 1

Factory, assembly, office,

or hospital work , 1

Farmer or printer 1

Offset prOting 1

Printing or photography 1

Graphic arts work 1

Electro-mechanical tech,-
rnology--electrical
appliane serviceman 1

Refrigeration serviceman 1

Sheet metal workerl 1
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Those who preferred both hearing 'and deaf peers gave a variety

of reasons for their opinions, among the most common hich,w&e:

1) hearing students can help the deaf to better communicati

',2),hearing studeqts can aid the deaf student with'class work; 3) itl,

'gives deaf students a chance to learn interpersonal. skills with

hearing students that will be necessary on the fob-and outside the

school.

Those who preferred to attend school with deaf students typi-

cally stated that it was easier to communicate with deaf students

and difficult to communicate faith the hearihg.

Those to whom it made no .difference generally gave responses -

,

at mentioned such aspects as 1) communicating and getting along

with both kinds of people and 2) everybody is equal.

Appendix G (Tables 21, 22, and 23) provides a complete listing of

students' reasons for their preference of peers.'

Interviewees were asked the question: "Do you like the ide\a4,

a technical and vocational school for young hearing-impaired pebpl

who do not go to a school such as Gallaudet?" Of the 76 students,

57 liked the.idea of such,programs; 16 were not sure; and three' clia

approved.

Responses from those who approved of the ptograms generally

mentioned: 1) the programs provide the training necessary to obtaih

employment; 2) the programs provide the staff (interpreters, tutors,

etc.) necessary to help the deaf student; and 3) Gallaudet,does not

provide the type of training the post - secondary programs provide

(Appendix G, Table 24).

Of the three students who did not approve of the concept of

technical. /vocational programs for the hearing-impaaxed, two mentioned

that Gallaudet had more majors, and one liked the idea of the programs

only if, the teachers were deaf too. .

Of the current students, 67 indicated they were satisfied with

their training; eight said they were not satisfiedLand one, had .

mixed feelings (Responses of those dissatisfied are presented in

Appendix G, Table 25).

,
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StudentS'Flaus Upon Leaving School. Almost 1/4 of theme students
. ,

reported plans to 'go on to college upon leaving school (Tabl 2),

a surprisingly large proportion, given the stated goals of the pro--

gram s. For those planning to go directly to.work, the types of-posi-

tion desired (Appendix G, Table 26)_ were similar to the types of

training offered in the programs.

Table 2. Current Students' Plans Upon Leavin .chool

Delgado Seattle TVI

Go to work 8 , 19 17
Go to college 10 6 2

Undecided ,9 1 , 2

Other .0 2 0
No response Q 0 0

/

Total 27 28 21 '

TotaV .%

4,Z 57:90 ',

8 23.68
12 15.79
2 ,. 2.63
0 0.00

76 100.00%

Interviewees were asked what jobs they had held previous to

and during attendance at one of the prod rams. Jobs most commonly

held `(Appendix' G, Table 27) included;" janitorial (7), dishwasher

(5),-aleriCal WC5>kt(6), and printing (4). Fifty-one of 76 students

had held part-t-fme or summers employment; 20 had not; 1 gave no

response; and 4Lhad held full-time jobs.

Preparatory Teachers

General Information. Nine preparatory program teachers were

interviewed, three at each program. One individual in the Delgado
6.

program acted as preparatory program arh answers con-
,

cerning his preparatory program, functions will be fOund in this

section. Seven of,the,nine teachers were hearing,with Seattle and

TVIreach having one deaf teacher. Courses taught by the preparatory

program teachers are designed to teach the basic skiilg'necessary

for the deaf'student s survival in a technical/vocational environment2e

Courses taught in each program are listed in Table 3.
,

Education/ All nine 'teachers had received Bachelor's degrees

and three had earned Master's degrees (Table 4). Three teachers had

acquired interpreting and, commurhcation. skills at q school for the deaf;,

to had acquired them on the job; two had acquired them'in-formal
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settings (college and speech and hearing center); and one had learned

through his family.

Employment. Eight individuals had had experience working with

the deaf before their current employment,'and six had experAnce in

Teaching the deaf before current employment. Experience ranged from

formal (rehabilitation work, teaching, interpreting) to informal

(Sunday school, summ4r-camps, offices in organizations for the deaf).

*(Table 5). Five of the preparatory program teachers also had exper-

ience teaching other than deaf Students (Table 6).

Most of the teachers became aware of the availability of their

present position through the program admImistrator who, in most

cases, initiated the contact. Stated requirements for the preparatory

teacher positions are reported in Table 7.

Communication and Interaction with Students. The preparatOry,

ptogram teachers reported the use of multiple modes of communication

with the deaf students in their classes. All the teachers used speech

and speechreading and fingerspelling, eight used sign: language, seven

used gestures, six used exiting, and two used other means such as

sketches, diagrams, and audio-visual aids. Fight of the teachers

thought they communicated adequately with between 90 and 100% of the

`deaf students; one indicate a percentage of between 75 and.80%. Six

of the nine teachers felt they understood most of the deaf students'

communication, and three thought they understood all their communica-

tion. In terms of 'speech alone, five of the nine teachers felt they

understood most of the deaf students' speech. Two understood some

of It; 1. understood all of it; and 1 gaveino response.

When asked what they considered to be their strengths in cOmmuni-

eating with the deaf, the teachers mentioned empathy, good rapport,

patience in communication, interest in the deaf, able to get cross

any type of message with any type of communication, gesturing comes

naturally, liking to talk with people, knowledge of sign language

and Ameslar able to understand deaf student's message and able to

explain thlngs at different levels. Teachers considered their weak-

,/

nesses in comtunication not'able to understand 100% of what

student says; not enough control of signing and' fingerspelling

"4,
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Table 3

Subjects Taught by the Preparatory Program Teachers

Program

Delgado:

Seattle:

1. English and Sign Language
2. Vocational Survey (assessment for prepaftory training-

printing, woodworking, welding, drafting)
3. Preparatory Program administrator

1. Reading
2. Math

Vocational/technical language3.

1. Communication-Reading;.Personal Management; Family Life;
English

.;

2. Math, pte-Physics (Formulas), team teaching seminar- -
Personal Management II.

3. Communication and Science

Table 4

Educational Levels of Preparatory Teachers

Program

Delgado

3

Seattle

1

Bachelor's Degree

Industrial Education'
English Education
Business Education &

Speech-

English

2 Liberal Arts

3 Electrical Engineering

TVI
1

9

3%

English
. Chemistry
History, Deaf Education

Master's Degree

Guidance & Counseling .

Educational Administration

Administrative Supervision
(one year coursework.in
deaf education)

s. 7



Program

Delgado

'

+. Seattle

I

Table 5

Preparatory Teachers'i4erience with the Deaf rior to Current Employm

Work

1) 5 years.gicperience withdmultiply handi-

capped ih rehabilitation center.

2) teaching night adult educatiOn course

' for the deaf; done research on sign lang-

uage collecting information for pilot

study; helped to establish parents orgari-

ization to get classes for deaf children

in the area; interpret for church groups

and Other functions.

3) rehabilitation center wdrk.

1) , none

2) 2 years as a houseparent and playground

director at school.for the deaf; printing

and linotype instructor'at'dchoolTor.the
deaf; academie.teacher'and piinting in-

struetor at school for the deaf; graphic
artg instructor, school for the dedf.

3) full-time interpreter -at university for

3 years; full itime interpAtet in.proL

gram for 3 'Years.

TVI 1) .officer in mangy .different organizations

fdr the deaf; the deaf Come tome for

help with their problems.

2) dean of'stu.46ts for l'year at school -

for the deaf; principal for 2:years

at school for the deaf-.

3) deaf relatives; teach Sunday,S-chool

to deaf children, summer campsv

Teaching

1) none
2) rehabilitation center
3) no response

substituting in publi

1 summer's"substituti
speech center as teat
in deaf adult service

2) academic eacher and'

school for the deaf f
ing and linotypefins.t

uthe deaf f 13 years

and printing instruct
deaf for 1 yea; grap
for 4yearsai school
none

3 years teaching a
summer camps.

2) 2 years;. teaching at $
1 summer and, 1 fall s

the def.
3) none',



Table' 3

,eparatgry leacher's erience with the Deaf Prior.tO.CUrrent Employment

TeaEhing

years experien4:e with multiply handi- 1) .none

tipped in rehabiliacion'cehter. 2). i.ehabilitation center work

teaching night. adult education.course 3) no response
r"the deaf;; done research on sign lan'g- '

ge, collecting information for pilot
tudy; helped to establish 1!)renfs_organ-
zation to get classes,; for deaf children
n ehe area; interpret for,chtirch groups

,

rd other cunctious. ' c; .

t

ehablIthation center work.

ne

years as a houseparent and playground
ector at school fors- he deaf; printing

d,2.inotype instructor t school for the
eaf; academic teacher and pririting.in-
.

ructor'at school -for .the )deaf; gr4Phic
cs instrtictox, school for the deaf

ull -tie int.erpreter at university- for
-ears; full time interpreter in pro-

for 3 years.

leer An many,diqe ent organizations
he deaf; the deaf come eo me for

e p with their problems.
earl, of students for 1 year at school ,I

1

the deaf;-.principal for 2-years 'a !

school for ehe deaf.-
eaf relatives; teach Sunday School

deaf children, sualtFrcamps. '-1.

1) 'Substituting in public elementary schbols

1 summer's substitution at hearIng and
speech center as teacher and social worker
in deaf adult services.

2) academic teacher and athletic work at
school for the deaf fOrone year; print-
ing.and linotype instructor at school for
the-deaf for,13 years; academic teacher
and printing instructor at school for the
deaf for 1 year; graphic arts instructor
for 4 years at school :or the deaf.

3)' none ,

1) 3 years teaching at abhbol for the deaf;
summer camps.

2) 2 years teaching at-school for the deaf;
1- summer and 1 fall session at school for
the deaf.

3) none

to,



Table 6

Preparatory reaci7ers'Teaching Experience with Students Other than DLf Stud
1

grogram

Delgado 1)

2)

3)

Seattle 1)

2)

.3)

TVI 1)

2)

1

Taught sign language to hearing people for 1 year.
Taught 1 1/2 years with Veterans Administration as manual arts
and at rehabilitation center for 3 years; ,helped handicapped,
tric patients toiregain manual skills. /
no response --

one year teaching 4th grade hearing children.

none

none

none
5 years teaching hearing students; 1 semester teaching night s

and 1 quarter of day school.
l'-37Xeach photography to hearing students.every spriug quarter at

a



Table 6

I
atory Teatherstleaching Experience with Students Other than Deaf Students

1) Taught sign language to hearing," ople for l'year.

2) Taught 1 1/2 years with Veteran54dministration as manual arts therapist

and at rehabilitation center for 3 years; helped handicapped, and psychia-

tric patients to regain manual skills.

3) no response

1) one year teaching 4th grade hearing children,

2) none
3) none

1) none

2) 5 years teaching hearing students; 1 semester teaching night school at TVI

and 1 quarter of day school.

3) Teach photography to hearing students every spring quarter at TVI,

r.
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Stated Requiremen

Table

for Acquisitia Of Preparatory Teacher Positio

1) a.number of years experience in educativ and rehabilitation
specifically to the deaf; vocational evaluation experience.

2) bachelors degree; communication skills (signs & fingerspelli
of industrizl or vocational survey arts.

3) bachelors degree i: English or related, area and'manual commu

1) first came ;s a tutor; then about 9 months later began teachi

time.
2) bachelor of arts degree; five years experience ,in teaching t

ficiency in sign language,

3) bachelor's degree, communication skills (signs)

1) 3 years teaching experience; knowledge of communication skil
secondary education.

2) teaching certificate, vocational certificate, experience in
deaf; total communication skills.

'3) Had to have more than 10-15 years i f experience in a field o

chemistry and photography.
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Table 7

, /

Stated Requirements for Acquisition of Preparatory Teacher Position

a number of years experience in education,and rehabilitation with service

specificallY to the deaf; vocational evaluation experiences

2) bachelors degree; coilounication.skills (signs & fingerspeling); knowledge

of -indu*strial or vocational survey arts. 4

3rbachelor'e_degree in En0.ish or related area and manual communication skills. 0

1) fir,,It came as a tutor; then about 9 months:lat6r began teaching. math full-

time.
2) bachelor ofarts degree; five' years experience'in teaching the deaf; pro-

, ficiency in sign language.

3) bachelor's degree, communication skills (signs)

1) 3 years teaciling experience; knowledge,of communication skills; degree in

secondary education.

.2) teaching certificate;
vocati6a7..certificate, experience in teaching the

deaf, tota.l. communication skills. .

3) Ead to have more than 10-15 years of experience in a field other than teaching

chemistry and photography:

co
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4

ability; difficulty in communicating with students with little-hear.-

ing and few signihg skills; difficulty wi;-h receptive communication;

and lack o earing.

, Seven of the nine preparaory program teachers rated themselves

as excellent or_above average teachers of the deaf (Table.8). When

asked what they considered to be,their strengths in teaching the deaf,
6--

^ Table-8

Preparatory Teachers' Rating of Self as Teacher of the. Deaf

'
`Delgado

0,

Seattle. TVI ` Total
Excellent 0 0 2 2

above average I 3 ., 1

Average 1 0 0

Below average 0 '0 0 0

No response 1 0 0 1

the teachers tended to center on 'such aspects as knowledge of subject
-14;7 .

matter% ability o get subject matter across, pos1.tive4ttitude about

( deafness', knowledg/of deif peopqe% and willingneSS to. adapt methods

and content to fit the students. Weaknesses mentioned.were lack in

communication skill's AO lack of formal teacher training.

Seven, of eight reparatory teacher's responded'that the deaf

students brought their problems to them One gaveno,,response.-

Academic problems most frequently brought to the \teachers generally

'concerned language (English and reading) and:math. Six of the eight

teachers sa40 that deaf students sometimes brought family problems

to themLa0AithaE these problems generally involved lack cf communi-

cation between Orents and students (parents not:understanding,

money misunderstandings, conflict about major area of study). Social

problems mentioned were with drugs, inability to gee along with
.

another:,d6f individual, sex problems (bOy/girlsrelations, sex infer-

mati:On), automobile problems (license, accidents; insurance), and

money problems.' Other problems included difficulties with Vocational

Rehabilitation, academic or 'vocational problems, personality conflicts,.

medical and finance problems, and housimg difficulties. Most teachers

(7) indicated they referred such. problems to the program counselors
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7

if the problem whs not easily solved or not of an extremely personal

nature.

The praparatory teachers were asked if they felt the deaf stu-

dents understood the subject matter adequately. Responses were mixed

with four saying they did undcrstand; two that they did not; two saying

depended'on the individual and the subject matter; and one gave no

response. Those who felt the deaf students did not understand reported

the cleat student has no concept of what the world of work is like and

has no idea why different subjects will lead to a future job; deaf

students do not understand when in a regular class and that is why .4

they need preparatory classes; and there is a need for "hands-on"

instruction' rather than teetbook preparation.

Teacher Interaction with Other Staff. Most teachers met on a

daily basis with the interpreters in an informal manner to discusssthe

students' performance in class, to solicit information about student

problems, to *discuss aspects (vocabulary; signs) of a particular area,

and to discover the expectation levels. interpreters generally con-

tacted the teachers to inform them about particular student problems

and progress and to discuss general aspects of deafness. Improvements

suggested by the teachers centered on: 1) hayink 4.nterpreters
(

function also as tutors and having the interpreter stay within a few

selected areas; 2) haying a formal meeting schedule to discuss student

problems; and 3) having the teacher be more aware of the interpreter's

tunctionand seeking out the `interpretemore often.

Six reported thatvunselors,and teachers generally met on a daily
e

basis;,altbough two teachers indicated they met upon request, and one

gave no response. Only the TVI staff held formal meetings on a regular

schedule. Discussions during these meetings concerned individual

students. Informal meetings between the teachers and the counselors
. _

had the purpose of discussing student needs and probleMs--personal

problems, medical needs, progress in class, clarification of student

objectives, attendance problems, career choices, social. problems,

err

family problems, and placement decisi s. The teachers were generally

satisfied with their interaction with the counselors. Those who did

suggest improvements in the relationship cited the need for regularly ,
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\

scheduledmeetingito discuss theestudents and make recommendations;i

the need for more.counselors, and a desire to know more rapidly abode

''job.plac&ment.

:,. The teachers indicated they conferred with their super-
i

visors,generally on-adaily basis, although three said conferenZvs,

we on'a'Weekly basis and one indicated a bi-weekly format. When -.

...,askea SOw,ftequently they conferred with other administratots during
, .

a schoorquarter,
e
three teachers gave no response, two indicated a

weekly format, two said they met bi-weekly, one said they met Non,
request, and one indicated they met rarely. Most meetings were

P
- informal. Discussions between thegpreparatory teacher ..34a, the, mmed4

.
supervisor concerned student problems. (progress, attinde,,

attendance, personal problems), and program problems (scheduling,

curriculum, policies, supplies, and money). Administrators theZ

teachers conferred with other than the immediate.supervisor Wel the

program directors, and, in TVI's case, the coordinator, ortia0Ter
-

training and the assistant principal. Discussions with these adminis-

ax
1

trators concerned financing, curriculdm, student services, general

direction and purpose of the program, and academic and behavior prob-

lems. Six of the nine teachers thought that administratorfteadher

interaction was fine as it was, two gave no response, and one suggested

a monthly schedule to discuss problems and to have a more structured

setting for in-service meetings. Eight teachers felt thepreparatory

program was beneficial to the deaf student, and one gave no response.

Respondents indicated generally that the entering student is not

ready For vocational education and that the preparatory program gives

hith a chance to assess hiL objectives And his future. Other benefits

cited included provision of a period of maturation, gives a rea'istic

view of the work situation, provides'an adequate background for student

to enter major field, gives teachers a chance to know the student,

the student is allowed to function in independent situations, and the

student gets a chance at job sampling.

. The preparatory teachers were also. asked if the deaf students

felt the preparatory program was beneficial to them. Five teachers

said the students thought the program was beneficial, one said they
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Pofight Yt *as(notbeneticial, one gave no response, and two said

S

4 . 1 4,

, 41.

v.
/ -,the students had'inixed teActions. The teacheri.indicefed that

"i,T .-
:

4ienerallY the sebdents re4.124 ,the cblpefit of the preparatdty ,classes
to 'I .

when they entered into eheir major. area of study. The one teacher

22

indicated the 4tudentsfele the program was boring and a waste of

time,' did not meet their needs,and,expectattQgs, and many times they

did not, pet credit toward theitAducationell objectives.

5t

Thg preparatory -eqachers were asked tol'state the goals of the

,preparatory program.' Goals cited included the followi#g generSi

e aspects: =1,)--to,preeare the student for college work (remedial

workworic on language, math, reading; jbb mpllris to.allow student to

-'aidke a realistic choice of areap etc.).., 2) to help the student

define,his goals and test them; to develop independence'for living;
,

,
to provide Adjustment to a hearing school situation and,td society

in gerieral. 3)' to place the student in a job and provide him with

the gkills necessary to get that:job. When asked how these goals

were achieved, the teachers focused on the following aspects: a)

rthtLgh job sampling and work 6Xposure; b) the offering of courses

in'ffiath, reeding, and language'.to build a strong basic foundation;

c) the bukl ding of maturation through role playing,' group discussion,
-

contact.wfth other-711511f students, seminars,' letting the student

experiment, extra-curricular-activities, and exposure to the larger,

hearing society.

Suggested improvements in the preparatory programs included the

following suigestione (see Appendix H, Table,28 for final list of sug-

ges.tions). At Delgado--restructuring of the program, at which point

recommendations could be made, and the need for a low-level training pro-
--

gram for the deaf to assist those incapable Of\entering the curriculum.

At Seattle--a) need for two more preparatory teachers and teacher aides

if the program expands, b) more math materials related to particular sub-

ject area; Improvement of job sampling, c) better organization and

definition of the curriculum. At St. Paul TVI--provide the itudent

with more vocational exploration and, if the money were available,

the addition of an evaluation center that would provide the student

with "hands-on" experience ,for short term projects and allow super-
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vision and evaluation by an individual from the deaf program.

Additional Comments. Additional comments thade by the prepara-
:

tory teachers may 'le found in Appendix H, Table 29.

Counselors

General Information. Eight program counselors' were interviewed

seven of whom were hearing and one deaf. There were six Male and

two female counselors. The Delgado and Seattle programs emplo,,ed

three counselors each, and the St. Paul.TVI program employed two.

- Education. Five of eight counselors had masters degrees and

a sixth was in process and six of the eight reported one year or

more of counselor training (Table 9). Interpreting and Communication

skills were acquired most on the job.

Employment. All counselors had had some experience,either in

counseling or some other capacity, with the deaf prior to their

current employment (Table 10). Counseling experience ranged from'

two summers' work up to 20 years' experience. Only two counselors

had had no experience, other than Counseling,'With deaf individuals'
-..

beforet their present employment. All but two counselors had counseled

with other than deaf clients (Table 10). Counselors at Seattle and

TVI became aware of position availability thrOUgh'th-eeffo'rtS of

the program administrators, while those at Delgado were contacted by

'the program administrator, an officio'. at the Department of Health,

Education and Welfare, and by a Vocational Rehabilitation counselor.

Requirements'for the position varied by program (Table 11).

Referral Procedures'. Counselors from the three programs in-

formed,the following agencies iind personnel of program opportunities

for deaf individuals: residential, public high school, and post-

secondary schools serving deaf students; rehabilitation, hearing and

speech, and welfare agencies; Vocational Rehabilitation personnel and

other counselors; international agencies; and judges and courts. The

agencies and personnel were generally contacted by, personal

by phone, letter, and brochure, workshops, and recruiting tours.

Counselors received, information about prospective students .from

parents, Vocational Rehabilitation counselOrs, residentil and day

schools, community contacts, psychiatric referrals. Strengths of the
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Educational Level and

Degrees

Table

Training of gram Counselors

Delgado
/ Bachelor Master

4

Delgado' 1 . Education 'AdminiNtrative Education

2 Sociology
3 Industrial Aite \(Administration & Supervision

Seattle 1 Religion;, Counseling

(in process)
t Social Psychology.' ) Counseling (in process)

3 Education of Deaf Guidance and Counseling

#* .ar

TV 1 Social Science Rehabilitation Counseling

2 Psychology, Rehabilitation Counseling

t.

a

ti

.1
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Table

Educational level and Training of Program Counselors.

.Degrees

-Bach or

1 Education
2 Sociology

3 -Industrial Arcs

Religion; Counseling
(in process)
Social Psychology
gducatiOn Of Deaf

Syperial Sciince

.Psychology

Master

Administrative Mication

& Supervi4onAdministration
)

Counseling (4n process)
Guadance and Counseling

-.Rehabilitation Counseling

Rehabilitation'Counseling

Years of counsel-
ing training

one year
none
no response

one year

two years
more than 5 years

. two years
two years



Table 10
i ,

.
,

0

Counselors' Prior Experience with the Deaf and-Hearing
.

.

Program

DEAF
..

,

OtherCounseling ..

Delgado
1

2

3

.

None
. .

.

None
,

No response -

.

,.

Had deaf clients as a voCa-
tional evaluator

Lived,with deaf people since
losing hearins'at.age of 8

Over a period of ten years I
Worked .with ten to 15 hard

, of hearing JAM deaf clients
in speech, sloeechreading and

None

As a voc

No respo
,

Seattle
I

2

3

.

.

Twenty years of community couns'el-

ing--out bf home, doctor's office
and attorney's' office

Four years of dormitory counseling
for the deaf at Oregon School for
the Deaf

Three years of work-study in
Montana; coordinator and half-

time rehabilitation counselor
at Montana School for theDeaf
and Blind

.

, '

Deaf foster child (3 yeais)

Minister's wife and interpre-
ter (23 yrs.)'and teacher'

.
.

,

z

Teaching at Montana School for
the Deaf and Blind

..

,

.

Practic
month
Instit

Hearing
family
worked
worked
behav
counse

None

.

9

, .

.

Periodically, for two years in.a

Two summers of work counseling
deaf high school students at a
rehabilitation center

N ne -

.

None

_

Five year
,faith e

Three yea
wide'va
rehabi.



1 +-am.' Ir..--
... Tab/e . -

. ,..

,

' - unselors' 'Prior Experience with the Deaf and Hearing
.

DEAF

ng
. .

Other -

HEARING
.

.

.

.

. .

v

prise'

.

,,

Had deaf clients as alvoca-
. clonal evaluator
Lived with deaf. people since

losing hearing at age of 8
Over a period of ten years I

worked with ten to 15 hard
. of hearing and deaf clients
in speechospeechreading and

one
.

.

As a vocational evaluatO
..-.5

No response
.

_

,,

ears or commUnity,counsel7

outs oE home, doctor's office
ttorneycs office .

ars pf dormitory counseling
he deaf at Oregon School for
of

.

ears of work-study in
44 coordinator and half-
4.,

tehabilitation'counselor ,

ntana School for the,DeafLind',

Deaf foster child (3 years)
' %

.

.4.nister's wife and interpre-

ter-(23 yrs.) and teacher

. .

.

Teaching at Montana School for
the Deaf an& Blind

f

.,

::..acticum.experience for six

monthsat'Oregon Correctional
-Institution . '. ,

Hearing clients in marriage and
family counseling in the home;
worked with family counseling;
workediat orilopedic hospital -

behavior science division in fam
counseling ,

one

.

.

.

cally,afor, two years in a

ilitation center
4.ers'of work counseling

gh school students at a

ilitation cent& .-

None
, .

None

,

.

.

Five years of experience:with people
with emotional problems

Three years of counseling with a
,wide variety of clients at a''

reha4ilitation center
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ev'present referral procedures employed ere considered to be: At

Delgado-- good information going out, students must come in via

Vocational Relw.bilitation whose counselors know which people are

suited for the Delgado program, and personal contacts. At Seattle--

people know about the program through personal contacts, workshops,

And,seina,...s; program contacts areas that pfospective student

would be :oming from; an open door policy in accepting students,

a willingness to work with students with problems that might
r

Prohibit Crance into other schopls, and a develold rapport with

referral people. At TVI -- knowledge of people in different programs

on aloersona/ basis; procedure is built around key people and ,

r
\

agencies that have knowledge of the program.

9

Table 11

Stated Requirements for Acquisition of Counselor. Position

D gado

1. Willing to transfer to Delgado;villing to work as liason
officet;,willing to do evaluaead work; Master1S-degree.

2. Experience is being able to work with deaf individuals.

3. No
e

stated requirements.

:----

1. Working on. a Bachelor of Arts degreei past work experience

mostly.
2. Willingness to put in a lot of time counseling; commitment

to go back to schol; willingness to make commitment to
students; proficiency in manual communication; counseling

skillp.
3. Communication skills;exp-gFience with the deaf; Bachelor

of Arts or Science degree; interest in vocational education.

71,71

1. Experience, in counseling and counseling with peOPle;

communication skills; certification in St. Pain education
system (InCluded having a Master's degree 1

2. To get certifded by St. Paul school systet; work with students I

promise to learn how to effectively communicate manually.
in finding jobs and making occupational decisions and the
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Weaknesses of the referral procedures presently employed noted

by the counAlorp were: Delgado--"hit and miss," but no trouble in

spreading the word; studentg should not have to meet the requirements

of Vocational Rehabilitation - -it is a contradiction to post-secondary

opportunities because others do not have to come thrdugh Vocational

Rehabilitation, which should be thought of as a consumer source for

service and money. Seattle -- people may look at, fie Seattle program

as a "dumping ground" becAuse of open-door policy; and shortage of

staff and funding prevents information from getting out. At TVI --

systematic collection*ofdata on students i difficult and time-

consuming; need fo7ra better written description of the progrAm. A

list of weaknesses described by the counselor's is preseflted in

Appendix j, Table 30.

Suggestions for improvement of referral pi ,cesses included:

Delgado- -staff members making contacts within the commun ty, opening

admissions to private schools for the deaf and day school programs,

and enough. ands to send people out to contact othef_schboas Seattle--

none in the Deferral procedure, but some in recruitment and placement

,Prbcedure. TVI requiring or effecting the cooperation of the

referring school and rehabilitation agency.)

Student Placement within the Program. ``counselors reported that

test scores were used to place students in subject areas. Test

measures employed by each school are presented in Table Ili.

Table 12

Test Measures Utilized to Place Students

1 Program Tests,Used

Delgado Standard Achievement Test

Seattle General Aptitude Test Battery
Stanford Achievement Test
Wechsler Adult Intelligence Scale
VEPI
Strong Vocational Interest Blank

TVI General Aptitude Test Battery
Wechsler Adult Intelligence Scale
Minnesqta Paper Form Board
Data Processing Aptitude Test
GATES Reading Readiness Test,
Standard Aehietiement Test
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Criteria- ther than test scores also varied by program and are listed

below:

Delgado: 1. Based on student interest, vocational survey class,
adjustment counseling (solidifying objectives by.'
meeting with counselors), preparatory math and
English results.

2. Based on personal interview asto 'what a student will
do and take during preparatorylprogram and during
training, vocational survey course. Opinion of staff

at original staffing has a large bearing on where
the student will go intd training.

3. A team approach. All members of the team interview
the student individually, then sit down, talk about
impressions and make a decision from that.

Seattle: 1. Studenq interest and past experience and experience at

progralii' in job sampling.

2. Student interest, student's assessment oE own abilities,
teacher's assessment based on job sampling, and, giving
the student information from which they can make'their..

own decision.

TVI: 1. Student interest and teacher evaluation

2. Pprformance in program, performance in previous employ-

ment and vocational training, vocational evaluations

done of rehabilitation centers.

Strengths of the pfbsent placement procedures were considered to be

the following:
da

Delgado: 1. Detailed information 'ineorporated.from preparatory program

results.
2.; Theoretically, it's wonderful--students get placed

according to interest, vocational survey class, and

adjusting counseling.
Team approach -if one staff member feels very strongly
about a student, the student is placed in the program.

Seattle: 1. Student gets into an area where he wants to be and
motivation is higher; therel-s) a higher success ratio

if the student is interested.
2. Large amount of contact between student and professional.

staff; the student learns more about himself and his,

capabilities.
3. Student involvement in evaluation of own skills and

potential plus job sampling.

TVI: 1. Knowledge of the different programs within the school

and close relationship with the staff within the school.

2. Very pragmatic approach regarding job placement consider-

ations in terms of staff recommendations and student's

knowledge of the area.

A
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Table 13

Suggested Changes in Placement Procedures

Delgado: 1. None
2. Fine the way it is. Current set-up operating only

two semesters.

Seattie:.

3 Basic theory is good--many types of information (academic,
counseling, etc.). Change priority list to student first,
letting them be more responsible for shaping the "plastic
mold." There is no communication between Staff, and
students play one again.t the other. Use all objective
data to aid placement, e.g., all testing plus grouping
of data so that a comparison (objective) can be made
between students already in training and prep students
going into training. This would be hypothesized to
improve the student's self-understanding of his poten-
tials and have a comparison of what-it takes to get through
a specific course of study. In,many instances, student
recommendations by staff have not been followed, and
students do faiLi The final decision-of student training,
can be made by the parents, students and Vocational Rehab-
ilitation counselor. I'm not sure what this'does to the
recommendations of the staff in relation to prep classes
and curriculum placement on the part of the student.

i. Try to get information out 'to the schools and lengthen
the amount of time to work with students (I see a lot of
student distress during the time in which he's faced with
making a decision.

2. Strengthen the exposure the student has to acthal job
situation (you can try to lo A career education package
in 12 weeks which should be done in high school--impossible
task) .

3.' Not well enough defined in my mind now to answer the
questi)n.

';'VI: 1. None

2. Heavy emphasis on hands-on exploration activities.

.,
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Weaknesses in the placement procedures were thought to be: At Delgado- -

individual professional judgments of the people involved and adminis-

trators Making the final decisions on student placement. At Seattle- -

too few options for students in terms of course offerings and lack of

time to work with student. At TVI--lack of "hands-on" (try out or

course sampling) information on students and all courses not bring

offered at the beginning of every quarter. Changes suggested in the

present placement procedures are presented in Table 13.

Communication and Interaction with the Students. The counselors

reported the use of speedh, speechreading, fingerspelling, sign

language, and writing in communication. Other less-used modes in-

cluded gestures, interpreters, drawing pictures; "acting it out,"

and whatever method the student desired: The counselors reported they

comunicated adequately with between 80 and 100% of the students, and

that they understood all or most of the ,fiaf students' communication.

Methods used to understand a student's communication that wag not

entirely clear included written notes, repetition, asking questions,

interpreter aid, ,slowing down, bringing in another deaf person, simple

gestures, and pantomime. The counselor's considered their strengths

in communicating with the deaf generally to be empathy, interest in

the individual and acceptance of the person for what he is, and skill

in manual communication, including body and facial expression. Weak-

nesses generally were thought to be lack of skill and speed in manual

communication, difficulty in understanding American Sign Language

(Ameslan) and low verbal deaf individuals, and a tendency to view'

the deaf individual from a counseling standpoint rather than from a

human standpoint:

Deaf students' strengths in communication were thought to lie in

their flexibility and patience, while theft weaknesses were:

1. Differing by person in communication skills.

2. Anxiety levels, frustration, and excitement that makes them

communicate at a very rapid pace.

3. Age differences - -level of language used might not be clear

to them; T'M ,r staff member.

4. Inability to arlicnlate (also my weakness In not being able

to perceive what the student is attempting to 'articulate).

S. lipme clients may be a little bit'closed with hearing people.
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6. Lack of information about themselves,
7. Inability to understand metaphors and common comparisons used

in the English language.
8. The understanding of appropriate social values, e.g.,, don't

turn up the stereo tc get vibration because it bothers hear-
ing people,

Time devoted to counseling students varied according to the

individual, his function within la program, and the program itself.

Estimated percentages of time devoted to counseling ranged from 21%

to 100% and case loads varied frdm 21 to 50 students per quarter.

Average time spent with each student ranged from eight times a quarter

up to daily conferences, depending on the student. The counselors

in the Delgado program said they sometimes had to persuade the deaf

student to use the counseling services because the deaf student did

not understand the concept of counseling and did not see it as a

separate function of the.program. A counselor at the TVI program said

students sometimes had to be persuaded to meet with a counselor because

the student's past experience with counseling may have been on a dis-

ciplinary basis. The'other TVI counselor said that students from

residential institutions tend to have a)basic mistrust of hearing

persons and see the counselor as a "cop who might kick him out of

school."

Classroom problems frequently brought to the counselors included

1) interpreter difficulties (no interpreter in class, relating and.

communicating with the interpreter, 2) difficulty with classwork

(comprehension, ability to keep up in.class, needing help with a

particular class), 3) complaints that the teachers do not understand

the deaf student and are unfair, and interpersonal problems with

students and faculty.

Family problems most frequently brought to the counselors, by the

students were: 1) lack of communication with parents, 2) breakdown

in communication in terms pf money, planning, etc, 3) conflict between

parent expectations and student interests and goals.

Employment' problems of deaf students most frequently brought to

the counselor's attention included: 1) lack of understanding on the

part of hearing employees and poor relationship between employee
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and supervisor, 2) dissatisfaction and boredom with job, 3) general

employment 6ifficulties-.7absenteeism, tardiness, employee'not doing

work, etc.

Other problems frequently brought to the counselors by deaf

students were: 1) personal--inability to deal with depression, con-

fusion regarding life goals and future plans, types of jobs to look

for, roommate difficulties, peer group problem, etc. 2) information

problems--where t000btain medical assistance, financial questions,

transportation questions, housing difficulties.

The counselors were asked to state what they considered to be

the strengths of the present counseling procedure. They were:

Delgado: 1. Much freedom for individual counselor to
operate as he wishes.

2. See students and gather information in adjust-
ment, community and education

3. No responge

Seattle: 1. Student-oriented. Lot of acceptance of students

as they are. Looking at students and their
potentials, accountability 0i people who work

with the students

2. Open door policy--the student is welcome anytime.

All counselors sign and there is a small counselor -

student ratio which allows individual attention

3. Real dedication to the students. The student is

the top priority. The total concept of the pro-

gram revolves around counselor-student relation-

ships. Small case load.

TV I: 1. Availability of quality counselor services

2. Flexible enough to make counseling department,avail-

able to students and small enough to allow counselors

to spend time with students and deal with them on a

personal basis.

The following were considered weaknesses:
L-

Delgado: 1. Old authoritarian philosophy of counseling. The

counselor runs around snooping into a person's

life. It Is not a creative service.

2. Lack of counseling staff meetings.
No response

Seattle: 1. The congenitally deaf low-verbal person's needs are

not being met adequatelyrelating problems.
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2. There is a need for upgrading in communication
skills. More office hours, are needed, and there
is a need for better communication of information
to students.

3 Not enough structure--a little too loosely oriented.
N,(,) deaf counselor on the staff. The case load is too
large. We need more time to'look into new programs.
Maybe a little more structure to provide the right
kind of follow-up.

1. It would be good to have a female counselor on the
staff and a counselor available at nights and on the
weekends on full-time basis, a residence-type
counselor

2. The counselors have a conflict of roles; they have
admitrative duties (roles) to play.

Changes in the present counseling procedures the counselors suggested

were:

Delgado: 1. Staff meetings once a week.
2. More freedom of association with students and more

counseling away from program buildings. Don't ask
the counselors to report on why a student -was late
to class--you are not dealing with children.
Counseling should be coordinated with all phases
of the program.

3. No response

Seattle: 1. Define spme goals more clearly. Place someone in
charge of placement. Community involvement. Miter
councillor role definition. More communication and
formal staffing with program administrator.

2. More emphasis on group counseling. I would like to
see a removal of the quasi-disciplinary role and
more autonomy from the rest oz the program.
Good intellection now.

TVI: 1. None
2. counselors need their roles better defined to the

rest of the staff.

Interaction with Pa'rents. Counselors had little interaction,with

parents (estimates of time spent in conferences with parents ranged

from 0 to 10% a quarter). Most counselor/parent conferences were con-

ducted by phone, by letter, or in per'son. Reasons for desiring meetings

generally included a desire for knowledge about the student's persol...,

financial and academic situation and a desire for information about

the program. Counselors generally regarded present interaction with

e
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the parents as satisfactory sliwg they considered their responsibility

to be to the student and not to\the parent.

Interaction with PreparatorY\Program Teachers. All counselors

met frequently. with the preparatory program teachers on an informal

basis. Meetings were initiated generally to discuss: 1) Student
,

progress in the classroom and in the program. 2) The student's

vocational direction. 3) Programming and curriculum. 4) Student

personal problems that are interfering with progress. The counselors

at Delgado and Seattle felt that the present interaction was satis-
.

actory and suggested no improvements, although one Delgado counselor

thought that scheduled weekly meetings might be held to discuss student

progress. The TVI counselors suggested the following improvements:

1) A better definition of responsibilities relating to discipline

(attendance); the problem is that the counselor is sometimes perceived

as a cop. Attendance is a,teacher's responsibility, but a counselor

should help, specifically if,the problem is serious, 2) More contact

with them.

Interaction with Technical/Vocational Teachers. The counselors
- I

generally communicated frequently with the technical /vocational teachers

in an informal manner during the course of a quarter. Estimates of

time spent during a quarter in communication with the technical/

vocational and the preparatory program teachers ranged from 5 to 30%.

The counselors and the teachers met to discuss: -1) Student diffi-

culties in th'.1 classroom (progress, attendance, need for an inter-

preter). 2) Need for tutorial help. 3) -Job leads for the student.

Most counselors were satisfied with the present relationship and

suggested no improvements. One Delgado counselor suggested "some

kind of feedback from the deaf)rogram to the instructor who has deaf
.

students in his class." And one TVI Counselor thought there should

be more of an understanding of individual areas on the part of the

counselor, more feedback on the success of the student, and that there

should be more contact regarding discipline problems and how teachers

should handle them.

Interaction with Interpreters. Estimates of time spent in

communication with the interpreters during the quarter ranged from



0 to 15%. Most meetings were on an informal basis. Contact generally

concerned: 1) Student progress in the classroom (comprehension,

attendance, etc.). 2) Interpreting arrangements and assignments.

3) Information on subject material. 4) Student personal problems

interfering with course. work. Suggested improvements in the cout4\

selor/interpreter relationship included:

Delgado: 1. Interpreters should not try to be counselors,.
Problems should be handled in clash if appro-
priate: otherwise, let the counselor handle it.

2. Remove the title "interpreter/counselor aide."
Interpreter should not deal with the adjustment'
or social spect of the students. They have
neve bee organized by a professional who
would rol and teach them what they can and
can't do. 'It is a 'question of dependence develop-
ment between student and interpreter. And inter-
preters should be paid as tutors.

Seattle: i. To continue to work at making it a more open rela-
tionship and a better understanding on the inter-
preter's part about what a counselor does and that
a student's behavior cannot be changed in one or
two counseling sessions.

2. Closer contact between the two. The interpreter
will mention a problem and if it is not cleared up
immediately, the interpreter feels that the coun-
selor is not doing a good job. A better awardness
of each person's role.

3. None

1. None
2. A few more systematic meetings with interpreters

to discuss what they are doing.

Interaction with Administrators. Counselor estimate of time

;pent in communication with administrators during a quarter ranged

from two to 20%. Administrative duties required of tile counselors

consumed from 0 to 50% of their time, depending on the program and

the counselor's function within that program. Descriptions of ad-

ministrative duties included:

Delgado: 1. None
2. None

3. No response
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Seattle: 1. Progress reports, communicatiob.with the Division
of Vocational Rehabilitation counselors.

2. Supervision of counseling component of programp
organization of scheduling for preOaratory'program,
scheduling for jobsampling, arranging r staffing,

registration information disseMination.
3. NOne

TVI: 1. Financial aid counselor for TVI (both.deaf and
hearing), admissions-coun'selor, for all printers,

administrator for male housing.

,2. In charge of admissions, publicSrelati s work,

answer most,of genpral inquiries abou the program

both by letter and in person, schedu ng and

programming and coordinating with' gular training

areas, locker assignments, and bo store questions.

Discussions between the counselors and the administrators generally

_concerned: 1) Student progress and problems. i2) Program needs

(scheduling, interpreter needs, financial aid, etc.). 3) Upgrading

of preparatory program and counseling services. 4) Overall program

development and policy decisions. A complete list of suggested.

improvements in counselor/adminiStrator relationsCp is available in

Appendix I, Table 31, Briefly, Tvr counselors thought t.he relationship

fine, Seattle counselors thought that more communication and trust

was needed, and'Delgado counselors felt that the administration was

abrogating the funct i on of the counselors.

--, Student Job Placetent. Counselors;generally 'both contacted and

were contacted by prospecti4emplOyers, although the procedure varied

from program to program. Appendix 1, Table 32 proVides the counselors'

complete descriptions of placement procedures. The counselors generally

seek employment in the student's 'chosen area and the student may

attend an intetview by himself, with an interpreter, or, in some caSes',

with the cOunselo\ The counselors From the Seattle and TVI program

said they sometimes visited the student.on the job; the pounselorS

from Delgado said they -'4id not. Problems discussed during such vipits

were:
\

1. Communication diffl-eultiee ,(employer may want to get

information across m6Te quickly).

2. Employee satisfaction a ©d progress on the job.

3. General employment diffiCUlties--attendance, care-
lessness on the job,'misunhystanding between co-

workers.
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Complaints most heard from m loyers were:

1. Poor pexformanceen tile job and attendance problems
(nat with much frequency).

2. Not enlph training in a specific area.

3. Not sure employee is understanding work and instruction.
a

4. Rigidity in ability of dea. k to adapt to, new situations.

'Complaints most heard from the deaf employees wer

1. ,Promtion is not fast enou

2. Job is too',iloutine.
1 ."

3. Training waslpot' adequate.

4. _Lack of understanding on the part of h' supervisor in
terms of communication and opportunities-for advancement.

Employers considered their deaf'employees to have good attitudes,

to be, good woUkers, to be dependable, reliable,, and to have good

wope 'habits.= The 'counselors reported sporadic cOnteCt with a -,,tudent
,

once hg has a job. Only-Ored counselors thought that employer /de

employee relationships would beoimproved by increased contact with a

counselor or. some other consultantcin deafness. Generally, tine coun-

selors felt the student Should'be prepared to fdnction independ'ently,

on the job, but that relatkiofiships might be improved if communication

Lhannels were opened between the employer and the counselor. Appendix

I, Table 33' proVides a complete list of suggested imi3rovements.

Withdrawals. The counselors listed the following genera] reasons

for student withdrawal-from the program:

. Academic difficulties.

2. Social and personal adjustment problems, (drugs, peer
grolip interaction: emotional difficulties, pregnancy).

3. Low relationship between training area and future
objectives.

Financial difficulties.

, .5. Program may be inappropriate for student.

Gener?!ly speaking, most counselors had opLy sporadic contact with

a sbtdent once he had withdrawn from the program. Counselors

.1

CS
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Counselors' Descriptions of Program Follow-up:Procedures

.Delgado: 1. Sporadic contact by visits'of students. 'Social contact. -
Questionnaires sent out to students who have left (to

about 90%).
2. The program writes letters to former students requesting

informatiOn about present aativities.
3. This area is the major responsibility of the research

center. ;

Seattle: 1. It is handled on an individual. basis. It is not,a struc-

tured,approach at this time. Employer'contact, possibly.

2. Through on-the-job contact and-sporadic social meetings
with the student's.

3. ,We ask the student to send a letter telling what he is
doing--if he has a job, where he is, etc. We also ask

the left counselors where the, student'is.

TVI: 1. We almost always,eontact the 'employer once withib the

first month's employment a.studeq6 if he was placed

by the pfogram. We have follow-up information on almost
every student generally by.'wQrd of mouth.

2. We have sporadic contact",yith employers, in the general
contactcommunity and continual ntact with employers Mho want

to.hire deaf people.

Table 15

Suggested I'MprovOments in the Follow-Up Procedures

Delgado: 1. None

2.. None, because ft is out of my jurisdiction.

3. The prOgram should develop a systematic, planned approach
allowing for counseling services -or a paid researcher.,
The program should keep a closer relatknship with
Vocational Rehabilitation- counselors and develop abetter
relationship with students'while they are here so that

they want to keep in touch.

septle: 1. We need a more structured schedule and more regular
checking-back on the student.. We don't do it.now be-,

cause of the 'lack of time..

2. Establish a follow-up procedure to find answers. to,

questions asked in this form.

3. Nohe ,
,

TVI: q. We should have a more systematic follow-up, make sure

that students are working at optimal level and help

students make job changes at times of promotion and to
help them to know how to make another, job contact.

/2. It mould be good if more,specific information were
collected on salary, promotion, possibilities for prar-
motion, and the relationship of job success for the

deaf and hearing in the same major. This could be

tied in with a continuous education program.

C.



10

referred withdrawals to agencies or rehabilitation counselors. Re-

. fet=rals went' most often to:

I. Division of'Vdcational Rehabilitation

2. Welfare agencies

3. Manpower services

4. Speech and hearing centers

5. New,programs and-schools

6. Employers

39

Follow-up Frocedures. Each program handled its follow-up pro-
.

cedure in a different manner: Each was characterized by an informal,

unstructured approach consisting of letters and questionnaires sent,

to former students, 'social csontscts, visits by former students,

employer contact, and on-Ithe-job contact (See Table 14). Suggested

improvements in the procedures tended to emphasize the need fora

more structured approach to follow-up procedures (See Table

School Relations. The program counselors,reported they con-

Terred with school counselors about: 1. Student problems

culties between a deaf and a. hearing student; pladement of deaf

student into a specific training area). 2. AdminiStrative procedures

(admissions and matriculation, financial aid). 3. To seek infOr-e

mation on their programs for structuring a program for the deaf stu-

dents. 4. 'To utilize their expertise in counseling.

The counselors also conferred with a variety of other School staff,

depending on the program and the counselor's duties, including tech-

nical teachers, deans, union people, reg;,cration, financial aid people,'
4

etc. Conference's were held generally to discuss such topics aa regis-

tratio4 procedures,-
y
inalicial aid, work-study areas, post-secondary

opportunities for the deaf, the program for the deaf itself, etc.

Additional Comments. Additional comments made by,c'ounselors may

he found in Appendix I, Table 34.

,Regular Classroom Teachers

General Information. All of the 77 techni61/vocational teachers

flItcrviowed wcre hearing. '-Appendix J, Tdble 35 provides a complete

lic ni subleots taught by the teachers. Only two teachers, both at

; v
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D.-0,14do, had had prior exierience in teaching the deaf. Thirty teachers

nad experience with the deaf other than teaching. Among such contacts

listed"were: , worked with deaf people, social relationships, and deaf

, relatives andneighborS.

Communication and Interaction. The most Common mode of interaction

(Table 16) was through interpreters -(57) followed by writing (53),

gostares (46)(and speech and speechreading (42). A substantial

number of the 7171 teachers reported using signs (14) and fingerspelling

table 16

Technic II- Vocational Teachers' Mode. of Communicatif,a

wits Deaf Student'S in the Classroom

Speech and
speechreading

Delgado Seattle. TVI"

16

Total

1.! 13 42

Fingerspelling 4 10 15 29

SiAnlanguage 6 8 14 28

Writing . 21 12 i20 53

Gestures 16 8 22 46

Interpreter aid 22 13 22 57

O';'et. 1 1 22 24

No response 2 7 0- 9

Thirty-two of the 77 teachers said they understood some of the

deaf students' communication. Thirty said they understood most of it;

niae said they understood all of it; and six said they understood none

of it.

Thirty of the 77 teachers indicated they understood some of the

deaf students' speech. Twenty-three understood most of the speech;

12 understood none; 10 understood all; and two gave no response.

The teachers were asked What means they employed to understand a

studeni's communic4tion they did not understand. Most frequent

responses were writing (47) and use of interpreter (33).

fifty-seven teachers said that the hearing students in their

la4.;0.; interacted with the deaf studenes; 20 said they did not. They

indicated the most pt,escalatit modes of communication between the hear-

ing and deaf students were: gestures (42), writing (41), sign language
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fingerspelling and interpreter (30 each), and speech and speech-

r!hling k28).. Fourteen teachers felt there was always communication

between hearing and ,deaf students; 17 thought there was communication

most of time; 7 said there was communication sometimes; 4 said .

there was occasionally coimnuniLation; 18 said there was seldom

-ortmunication: 15 gave no response: one said there was never any

Lommunieation between deaf and hearing students; and one did not know.

TVenty-sevcn teachers reported they slowed their teaching for

the benefit of the deaf, and 48 said they did not. Two indicated

they sometimes did. Only four teachers felt that slowing down the

to hiag pace affected the hearing students adversely. The reactions

ecaliv were manifested in restlessness 'and impatience. Some

LeactiLrs felt the hearing students could use the slowing down process

also. Appendix I. Table 36 prl-ides a list of teachers' descriptions

o, he.lring students' reactions.

technical/vocational teachers made class notes and outlines

.v'li labia in the same manner as with hearing students. Seventy -two

the ieachers said they made themselves available to the deaf

lor subject reviewor extra work.

asked what tne strengths of teaching an integrated class

teachers gave a variety of responses. Most touched upon the

unity it provided deaf stnth,nts to maintain contact with the

11 (i hearing) world. Factors the teachers mentioned included:

-onridence in abil.ty to function with hearing people; deaf

tit_' same kind of education as the hearing; provides the

,h a real Life situation; provides practice in learning to

hearitw people ; deaf can evaluate their own performance

,,tndents' pertormdn,e; builds self-esteem; and, generally,

and deaf ,4tudenLs gained maturity fcom the experience.

J,, l'ahle 57 provides a complete list of responses.

itt wea ns:.,es of teaching an integrated class were considered by

to involve problem= of communication. the interpreter

a hey link in the' communication process. That- poqition

pitte otton in the re,-;pou. ,he tiachers pointed out

ditticultieL. ot not communicating directly and of having a weak
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interpreter; that is, one who may not know the subject matter or

terminology well. Other, factors mentioned were language and vocab-

ulary background weaknesses on the part of the deaf student, slowing

of the pace in the classroom; and necessity to spend more time with

deaf students. Appendix J, Table 38 provides a'complete list of

factors teachers consider weaknesses in teaching an integrated class.

The use of interpreters or matters relating to them, are mentioned

2l times in response to suggestions for improvements (Appendix J,

Table 39). Suggested improvements included: more interpreters,

improved interpretation, having interpreters use exact English,

interpreters present all the time, making sure the interpreter has

a knowledge of the s oject area, retaining the same interpreter and

not changing them often, and having a low ratio of students to inter-

preters. Other suggestions were: more interaction among teachers,

hearing students, and deaf students; more visual aids; awareness on

the part of the teacher-of the problems and communication skills of the

deaf; and knowledge of sign language by the teacher.

Fortyeight of the technical/vocational teachers felt that the

deaf students did not understand adequately; nine gave no response;

and five said it depended on the individual. Reasons why the teachers

felt the deaf students did not adequately understand the subject

matter (Appendix J, Table 40) included: the background of the deaf

students--limited vocabulary, low basic skills, poor reading skills

land comprehension, lack of basic language; teacher may not be getting

message to interpreter; Interpreter may not be interpreting correctly;

interpreter is not getting through because it is second-hand information;

and interpreter may lack knowledge of the subject area.

Teacher [ateraction with Other Staff.' All 77 technicai/vo'Cational

teachers considered interpreter aid valuable, especially in facili-

tation of the communication process--nearly 40 of the responses mention

communication specifically. Teachers believed interpreter aid saves

time, provides teachers with communication channels ,and deaf student

with the same, and provides the deaf students adequate means of com-

prehending the subject matter. Reasons why teachers considered inter-

preter aid valuable are presented in full in Appendix J, Table 41.
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Teacher/interpreter interaction is high with both teachers and

interpreters seeking each other out to discuss such student problems

as attendance, low grades,-low comprehension of subject matter,

personal problems, and general class problems. Appendix j, Tables

42 and 43 present complete lists of reasons for interaction between

interpreters and teachers.

When asked what improvements in teaches /interpreter communication

and cooperation they would suggest, the technical/vocational teachers

cited the need for the interpreters to be familiar with the subject matter

they are interpreting. Other improvements (Appendix J, Table 44)

suggested included: keeping the same interpreter from previous sessions,

m_re interpreters, scheduled meetings to discuss students, and more

opportunities for teachers to learn sign language.

Tochnical/vocational teachers and counselors, on the whole',

meet only two or three times a quarter. Reasons for contacting one

another (Appendix J, Tables 45 and 46) included: student attendance,

moCivation, classwork problems (test failures, grades, not understanding'

material), student goals, personal problems, personal hygiene, dis-

cipline problems, job placement, and procedural matters to be worked

out, Most contacts involved student progress in personal. social and

academic. areo,,,

When asked what improvements in teacher/counselor interaction

they would suggest, the technical/vocational teachers indicated there

should he more contact so that the teacher would know which counselor

was responsible for the particularkudent and so that the counselor

Lould provide the teacher with background information on the student.

-oTe teachers indicated that such irteraction could provide more

t,,llow-up on the students' progress and achievement and that the

,ounselors could help the teachers to deal with the deaf students

Hi their classrooms. Others said that as long as the counselor was

available that would be sufficient.) Appendix J, 'Table 47 presents

a complete list of suggested improvments.

Overall, contact between the tec:ltnical/vocational teachers and

the program administrators is limited. Discos' lion:-: generally concernf

s_:)dent difficulties and performance in class, sgheduling'problems,
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general.information about the deaf, placement opportunities, and

.xploration of new idaa,3 , concerning deaf students. (Appenaix J,

Tables 48 and 49).

Many teachers felt that contact with the program administrator

was'not necessary and that problems could be handled more easily

through the counselors and interpreters.

Suggested improvement in teacher/administrator interaction by

-others included: meetings to acquaint teachers with the deaf program,

its staff and its goals; better handlings of forms and reports; more

information about services available in order to take advantage of

them; and feedback to teacher concerning placement of students.

Appendix J, Table 50 lists' the improvements suggested by the teachers.

Additional information. Additional information, and suggestions,

provided by the teachers may be found in Table 51, Appendix J.

Interpreters

General Information. Thirty -one interpreters were interviewed,

eight from the Delgado program, 14 from Seattle, and nine from St.

Paul TVI,

Education. Most interpreters had some post secondary education

and seven held college degrees or certificates. Formal interpreter

training ranged from none up to nine months. Sixteen of the 31

interpreters had deaf family members (six at Delgado, eleven at Seattle.

and one at rm. Formal programs were attended at colleges, a speech

and hearing center, and the TVI Interpreter Institute, a summer

course designed to train interpreters for the TVI program.

Employment. Interpreters at the Delgado and Seattle programs

had had a variety of interpreting experiences including courtroom

int,,preting, classroom interpreting, counseliag experience, social

work and welfare experience, religious classes, anainterpreting

for organizations for the deaf. Most of the TVI interpreters had

beep ained,by the TVI Institute and had no previous reting

% experience. Interpreters became awz of the availability o employ-

ment through-a variety of means such as through other interpreters,

friends, counselors, parents, announcements, talks, and the inter-
,

preter institute. Stated requirements varied from program to program
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but the most heavily emphasized requirement was knowledge and skill

in sign language.

Communication and Interaction with Students. Interpreters used

speechreading, sign language and fingerspelling most commonly with

deaf students. Writing and gestures were less commonly employed.

`,lost interpreters felt' they understand between 80 and 100% of the

:leaf ,students' communication, and they generally t-',-.tight they under-

stood most or all of the deaf students' speech. For those students

whose communication they did not fully understand, most interpreters

employed repetition to aid comprehension.

Most felt that deaf and hearing students interacted with one

0,,,ther. The deaf and hearing students communicated with one another

through a variety of means, most commonly interpreter aid, writing,

gestures, speech and speechreading, and fingerspelling.

All interpreters reported that teachers and deaf students in

their classes communicatea with one another, with interpreter aid

and.writing being the most common modes of communication. Most inter-

preteni at the.Delga o progcam felt that the teachers and deaf students

communicated seldom. Those at Seattle and TVI thought the teachers

aad de,d- students communicated most of the time.

Interpreting Skills. Sixteen of the interpreters considered

themselves knowledgeable the subject areas they interpreted;

eight ,,aid they were knowledgeable in same areas, five said they were

Twt, and !wo gave no response. See Appendix K, Table 52 for the

-,u1,],2ct-, interpreted at ea,h school. When asked how they dealt with

!rterlay u,,ed words for which there was no corresponding sign, most

i6,1-1,1--elt.rq said they would invent a new sign, fingerspell it for

ti student's benefit, and have the students' agreement on the use

)f the new sign. When dealing with infrequently used words, most inter-

ia-eters would fingerspell that particular word. Interpreters were

a,ked to desLrifle the program policies concerning development and in-

-rporatIon of new sign language vocabulary. The Delgado and Seattle

progr.im,, hart Informal policle's in which interpreters agreed amcng

themse!ves and with students upon the use of new signs, The St. Paul

MI program has a formal policy under which the interpreter keeps a
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booklet of new signs for each subject area. At the end of the year,

the signs are discussed, adopted or discarded, and then computerized.

Informally, discussion among the interpreters also aided the coordina-

tionof sign language usage with program policy.

Interpreters were asked on what basis they were chosen to inter-

pret their particular subjects, and a variety of answers was gi4n.

Most a,t Delgado were chosen on the basis of past interpreting experi-

ence in the subject and interest in that subject. Those at Seattle

were chosen on the basis of ability and fluency, and past experience

with knowledge of that subject. TVI interpreters indicated no par-

ticular basis, although the newer interpreters were given the "easier"

classes to interpret.

Interpreters were asked if they translated word-for-word what

was being said in the classroom or if they interpreted it. Most inter-

preters indicated they did both or that it varied according to the

student.

Interpreters at the three programs indicated that note taking

services were available to the students. The services were on a

voluntary basis, usually on the part of hearing students. The inter-

action between notetaker and interpreter consisted mostly of the

interpreter checkiag the accuracy of the notes taken.

Twenty-one felt the deaf students understood subject matter

adequately, nine thought it depended on the student, and six felt

they did not. Ten TVT interpreters thought the students did under-

stand in a shop situation and did not understand material in a class-

room situation. Those who felt the students did not have adequate

comprehension gave a variety of answers including lack of background

and skills, difficult subject matter, poor language skills, and poor

teacher explanation.

Interpreter /Technical -- Vocational Teacher Interaction. Interpreters

at the three programs communicated relatively frequently during a

quarter with the technical/vocational teachers, depending on the inter-

preter and the student. Nearly all teachers made their class notes

outline-, available to the interpreter, w-mally at the beginning

o the (warier or as the quarter progressed. Most Interpreters indi-
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cated they did not work with the teachers in incorporating and develop-

ing new sign language vocabulary for each subject area. No formal

schedule for meeting teachers existed at the three programs, but most

interpreters said ney met informally with the teachers. Meetings

generally concerned student difficulty with subject matter, student

questions, clarification of subject matter and assignment's, job inter-

views and placement, ,absences and lateness, and a general exchange of

information regarding 'the student. Suggested improvements in inter-

preter/teacher communication and cooperation centered mainly on the

need to orient the teachers toward the problems of deafness and the

students' capacity to comprehend.

Interpreter/Program Counselor Interaction. Interpreters and

program counselors communicated between five and 15 times a quarter.

Most interpreters had no fofmal schedule for meeting with the counse-

lors, but all met informally. Reasons for contact generally concerned

academic, behavior and attitude problems of the student. Other reasons

included job counseling, scheduling, financial needs of the student,

and job interviews. Interpreters were generally satisfied with the

present interaction with the program counselors. Suggested improve-

ment in the relationship included more communication and meetings be-

tween the two to discuss problems and procedures.

Interpreter/Administrator Interaction. Interpreters and adminis-

trators communicated infrequently during the schOol quarter. Only

me Seattle program had a formal meeting schedule in which staff

meetings were held once a month to discuss program changes and poli-

cies and the interpreter training program, Nearly all interpreters

met informally with the administrator, Contact generally concerned

student problems and progress, procedural changes; administrative

duties, interpreting and tutorial services, and general duties.

Suggested improvements in the interpreter/administrator relationship

came mostly from the Delgado program and centered on the need for more

:ommunication, more meetings, and greater availability of the adminis-

trator.

Additional Comments. Additional comments made by the interpre-

ters may be found in Appendix K, Table 53.
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Administrators

General Information-:The three program directors were inter-

viewed. All were hearing males.

Education. The administrators' educational backgrounds are

presented in Table 18. None were trained at the Bachelor or Master

degree level in education of the deaf. None had degrees in educa-
,i

tional administration and/or supervision: Manual communication

skills were acquired by the Delgado and Seattle program directors at

state schools for the deaf. The program director at TVI acquired

his communication skills from his ,deaf parents. Only the Seattle

program director had attended formal manual communication courses-

a sequence of three sign language courses with a practicum with

high school students and adults.

Table, 17

Degrees lield by Program Administrators

Bachelor

Education

Seattle Psychology

TVI Economics

Master

Education

Audiology &
Speech Pathology

Speech Pathology
& Audiology

Doctorate

Psychology of i

Deafness

Previous Employment. The Delgado program director had previous

experience as a teacher at a state school for the deaf. The Seattle

director was a counselor at the Seattle program for the deaf/for two

years and assistant director for three months. The TVI administrator

acted as a state vocational rehabilitation consultant for the deaf for

seven,years and was a counselor for a state department of public

welfdre.

Current Employment. The Delgado director was contacted by the

college administration concerning his present position while an

evaluator at the Delgado Vocational Rehabilitation Center. The

Seattle admieistrator was told of the availability of the position
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Delgado: The counseling approach has changed from.formal to

informal (need basis). Contact with the community
is not as close. There is no infringement on the
rights of students,

Seattle: The preparatory program has changed from integrat
to self,contained.. There is increasing emphasis-
counseling services. Theeestablishment of the
interpreter /tutor role. With ecpansion, theyave
learned to use college resources (i.e4, media).

TVI: Basically, the program has not cSange4. The vocational
exploration aspect ofthe preparatory program is being
looked at. Refinements are the only changes. The
Interpreter Institute and the' media program are the
only global changes. Trying to minimize the number
of non-graduates.
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The program administrators were asked what program changes they

would like to see in the future. The desired changes were at

Delgado: Improved facilities and addition of a media center.
Merger with rehabilitation division. The staff
could'be more exacting and effective in what we're
ding.

Seattle: Establishing interpreting as a profession. Upgrading
the interpreter-tutor idea. Opportunity for good
curriculum development in vocational exposure. A
research component at the college level. There is
a need for more profiles of activities and needs in'
different components of the_program.

TVI: Expansion of the Interpreter Institute and development
of the consortium program. Research components and,
research activities. c

Student Recruitment. PrOgram directors made their programs known

to the public through mailings, talks, paper presentations, visits,

the presence of interpreters on.television news, and through the

"deaf grapevine." Information about prospective students was received

from Vocational Rehabilitation counselors, schools for the deaf, speech

and hearing centers, parents, self-referrals, and school officials.

Agencies and personnel informed by the program directors of oppor-

tunities were Vocational Rehabilitation counselors, school counselors,

deaf organizations, and public and residential schools.

The Delgado administrator thought the strengths of his present

referral procedure to be the reception of information from Vocational

Rehabilitation and the weaknesses to he that information sometimes

N.
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did not come in prior to admissions and staffings. The Seattlq program

admintstr:.,tor felt the main strength of his referral procedure to hc that

everydne (student, VR counselor, school) knows what the student 's
/
getting. , Re'saw no weaknesses in the procedure. The TV1 administra-

t

_tor saw strength in -that a system is followed that creates minimum

Idifficultyseidom did the program have to contact someone for

additional 4nformatitn. Weaknesses in the referrai'procedure were t

attributed to the lack of organization in the whole `system of deaf

education which creates a lack of consistentjnformation. No changes

were suggested in the present referral procedures, although the TVI

administrator thought that schools for the deaf should go on a more

-;t,Indard record keeping system.

Admissions Requirements

The following admissions requirements were lited by the'program

directors:

Delgado: 1. The student is deaf to the point where he
needs supportive services in the classroom.

2, A fifth grade reading and math level, a require-
ment which is flexible.

3. The student is free of other physical and
mental handicaps.

Seattle: 1. A demonstration of one's ability to profit from
the program.

2. A fifth grade reading level, a requirement which
is flexible.

TVI: 1. A student should have enough of a hearing loss to
need at least one service of the program. We
don't look at decibel loss alone.

2. The ability to profit by a course of study here.
3. Reasonably socially acceptable behavior.
4, Will not take a student who has plateaued academ-

ically in his last three years of school.

The administrators considered the following aspects to be the

strengths of the admission's requirements:

Delgado: They are flexible enough to allow for the student who
may be a borderline case to enter program:

Seattle: They are flexible enough to meet the needs of individuals.
VI: They look at students realistically. We have a functional

idea of how students have been doing beforehand. We
take into consideration the students' strengths. We
teel a majority c) deaf students can and should be
served by a program of technical/vocational nature.
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The Delgado program ,directo? saw no weaknesses in the admissions
.

requireme,nts.:.:, The Seattle administrator Saw a need for improvement

in the tailoring of programs to the wide range of students admitted.

The TVI program direCtar saw weakness in the lack of consistent infor-

mation'aVailable from referring'sources

when asked-what change's, if any, they would make in the present

admissions requirements, the directors responded:

Delgado: The puigram will adopt an open-door policy to coin-
cide with ggllege admissions requirements.

Seattle More tailoring of programs to the wide range of students
admitted.

TVif It is'a never ending process of educating referral
sources'to.provide consistent information. Referring
agents understand the program as much as they need,
to make proper referrals.

.

Student Financial,Support. The following financial support

was, available to the students:
.

Delgado: Support comes from hometown Vocational Rehabilitation
counselor or from parents.

Seattle: Support is available from Vocational Rehabilitation,
public assistance, work-study, community jobs (part-
time),-college scholarships, loans, department
scholarships and to s, scholarships from organiza-
tions in town.

'TVI : Support is available from the Division of Vocational
Rehabilitation and in the form of loans granted on
the decisions of the counselors.

The requirements for awarding .financial support were identical

at Delgado and TVI--support was awarded by the decisions of state

Vocational Rehabilitation counselors. The Seattle program director

stated that financi0 assistance was awarded on the basis of parental

ability to support and according to personal need.

Medical Services. Medical services were as follows:

Delgado: Aa audiological consultant administers tests at
beginning of the program. A speech and hearing
center is available upon student request (the student
pays for this service). A medical center is avail-
able : few blocks from campus. And the school has

a first aid center.
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Seattle: The program has a policy with the Division of
Vocational Rehabifitatipn to support emergency-
type situations'. An in-toWn doctor does free medi-
cal work (if the student Tian aMird 't, He charges

nominal fee). The college has An infirmary.
TVI The school has a full-time nurse on duty, on an as-

needed basis. A united hospitals service is avail-
able in the city.

The Delgado and Seattle programs employed an audiologist and

screiling was conducted at the. time of each student's entry, into the

program. The TVftprogram di4 not employ an audiologist. Delgado

and Seattle did not employ a speech therapist. The !WI program did,

aJ3d the therapist's services were available on a weekly as-needed

basis.

Preparatory Program. The goals of the preparatory program as

by the program directors were:

Delgado: To prepare the student academically And vocationally.
Seattle: To allow the student to make an adjustment to his

selected training area.
1V1-:# To provide basic adjustment to TVI. It is an oppor-

tunity to adjust to independent living and to learn
to use supportive services. It is Also angpportunity,
to select an area of study and to develop sec 4-e
peer group identification.

Fhe pro2ram directors stat that the goals of the preparatory

program were achieved in the following man

Delgado:

The, Communication Skills course teaches stude9rs
new signs. -

Seattle: Depending on the student's needs, the program varies.
A formalized

x"e
Drogram of study emphasizes receptive

and'exnressiNe skills, math, personal managemeltt,
formulas, faTlily mAllagemei;t, vocational exploration, .

and planned counseling.

,'runes of study available in Ule preparatory programs can

round in fable' 19. Courses in the Del-gado preparato program were

mind itorv. lhe formulas course at TVI was opetonal for females be-

, uP,e ot thy' "basic nature of technical/vocational education." The

o-,p aritor program scheduling at the Seattle program was flexiblE.

Through instructors, remedit,alkInstruction in English
and math, staffings, vocational\,c4pling programs,
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Table 18

Study Available in the Preparatory Programs

:)eltdo: No response; however, the basic courses are remedial
instruction in English and math, vocational sampling,
and couuounication skills.

//
Ittle: Self-evaluates and general overall college exposure.

Job sampling and mini-curriculum. An individualized
process in getting ready for entry--reading, langu ge,
math, and college orientation.

Receptive and expressive skills, math, personal manage-
meat. Formulas, family management, vocational explora-
tion. Planned counseling.

Table 19

Toot Measures Utilized for Student Placement

;,..-i,,,k The ,tanford Achievement Test reading achievement level.
The General Aptitude Test Battery (GATB) gives an idea
or what vocational area the student should 0 into.
in,scpre is used for subject placement.

dttle: The Sanford Achievement Test is used fqr profile purposes

The GATB.
Wechsler Adult Intelligence Scale
A diagnostic test from the preparatory program teachers.

Vocational Interest tests.
WEP1".: non-verbal

CATB
Stanford Achievement Test
P,Ist record information
GATES

TV1 diagnostic math test
Subjective tests '

Tests a t 1:;iven for each training -irea

b



%,:colding to the program director. he student is normally pre-

registered in all preparatory program courses; however, if the student

takes .1 different direction or does not need these courses, he may

,uhstituto a college course.

Student Placement Within the Program. The three program directors

said they used te-t scores in placement of students within particular

:,uhject areas. The measures\used are reported in Table 20. Criteria

other than test scores that determined student placement were:

Delgado: The interest of the student as determined by inter-
views. The evaluationof test scores overrode student
interest.

Seattle: Trial performance of the student and the interest of the
stadent,
Counseling, staffing, expressed interest of the student,
and the expressed interest of the family.

The Deig,,do director thought the strength of his, placement procedure

lay in the tact that very few students changed their program of study.

the Seattlfadministrator saw strength in that both the faculty member

and lie student have a "good idea of what they're getting into" and the

student ha a good idea about training and work area he will end up in.

"ille 'VI administrator saw integration c' he total staff into the

da,:1-4ion-making prcicess as the strength of his placement procedure.

The Delgado program director saw no weaknesses in his placement

procedure and had no changes to suggest. The Seattle director saw

wLakut.-a, to the limited amount of time the staff ha, to prepare a student

tilt.' training decision. Changes he desired were "more-upgraded,

:mire in-depth exposure in training in istriaI areas, and more

,pDropt! ite academic material for preparation." The TVI administrator

;x, no opt rational weaknesses in his placement proiednre--tne wedkuess,

,tated, came from student capability. Changes he desired were

"d lift monitoringcontinue to work together as a team so that students

an H- handled on an individual basis."

,Tmunicatton and interaction with Students. The program directors

,m!;,Ii,Ated with the students through speech and speechreadiug, sign

langi age. finger,;pelling, writing and gestur,s. The Delgado and

iiIctots thought the,/ under,toodmost communication from their

,;tuJent-;, while th,' TV1 administrator felt that he understood
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all communication from his students. The Delgado administrator would

use the services of an interpreter if the student were low-verbal.

The Seattle program director made use of expansion and repetition.

The TVI director said "one way or the other I'll-understand it all."

The Delgado program director met with students on an informal

basis. The Seattle and TVI administrators met with their students

on both an informal and formal appointment basis. The Delgado

administrator said that reasons for contact pith students generally

included problems with school functions, personal problems, money

needs, Vocational Rehabilitation problems, and the seeking of advice.

the Seattle program director had contact with student to "talk about

anything," to review student efforts, to set up meetings, and to

follow-up telephone conversations from counselors, parents and other

individuals. The TVI director met with students to "share good and

oad news," to monitor general progress, talk about scheduling, and

to set up special events.

The Delgado program director saw strength in the administrator/

student relationship in that he did not get involved in their prob-

lems. The Seattle administrator felt the strength in the adminis-

trator/student relationship lay in the casual acceptance of one

another. The-TVI program director thought that strength lay in the

free and open relationship--no student feared coming in to see him,

and the students know that information is confidential. The

administrators saw the following weaknesses in the administrator/

student relationship:

Delgado: I need time for more contact with the students.

Seattle: Sometimes access is too easy to my office. A

student will come here to discuss a flare up with
another staff member rather than deal with that

person.
TVI; None, although I would like more time for contact

with the students.

Suggested improv'ements in the administrator/student relationShip

came from the Delgado director, who wanted time for more contact with

students, and from the TVI dir,tor, who wanted to see students become

more dttiv(' in student council funktione;.



Administrator/Parent Interaction. Administrators generally only

had occasional contact with parents and chat*contact took the farm of

telephone, teletype and letter comMunication and in-person meetings.

teasons for contact concerned student plogress, information about

admissions, informal "getting to know you" meetings, app "to express

'.:preciation for education the student had gotten."

Adm,inistrator/Counselor Interaction. The program administrators

generally met informally with the program counselors to discuss student

lctivittesand problems, to disseminate information and delegate work

responsOilities, to discuss administrative procedures, schedule

changes, and, the effects of the overall operation of the program.

Inc Delgado administrator had no improvements to suggest in the

administrator/program counselor relationship. The Seattle director

saw he need for better vertical and horizontal communication, which

might be helped by the emergence of a leader within the counseiing

program. The TVI program director wanted more time to communicate

with the counselors.'

Adminisrator/Preparatory Program teacher Interaction, The
T

program administrators met with the'preparatory program teachers on

a formal and informal basis to discuss administrative procedure,

student progress in the classroom and needs, program needs, special .

events, special assignments, scheduling, money, and vocational

exploration improvements. The Delgado program director suggested

no improvements in the relations'lip. The Seattle director saw the

need for a leader among the te, hers, and the TVI director wanted

more time to communicate with the teachers.

Administrator/Technical-Vocational Teacher Interaction. The

directors met with the technical-vocational teachers solely

on ui informal basis to discuss student classroom perf:)rmanc, inter-

preter perterm_nce, student ohlectives, teacher reaction to support.

%rvi-c, for deaf students, and, in TVI',-; (asp, to discuss their

a Ha pr)gram and public relations work. No improvements in the

rolatlon-;h:p were sugge=;ted by the Delgado prog,ram director The

e ed t hi t het t :equen, ( our,:''-
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beilt in so that the teachers could upgrade their own skills in

teaching the deaf. More time to talk with the ceachers was wanted

by the TVI director.

Administrator /Interpreter Interaction. The Seattle and TVI

program directors met with interpreters on an informal and formal

basis; the Delgado administrator met with them on an informal basis.

Reasons for contact between the program directors and the inter-

preters included administrative procedure, special assignments,

student or teacher problems, and student progress. The Delgado

director had no improvements in the relationship to suggest. The

Seattle administrator said that civil service support wokld go into

effect giving interpreters more job stability. The TVI director

expressed a wish for more formal meetings.

Staff Recruitment. Hiring policies for each position on the

program staffs are presented in Table 21:

Student Job Placement. Placement procedure varied from program

to program. The program directors described the following procedures

Delgado:, An appointment is set up for the deaf student and
the position is discussed with the student. The

students strengths and interests are discussed with
the employer.

Seattle: This is usually handled by the counselors. They survey
employment opportunities for appropriateness. The

student goes by himself or with an interpreter for an
interview. Interpreter service is provided for first
weeks of employment if requested.

TVI We have contact through Employer Appreciation Days.
Employers give awards for student achievement. Contacts

through the state employment office and through meeting
People socially. Unionized training teachers give tips
on jobs. We call to ask for placement.

Student Withdrawals. The program directors gave the following

reasons for student withdrawal from the program:

Delgado Adjustment to the educational or community environment.
Financial support.
Personal reasons--marriage or family problems.

Seatti,,. Most withdraw for employment or because college training
is not relevant to their immediate needs (personal adjust-
ment),
Financial problems.

TVI: Some students peak out academically and leave.
Students dismissed due to drug behavior problems.
Home sickness.
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Table 20

Hiring Policies for Staff Members as Given by Administrators

Program Counselors
Delgado: Experience with the deaf and interested in working with

the deaf. I knew these people and knew they could commun-
icate with people. B.A. degree in counseling.

Seattle: B.A. degree, experience in working with deaf people, pro-
ficiency in manual communication, course work in counseling.
M.A. degree. Had to meet the criteria for the city of St.
Paul. Courses in counseling, including measurement and
communication skills.

Preparatory Program Teachers
Delgado: B.A. degree (not a teaching degree), experience in some

related area, interest in working with the deaf and ability
to get along with handicapped people.

Seattle: B.A. degree and certification as teacher of the deaf.
FVI: Teacher certification (vocationally certified), communication

skills, and meeting the requirements of the city of St. Paul,

interEreters

'Delgado: Ability to communicate. The individual is taken to a class
and asked to interpret.

Seattle: One year of experience in interpreting for the deaf. High
school graduate or equivalent.

FVi: interpreters are picked from the TVI interpreter Inslitu.e
with minimum entry skills. Personal iharacteristics--relating
ability.

Notelakers
This was done on a volu, basis at all

Delgakle:

`-eattle:
r

ogranis.

Preparatory program teachers and int,erpretvrc, act as tutors.
B.A. degree, certification as teacher of the deaf.

i done I I I- taff, or s).'iost tu or ng i';

in','-rutot,-, in t

conc._ progr,tm it( ,
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Agencies and personnel contacted to inform of withdr'awals included

the Vocational Rehabilitation counselors,speech and hearing centers,

sheltered workshops, other schools, and community service functions.

Follow-Up Procedures. The program directors gave the following

descriptions of their follow-up procedures:

Delgado: Information is accumulated concerning the students'

employment whenever possible. Information is kept

in student folder for future reference. Questionnaires

are sent periodically to former students concerning

progress.

Seattle: Formally, we have the University of Minnesota Research

Component. Informally, we have general notion about
where each graduate is through feedback from other

students.

TVI: The procedure is sporadic--forms are sent out We

get information through word-of-mouth and memory.

Suggested improvements in the follow-up procedures included a

uniform follow-up procedure for all programs, follow-up for evalue-
.

Lion of process, and a standard form to promote uniform reporting

procedure.

Program Costs. Per pupil tuition costs for the Delgado program

in 1973-74 were, according to the present program administrator,

$110 per semester for state residents and $210 per semester for non-

residents. Per pupil cost at the Seattle program--including tuition,

fees, books and supplies, and dormitory facilities--was either $1,575

or $2,007 per year depending on student resident status. Per pupil

costs at the TVI program were about $570 per year, not including room

and board.

Per hour interpreter cost in 1973 was at:

Delgado: $4.10 to $5.00 at an estimated 500 hours per semester.

Seattle: $5.25 at an estimated 230-270 hours per quarter.

TVI: $3.50 at an estimated 300 hours per quarter.

There were no costs for notetakers since this function was carried

mit on a voluntary basis.

The Delgado program hired no tutors since many of their inter -

Drell:~ lumtioned also as tutors. The Seattle program employed

Awcil tutors and, in addition, had three interpreters who also
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functioned as tutors. Five to 10 tutors were used during the year

t the UVI program.

lhu're were no i oSts of ,tudent medical services to the programs,

and no salaries were paid to audiologists or speech therapists

(although the Seattle program paid $2500 in consultant fees to an

audiologist.
1

Stlarles or preparatory program tachers at each program were

Delgado: $34,000
Secittle: $36,000
TVI: S48,000

Costs of other services included:

Delgado: A psychologist to administer the Wechsler Adult
Intelligence Scale at $50 per student.

Seattle: A resident assistant at $600. The head inter-
preter was paid $10,000.

TVI: A recreation specialist paid at $5 per hour.

The Program Within the School. The program directors were

asked what was done to promote student integration within the school.

lln replies were

Delgacto: The students were invited to all school functions and
activities in an informal manner.
interpreter services are provided for lectures (community-
yge things) and films, It is generally up to the
individual.

fVt: The program builds up an equality attitude. Deaf people
are not singled out. Athletic events are integrated.

All school facilities were open to the deaf students in each pro-
,

all deaf program facilities were open to hearing stuents.

1;lo ,I(; program administrators and 6chool administrators conferred

if t! le following matters:

Dolg.tdo: We discuss funding, iiudgets, program development and
organization, or "problems'tliat, may occur within the
student body which warrant administration attention.

ofle: We discuss general college operation and policies (pro-
gram administrator was on President's executive hoard,
A task force tor the governor) . The program administra-
tor totally involved in all college activities.

;VI: lhe hustness of WI at large is discussed, space needs,
y;rAduttInn pnwodnrc. master stheduling.

(
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The program administrators were asked what deaf program and

school counselors conferred about. Their replies were:

Delgado Student schedules, class requirements, student problems,

etc

Seattle Primarily on advising matters--scheduling and
appropriate sequence of courses.

TV1:. They talk about the business of the day's activities,
placements, scheduling, total school functioning.

The program directors were asked what the deaf program and the

,;chool teachers conferred about. Their replies were

Dctw1d(!: They confer about supportive help, student strengths
and weaknesses, and general student progress.

Seattle: They discuss getting supplementary materials to support
the college faculty who have deaf students in their
classes or obtaining materials for the preparatory

program classes.
TVif They discuss student-oriented matters--new texts,

curriculum, revision of complementary areas.
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DISCUSSION

Interviews

Students. file aspirations of the students have been shaped by

the post-secondary programs., Most future occupations indicated were

occupations the individual could, train for in the technical/vocational

setting. Future employment chosen by the students also fell within

a relatively narrow range of course offerings, many choosing such

"traditional" occupations for the deaf as printing (males) and general

office practice (females). Thee choices would appear to reflect

relatively low aspiration levels on the part of the students. On the

other hand, nearly one-quarter of the students planned to attend

college upon leaving the post-secondary programs, a trend contradic-

tory to low aspirations and to the stated goals of the programs.

Th, programs have also had an influence on the deaf students' choice

of peers at school, most indicating they preferred to attend with

rwth hearing and hearing-impaired students. This is consistent with

former students' feelings (see Monograph II, External View; Fisher,

& Moores, 1974) and in opposition to Boatner, Stuckless and

Moores' findings (1964)., Overall, the students presented positive

opinions concerning the concept of regional technical/vocational

centers for the deaf and the training they were receiving. They

tended to view the programs in a pragmatic manner; that is, the

programs provide the training necessary to obtain employment.

Preparatory Program Teachers. Few preparatory program teachers

had experienced formal educational training directly related to educa-

tion of the deal, and only three possessed Master's degrees. The

t,ichers wcre unanimous in theft agreement upon the worth of the

preparaory program. "'hey felt such a program eased the student's

transition into the technical/vocational setting, aided assessment

af the student's capabilities and helped social adjustment. They

,

lisa aereed that "hands-on" experience was vitally imnortani for the

,h stadeut. Direct contact with various forms of possible employ-

ment wa, thought to aid the student io choosing the correct area of

frainiug.

/:;)
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Program Counselors. Counselors found their roles insufficiently

defined in relation to the students and other staff members. particularly

in relation to the interpreters. Delgado and Seattle counselor:, felt

the interpreters were abrogating some of their functions and misunder-

stood what a counselor could and could not accomplish. The situation

at Delgado was further confused by the presence of the title "interpreter/

counseloraide." Delgado counselors also complained of interference

from administrators in counseling decisions, and at Delgado and TVI

counselors felt that students did not understand the concept of coun-

seling, in some cases because of previous experience on a disciplinary

basis. TVI counselors complained of the tendency of technical/vocational

teachers to view their functioh as a disciplinary one.

Many of the difficulties between the counselors and other members

of the staff could be reduced by the presence of more specific job

descriptions. Role boundaries would then be defined more completely

and confusion of responsibility be eliminated. Job descriptions might

also reduce the tendency of other staff members to view the counselor

as being responsible far all aspects of the student's behavior.

In terms of education, the counselors, on the whole, appeared to

have better preparation for their particular role than prep teachers

and administrators, The majority were trained specifically as counselors.

Relieving the counselors of many of the administrative duties they

now handle could improve the quality of counseling services. Counselors

wouldithen have more time to deal directly with students, and the need

for more counselors might be reduced. The absence of female and deaf

counselors also creates a gap in the services offered. Some counselors

indicated they felt female students did not relate well to male coun-

selors, or the counselors to them. The same was felt true of deaf

student/hearing counselor interaction.

Counselors usually are the only individuals directly involved

with students from time of application through training, placement and

teilow-up. A' such thev should have more of an overall perspective

1:1,111 orlu To perform in their role duequately, they must he freed

Item All 11,m-c,,,cnIfAl dutfc,;.
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Interpreters. The interpret - r is, in some ways, the most unique

person tile programs for the deaf.. The position allows the

te he a copstant.sour.e intormation regarding all aspects /'

of the program, and the interpreter is the one continuous link among

all members of the program staff, the,students, and the classroom

teachers, The interpreter maintains a high rate of contact with the

student and is instrumental in expressing his questions, desires, and

frustrations to all concerned. The classroom teachers are nearly

unanimous in expressing their support for the presence of the inter-

preters in the classroom and obviously regard them as the necessary

catalyst permitting deaf students to undergo technical/vocational

training with hearing students. The close contact with students does

g,ve rise to difficulty. In the program counselor's eyes, a dependency

is developed, and interpreters may attempt to assume the functions of

A counselor or be critical of a counselor's efforts if a 'problem is not

immediately soled. This particular problem was mentioned by the

Delgado and Seattle counselors, but not by the TVI counselors. Clearer

role definition may result at TVI because interpreters are obtained

from the TVI interpreter Institute. Interpreters are trained to the

standards of the program which permits uniformity of skills and back-

ground. The existence of such an institute also provides a readily

available pool of interpreters rather than forcing the programs to

rely on what is available in the community:

The idea of interpreter as tutor is attractive. No other individual

has such Gi)se contact with the student regarding academic matters, and

many of the technical /vocational teachers argued that the interpreter

11,-,ve t good knowledge of the subject matter he is interpreting.

interpreter, were trained to function also as tutors, students would

hive ready ac, oss to information sources, and tekhnical/vocational teachers

wot:i have more confide nee in the interpreters in their classrooms.

An obvion,, needed skill for an interpreter is the ability to trans-

mit concepts fluently while interpreting. Most interpreters indicated

the'sswitched tromrtvord-for-wnrd translation to actual interpretation,

d, Bending on the student and the nature of the class. Interpreting

l I 1 It her t h;in t Inn J I I
1.; would appar t ho of more
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importance. Ability tip interpret might be dependent upon knowledge

of the particular subject.

Regular Classroom Teachers. Technical/vocational instructors

were nearly unanimous in their support for the programs for the

deaf. They were enthusiastic about the goals of f-che programs and

appeared in many cases to regard the deaf student as a stimulating

challenge in the classroom. The teachers had many questions about

the deaf students and their capabilities, indicating a need to pro-

vide chew with appropriate information and orientation. The provision

of such background material would enable the instructors to better

deal with the deaf student once he is in the regular classroom. Many

teachers indicated they slowed their teaching pace for the benefit

of deaf sindents, Most, however, did not consider this to have a

detriment:,) effect upon classroom interaction; instead, they found

it made them better teachers and hearing student's benefitted from

the slower pace.

The technical/vocational instructv,_ were utilized as a source

for placement by the Seattle program, in particular. Many of the

instructors are highly respected for their expertise in their particular

areas and have close ties with unions and industry. They provided

a cOntinuing source of job information and aided the program counse-

lors in placement of students. This pooling of efforts appeared to

provide an effective form of placement.

Administrators. The technical/vocational setting of the programs

for the deaf would appear 'to require a unique combination of educa-

tional backgrounds on the part of a program director, at least in an

ideal sense, Knowledge of teaching techniques, both in the technical/

vocational classroom and in the hearing-impaired classroom, could form

an important part of an administrator's overall expertise. Administra-

tive talents and training are also an obvious necessity; This need

for a multiplicity of talents is evident when one considers that the

director must coordinate and supervise a preparatory program component,

a counseling component,
*

liason with technical/vocational teachers and

admioLtration, the stt,l-nts themselves, contact with the community:
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and employers, and fUnding for the program.

It is of interest to note-that not one of the three administrators

ertified teacher of the deaf , and that none majored in educa-

tional administra,tion o'r counseling in college. Two received degrees

LT-I-audiology and one in education. Whether or not training in one

of the three above mentioned areas would have increased the effective-
,

ness of an aJministrator is unclear.

e
Each program reflected the particular philosophy of the director.

The Delgado aud TVI administrators had relatively specific expectations'

for their graduates7-at Delgado, tp obtain' employment,. at TVI, to

obtain employment at a :level higher than pOssible without training.

Th Seattle directe'r,stAted broaeer expectations for a graduate---to he

4oLe to define his own life ob,]ectives and to be able to accomplish

those objectives. Expectations for a nongraduate Teflected the same

kind of thinking. The Delgado and TVI administrators expected the same
,

for a nongrAduate. Nongraduated at Seattle were expected to use other

services available to them better than they could use those at Seattle.

Supoortive Services

A 'paste need or all three programs would appear to he the addi-

tion.ot a research or follow -up component. Admissions and placement

tin the program and on the job) procedures are presently handled by

the counselors. Follow-up procedures are hapha4ard'or casual. Con-

solidation of these areas would provide systematic data on each student

and relieve counselors of duties, that take timeaway from counseling

chores. In'iocation of former students now employed, the Minnesota

-f.search team found it necessary to rely on each program's often infor-

rut knowl.tpge of where .each former student was living and employed.

Analysis of audiological data was impossible due to inconsistencies

-,tudent file folders -it was often not possible to determine what

.t.ldrd was;. employed, when the student was tested, or where he was

,:tested.. Much of the 'confusion was generated ds notr.?(I by the TVI

aiminist+Aor, by the lack of standard record-kFeping procedures

-C,rciug3lolAt the system Of deaf education. Inc4istencies were also

,ound in test data, Different forms of the same test were sometimes

administered to students, making comparisons of data useless. The

j
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addition of a rt-,earch component could ease administrative chores,

mewber of the staff t.ore effective within respective roles,

1P,; proviie an effective quality check, pinpointing the strengths

u,i wt within each program.

Addition of specialists to .tire programs might also enhance

At let,,t one of the preparatory teachers should be an

individual versed in diagnostic, remedial techniques, particularly

in 1aiwua'4e, reajing and math. A form of Mason could establish

educarioual input for the students. An audiologist, or

in individual with comparable training, could monitor effectively

audiologi,al data and have the capacity of diagnosing particular

-..trength,, and weaknesses where the listening function is con-

c,rtid. A ,peach ther, 'ist, with a strong language background,

',u1 i dr qincl, to ameliorate diagnosed weaknesses.
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SUMMARY

1) Desired future occupations noted by students attending the

post-set endary programs for the deaf tended to fall within the realm

.e technical/vocational course ol'ertngs; that is, few jobs were

litnten for Wil training was not offered in the technical /vocational

tit i L in 0..eupational choices tended to be along "traditional" and

,x lines. Nearly 4O of the Males chose d6phic arts/printing and

cabinet making/carpertry as their futuredupations. Sixty percent

of the females chose as their future occupation jobs that would come

under the category General Office Practice (keypunching, clerk/typist,

etc,). Almost 1/4 of the students planned to attend college upon

leaving schtlol. Most students approved of the idea of technical/

icional programs for the hearing-impaired, and most preferred to

attend :,chool with both hearing and hearing .impaired Naarly

=)0 of tno students were satisfied with the Lraining they were re-

ceiving.

One of nine preparatory program teachers had received a

det!ree in enucalion of the dear. -Three of nine teachers possessed

'1aaet's ,tegrees. The teachers were nearly' unanimous in agreeing on

tht. t.orth of the preparatory programs for deaf students, stating that

the programs 1) provided the student generally unready for a technical/

J.atienal environment with an adequate background, 2) gave the student

t chance to assess his future and objectives, and 3) provided the

ellicnt with a realistic exposure to job situation-t.
r-

3) Program counselors found their roles insufficiently defined in

relation to the ,,tadents and other staff members, particularly the

,:aerntters. Delgado counselors felt that nterpreters were assuming

,some of their fnnetione and that administrators were intetfeling with

-..,c ling decihions, TVI counselors thought that students sometimes

l:,Id a negative view of counaelors, because of past experience on a

tplinare Delgado cotaselors felt that some students did

Hot linder,,t. Ind the concept of connseling and did not know how to use

t;ie service. Administrative duties required of the counselors ranged

rch ,1 Q i th rsi:;; of their time, depending upon the program pnd the

(,,alt,elor'- function ,Athin that pror'riun.
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ihy technk 11/vocationdl teachers were supportive lit and

c,}ut :he pr. g: or t ht. dedt . They were particularly

it 1,10, i ttive ot tl intr rpr,ters in their classrooms. The teachers

, in tor thL interpreter'; to be knt,wledgeable in the

,,i}`try t tjtt_." were tntorpreting and wanted t') keep the same inter-

")rt'L ; rt V Lon',

Interpreter-, were in,the unique position of having considerable

ontact with evorvone involved in th, programs--students, staff,

if t 11'1 1 .il.lye. it t al: lie S Mei/ frequent contact 1th students

la,1 to difticulties, nott'd previously, in relation

NT interpreter,, were trained by the NI Inter-

111,:itut,. This may perhaw, provide clearer role definition

,:uurct, 0( interpreters for the IVi program. Interpreters

.",th aTld t: in5I iteJ word-tor-word, depending or, the student

c,d t It.. 15,4.

,one k,.0 the three adminihtrat-rs was trained at'the-Bachelor's

'11,-aer'!, degree level iv aucatinn of the deaf. 'None had degMes-

ydu,attoni admHistration and/or supervision. The position of

,fir ecior v: loprogram for the deal Would appear, in an ideal sense,

CI, requite i uniqth combination of exper4ence or training. Knowledge

required of classroom Lechnilues, for both deaf and hearing, in an

idemic Ind technical/vocational setting, counseling functions, and

1.1 hell tt.itivo techniqu2h.

i) A 11,1ed note3 for the consolidation' of admiss ions, place-

-1(21;i, .ini follow-up tunctions, It was felt this would rOliev some

,eun,elor, Ill non-counseling responsibilities and eliminate the,some-

haph.1/drd tollow-up procedures maintained by the programs.

It would ako hive the effect of standardiztng data ,lollection, main

Lenante dnd analysis, allowing the staff to better meet student net is.

It nio felt that the additien of a hcolinunic;,tion specialist

or a peech therapist wtrh speciflc training in communication remedial

and an audiologit wou)d better enable the programs to

prepart 'he ,tudents tor technial/vocational training.
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Vita.1 Tr:fon:Ur

INTEBVIEW WITTI YTino 1.:TAF ADULT (Current Student)

ion Pate
a. ae
ti. 13irthUate

c.

I. Ad

t- .Parent

( 1 )

r I

4a Mt.

Phone

) Addrel3s Phone

(1.) :'arried a) 1,1nber of chi Idren
(')
(h)

cncajed___

ro .3tearly

(c) Neither

: your wife deal hard of hearing(hu7band)

At, yo

z 'l fl

fe

it-nt

r

(it Kr Nnerip loyed etc.
Wiia are you attcniing no-a?

')ccunational (do not ask ii,*ITT or TV if continuous student)

Jr b ; (bvin Tresrh' .and work back to first job)
1. rEpa- Odress

Descriptitin rk

)it 1'

t J I t tne"e,_

Itea2,,n foi depqrt



2. Company

Description of work

Address

73

Dates of employment

Reason for departure

3. Company

Description of work

Address

Dates of employment

Reason for departure

Company Address

Description of work

Dates of employnent

Reason for departure

L. Job Satisfaction and Communication (Ask III if presently employed

fall or part time)

a. How did you find your job? (Vocational Rehab,, want ad,

employment service, parents, school, etc.)

b. to you like your job?

like it very much o.k. dislike most things about
c. Why do you feel this way about your job?

a. Da you want to your job or would you want to chance?

Keep my job Change jobs

e If the answer is "Change Jobs" why do you want to change?

f. How do you communicate with your bons (immediate upervisor)?

speech writin,3 formal signs natural gestures
g. Does your boss understand you? 3_

,..-

always most of the time (Jmetimes never _____



714

h. Eow does your boss communicate with you?

speech writing formal signs natural gestures

1. Do you understand your besb?

always of the time sometimes never

j. Yhat the easiest means of cel-munication?

speech writing f.:)rmal signs

other (specify)

natural gestures

k. Do you tnink your boss would give you a better job if one ;Jere

available? Yes 3 Not sure

1. If "n-J,' why?

IV. Economic Status (Ask Part IV only if presently employed full

Part ti.,1e),

a. 10 you wcrk full tilue?

Averme no. of hours

Do yJu work part time?

Average no. of hors

b. Not including overtime, what is your f'ross and net pay

(indicate both)?

V.

c. Do you ever work olertime? Yes Nc

d. If yeE, low much money, on the -average: do you m each

week on ovPrtime?
4

e. i, you receive financial help from anyone? ,(excludingehusband

or wife)._

If "yee" froc wh,)m? Give average weekly amount, (count room

and board at $15.00 per week).

Average weekly amount

Aspirations

a. What occupation would you like to have in ten years? (Person

nay choose homemaker.



b. Do you think that you will have that occupation in ten years?
Yes No Not sure

c Would this Job require more training?

.Yes No Kind pf training

d. If the answer to b. is "ro° or "not sure," why won't you
have that job?

e. Would prefer to go to school with:I

hearing students deaf students both
makes no difference

Why?

Do you like the idea of a vocational and technical school for
young deaf people who do not,go to a school such as Gallaudet?

No Not sure

Why?

Students (To b

a.

d in addition to Sections I and V.)

When you leave this school what do you plan to do?
(1) go to colle

(2) go to work

a. whRt kind of work will you look for._

(3) other (explain)

(4) undecided

h. Have you ever had any summer or part time Job?

c. If "yes" describe.
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\VII. Satisfaction with training (both present and past students)

a. Are you satisfied with the training you received (are receiving)

at this schoo?

b. If the answer to a. is "no why are you not satisfied with

the training?

(I) Location

(2) Duration in minutes

(3) Interviewer

I
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1'P3..PALATOP.Y PT?OCRA!,,. T7AC=r), INT:RVIEW 3,703W

a. Teacher's nwic:

78

b. Teacher is: hearing

c. Subject(s) taught:

d. Name of scTiool:

EDUCATTO:;

deaf hnrd of heari,nr,

a. Circle the number of years of education the teacher hrt had.

01 2 3 4 5 6 7 .8 9 10 21 12 13 14 15 16 17 18 12 20

b. If. you've praduated from collevc, in what field(s) did you
receive your desree(s)?

Eon pny year-, teacher training hve you had?

d. practicun have,you had in teaching?

e. Hal: many yea' of training 3n teaching the deaf have
you had?.

f. How Such pre.cticun have you had in teaching the deaf?

here uid you accuire your interpreting and corrunication
shills fingerspelling, sign lanruage, etc.)?,

h. If ae:u:red in a forual pr-)gram, please nine and describe.

III. EPLOY!!,ENT

a. Prior to your current Job, what experience have you had
tcachin the deaf?

b. What experience have you had with the deaf, other than
teachin,7 cxrcricnco?
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79

c ht teucllin,', experience have you hud with students
other thP.n dcaf studerts?

d. If you have had no tepchinc experience, how were you
previouoiy employed?

e. 'How did you become aware of the availubility'Of your
current employment?

f' Whot were the requirements, 1.. any, for acquisition,Pf
your current employment?

On what:oasis.were you chosen to teach your subject area.?

CO=1:ICATION PIM INTERACTION WITH STUDENTS

Eow do you communicate vith the deaf students in your clas es''
speech and speech reading fincerspelling
SlCri 1.anguace writing gestures other

L. 'dht TrrcentPgc of the deaf students do you conmuni6ate
w3th adequvt(ly ?

How much of the deRf students' communication - no matter
whaL form it takes - do you understand?
Pll of it most of it some of it-6 diLLAW ...Y.N.41#9
none of it

For those sLudents whose communication you don't understand,
What means do you emp]oy to understand them1



C
.

144'ell# tON.; callela

.,-,I

.,,

,/..?

.
,

4
,, s - 86

'A , 4 . ,,

.' .

ithe;deaf btaidenst,s' specch,,do you underistan6? ..,
allc of it * loos t of fit some poi,. kt ' , <none Of' i t

.

,

-* n -...... -.-..--,.
# 4 .*,.. .

1; ; .
, ,

,.
. .

Hat do you eorzsicker to b.c your stren'g.ths in co. u0,cat-ing
with the dear? 'I ,

,

.

.g. yhat do you consider
'with.thp dedf?

6 be your eaknessee' 'n commlnieat

Vhat do you consider to -be the leaf studehil stren
in .communichting with you?

What, flo you consider to be the deaf studen
in communicating with you`?

weaknesses

'What do you con ider 'to be your stre
t 4e d,ee.f?

k. Ul -
e

0

I 4 I .4

C you consider to be,, Your wpalth'espes \in teachirt
, .

oaf?
I

hs in ',aching

How wou111, yO71 rate'

elccollenif above-_-1

,Do you make 'your
subject review or

irs teach
a e age average below, average

he deaf

availa-Sle to the deaf students for-
extra work? Yes - No

n. ir .how frequ

0# Do deaf students,bring their problem to you? Yes No



tinat.ane the acade . c problems that are
broughtA,o /ft by tb,h deaf. students?

4, . 4

most fre

A

1,- , -.) -, --,

cf What are the0 .family problems that are
'briyOgto youslity6eaf. students?

'. ii A'.)1( 4..

,

.

most requeatly

/

a

r,' .What Are the s'ocial problems that are .most fl-equentl Y

brought to ,you by deaf. itudentsZ"

4

What are ethe other ,problems that t!.pe most fre
brought to you by deaf students?

.

Uent

-

t. Do you deal /with these problem s ,ourseif or do you,.
'refer the students to someone else?
,
,..

Stit,JECi COMPREHENSION

a. Do yod feel that the deaf students understand the

.:subjeet katter-adequately? Yes No

4.

r
b1i If 'not, sthy 4o,you W 1 that the deaf studentdoes

not have adequate pomprehension?., .

#

'TEACHER/INTERP

b.

TERACTION
Vb.

f

How many tines per 'school quarter do ou eonfer'with

:i!

Do you meet with interpreters' on a tieheduled basis fi 4)3.,

on an anformal baSis?

interpreters?



y(')u. deck *616' irite:rpreter's odvor do .they 16o u?
c

( i.
._ _ .

. .

.. 7 r' . .4. -.. ,

. ,...,.
d: ;or wi-Pat neasonso gederally; do .you, (,,,ntact:intprpr,eters.

-1,

,

, nY.0'

e.: Fo what reasbas, general-1y,

"' "
, '!

What improydments in teacher/interpreter. 000perationand
comaunicaiiikwould ,you suggest?

Interpretera eon

' ,

VII. ,TatigHER/COUN$E WINTERACTION
-.., , ',

. .
.

,a. How often.
,

`school, AUartex do you confer with Counselors?
* P

y. Is- here a formal schedule for meetings with 'counselor
; , re arile df'.1!7hether pro.D.lems do ox :dc not 'exist?

,',7,. -s.,.'\: ,
-, :.,-. .

"V!es 4 .a .' oi
le iw .

.
:

,If so; when rq these mdel ng icheduled"during a scoot.
quartet and hat is generally discussed?-

. , .

. . ..
t

d. Do you meet i h counselors informally? Yed ..--. No; ..

If ';-o, do you sdk the coUnselors out or
you? , .

.,

;

.

For' what readq
...

do they 'look

generally, da you contac counselor

s,

For whatreasons, genera4y, do.counSetrs contact you
.
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:VZTI. -;ERAc-ii.:19, 'TIV21;;RACt FOIE
r

WhO syourimmedi ate pup-
\the' poop% programr

b. How 'off errido you confer with-yoir
. durin b. school quar;ter? .

,r
,

. t
83

uhCJt improvcrvnts in e,r1.tteae'h.cci:U ps orel CorAmuni cA,t ion a
_coop ration, would 'you suggcs*?

.
, - ,

l

tierson,- w10 aversees

What do b confer about?

ediat:e su eritor

Tr

,

e4 }low often do you confer
a school quarter?.

F.
. Narre, adminiStrators

.1Mitegiate *supdrioi..
- tt.

r

Op

with other adiiinistrsttors during

yb 1,1 Confer with
IN

other than .your
`It

Is,.there a 'forRal schedule for ieetings with- adminiezitrators '
cluti'ng a school,q0.r er? Yes tliv_ No

h If so', wheA,.are.these meetings scheduled and wh
generally discUsed?

'1 4 '
Do you meet with addinistrators 'infprmally?,. Yes ' No,

C
, '

the administrators. oait or do they lookIf 56.4. do you
for you?



\cm.what'rea,srns, zen liy, do y u co
f

s
v,

-, -.-

eFor what reasons, general y,'

e
.. .,...o

84
'
, 7 .,

din istrato.rs

,administra-tors contact you?

fs

provem6nts,in teacher/ad in trat'or communication
e't:ation would yo.sUg6s. 1 -

ININATATM1 AI ou
,=

THE UEPA4ATORY,PROGRA

a.'-Do you 'think the'prepafory griSgram i benefJcial td
the -deaf students?' 'Zed

pY- 4S;'

c, Do the deaf s
is °berieficia to
Yes. No. 'don't know

s think thf.t the,preParatory
eir Vdtication?

ogram

,

e. _!What_aro_the goals of_the-preparatory program?

/4

f. Itow are thew coals achieved?
s

'S-

5r.

. 4



S.

l

Do you` think tlat course y valuable tothe prpgram? Yes, No

85

.

Dp\ yo'g 'think that the ,other* Cousr,sestaltailablfe in the'progYam are 'beneficial to t-he students ?' .Yes No

Why,.

.

What iMprovemilit:s.
make?

ArDDI" IONAL COIIV.ENTS"

to
t e pr epaia o y progreimwould you



a



SCHOOL COUNSELOR INTERVIEW/FORM
0

;1-

_
,.

q. GENERAL INFORMATION

.1- Name of Counselor

Counse16r hearing

c. Nampof schoo

II. EDUCATION

fs

a. Cir,cle the number of years of education-the counselor has had
,

0 1 2 34'5 6 7 8 9 10 11A1213 -1-4-151-6 17 18 19 i0:
. '0.

If you've graduated from college; in What fieidid youreceAyeg
your degree (s)?

J.Ipw many years of cpunselidg training hive you had?

d. ' How much practicum have' you had- in couiteling?
'fn., f 6:

- e. Were did you acquire your counseling skills?
. .

. ,

Where did you acqui4e your Anterp tine and co un cation skills"
,(i+,..sighing, fingersiellidg, etc

g.. acquired in a formal program,' plfafse name an& describe 'the progr

Mk. -EMPLOYMENT .

Prfor to your current employthent what experience., if any, have you.
had in counseling the deaf?"

What was the-.size of youi case -oad?

c. What pre4ious experience have you had with the deep other than
"counseling experience?

What counseling lexperience have you h
than. deaf ¶lients?

ith pedple other



*I ,ou. have had no counseling experiende, how were you previouslf.

`employed?

88

How did you become aware of the avairability of your current em-,'
.--ployment?

h. What were the requir
employment?

IV. REFERRAL PROCEDURES

if any, for acquisition of our-61-1--rent

a. What types of agencies and personnel do you inform'of program oOpor7
tunities for the deaf? '

b. How. do you inrpt appropriate agencies and personnel of progkam
opportunities for deaf clients?

c.yFrom,what source(s) do you ,receive information abouti prospective
students?

4

,

d. Whpt dqwyourcOnsider to be the:strengths pf th referral procedure
presentlykemploYed?



atdo)tou consider abetheWeakneeves.of-the referral
Ircedure 13resentlysemplovea,--

$

,ter

.--=Whai"--changes, if. any, would you m ke t the.present Aefe
cedures ?,

4.7.; STUDENT PLACEME.IT WITHIN THE PROGRAM

a. :DO you 4ilize-test scores (i.e* :GAT
' 'a student within a particular subjec

"Yes Na'

a1 pro--
.

r.

k'

esults) in placement of
rea? ;

b. What test measures aieutilized to place.a student wi thin subject
area? '

ti
a

c. criteria other.than test
hin,a subject area?

es are to places student

d. What do you Consider to be the strengths o. ourpresent.p14cement
procedpfe?

e. What do you consider to be the weaknesse of yOur-present placement
'procedure?

f. changes,.if an5,Nould you make In ,the present, placement pro-
cedure?

VI. MMUNICATIONWITE STUDENTS

In gene'raL',how 'do you co
,

e with the.students?
. ,

speech and specchrs.adini. :fIngerspellini '...Pa....
,

, 6
,

sign language writing' gestureslllif ,in'terpreter aid
,

othe

a



'b. What percentage of the deaf students do you communicate with'

adequatelyT

c..

90

How much of their communication no matter what form it to Ces

do you understand?

all of it most of it
4,

some of it

,For those students whose commu cation you don't understand,

what means do you employ to uliy understand them?

-e. What' do you consider, to be your strengths in communicating with
,the deaf?

What.do you consider to be your weaknesses in communicating with the
-deaf?

In general, what do You consider to be the deaf clients' stren

a.

communicating with you? '

filgeneril,:what,do you consider to be the deaf clients' weaknesses

in communicating- ittiyou?

(
CTION WITH STUDENTS',

r

What percentage of yodr .time per school quarter do you devote to

student counseling?

b. How many students per'school quarter do you counsel?

.4V' HoWmdch time, on the-aierage, do yqu'spend with each student
during a school quarter?'.1

e.

Do you have to persuade the students to use=yOuT counseling services?
.

Yes No3-
If so,'why:do you have
ing services?

f

9 persuade the studen,ts`to use your Counsel-



I

9'

.

re,apppinIfTlenrMwith students made-on-a-regular,-basis ar-are-'
problems handled as' thei,come Up ?'

-.

F .iik . )

here a format schedule for meetings wItirstudentse regardless
of whether,problems do or do not exist?
. . . , ,

.

so, whew are these meetings scheduled=ZurIng-a-school-quarter?
.

Do yOu meet with stu epts informally ?.
1

Yes .

t
,No= c 1 -- ,

$

A if'so, do you generally/Seek the students out Oi."''clo they look for you?
. ; . 1 ,/

N'
For what reasons,-generally, do you contact Atu Ants?

are the classrOdmproblemsmo4 frequently brought to you.,by-

, thedeaf:students?' Lisin order of reqUency,

1.

2.

3.

m. What are the sm problems most requently brOulgWto-y6u2
deaf students? -List in ordEr-brfrequ#ncy.""----'"'t

1.

3.

a

n. What are the employment problems most-ftelquently_brough
the deaf students?) List in order of frequenCy.

1.

2.

S.

oiyO!1by

What are the other problems most frequently brought to yqu by,

deaf student's? List in order of.frequency.

2.

3./



.

a

What do yru consider
ing 'pro0uurh?

92

to,be the strengths.° the present counsel-
s

'hat do,yod nsider to'he the weaknesses ofthi present counsel-.
ihg 4)7oc,edur

_
.What cljangcs, if any, would ypu makpiin

vsprscedure?.

le ;1 V

he present counseling-'

I

a,
7 . .4 ... ,

1 .

...
.,,,

s.

Ir.TERACTION ("1.11TH PARENTS.

4....
What pevegntagq:Of yotr time.pereschool quarter do you .devote to

parent cc:inferences?
,

,,
. .. ' \ .

.

'b. For .whatkr_ sons, generaliy,, dq you .desire meeting with parents of
-..

:

.studenW .
.

h'you?

`44

-generally, do parents.of students desire meeting'

. t

ti

fora do counselor-parent conferences take the-majority of the
)

time? v.
,

.itelephone TTY lettpr .. in persons' other
, .-1) .

What other forms do cou6SI1Or-parent confere,nces take?

. elephone . TTY 'ietter 1 in person._ ,ofher

What improvements icounselor, paLent relationship woUld:yoU) -
s

. .,.
,.. .. 9 ..

4 ' : '

ERACTION PARATQft.PROGRAM TEACHERS 1

How often do you camtunicace with Che preplifogram teachers during
-,

ng

&.school quar r. .

.

frequently . N oceagionall never
..,

._ . .

.
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Is there a formal schedule for meetings with prep-program,teachers)
regardless.of whether problems do of do not exist?

1Yes No

c. Ieso, when are'thesermeetings scheduled during a school quarter

and what is generally discussed?

d: Do you ..feet with -pre- program teachers informally?

Yes Na

e. If so, do you seek the prep-program teachers out or do they look for

you`?
4

./

f. For what reasons, generally do you contact prep-program teachers?

g. For what reasons, gener fly, do prep-program teachers contact you?

h. What improvements in the counselor prep-program teacher relationship

would you Suggest?

. INTERACTION WITH TECHNICAL VOCATIONAL TEACRS

a. How often do you communicate with the technical vocational teachers'

during a schgol quarter/

frequently occasionally never

b. Is there a formal schedule for meetings with vocational technical

teachers regardless of whether problems do or do not exist?

Yes No

c. If so,. when are ,these meetings scheddled during a school quarter

and what is generally discussed?

Do you meet with 'vocational technical teachers informally?

Yes No

t at a

r

4
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e. If so, do you seek the technical vocational teachers out or do

they look for you?

For what reasons, generally, do you contact' vocational technical

teachers?

For what reasons, generally, do vocational technical teachers con-

tact you?

h. What-,improvements in the, counselor/technical vocational teacher

telationahip would you suggest?

What percentage of your time per quarter do you devote to communi-

cating waCh prep-program and technical vocational: teachers?
4 ,

. .

XI. INTERACTION WITH INTERPRETERS

a. What percentage of your time per quarter iS .dctvoted

with interpreters?

to communicating

b. Is there a.formal schedule fpv n s with interpreterso

less of whether-probles do*f_ exisa ----
l'-

----

c. If so, when are these meetings scheduled during a school quarter

and what is generally discussed?

Do you meet with 'interpreters informally?

Yes Nom
e. If so,, do you seek the interrrreters out or do they Jocalor you?

For what reasons, generally, do you contact interpreferi?
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g. For what reasons, generally, do interpreters contact you?
0

h. What'improvements in the coun elor inderpre er=telationsh4p-would
yuu,suggest?.

ta

XII. INTERACTION WITH ADMINISTRATORS

a. What percentage of your time_per se Wool quarter is devoted to commilni-
eating with administItors1

a,

b. That percentage of your time is devoted [o; administrative dttigsi

c. Describe your, administrative .duties.
.

ft

d. Is there g formai sche ule,for meting with administrators?

Yeas No

If sp.:when are these meetings'schedultti during a school quarter
and what is genera4y'discussed2

Do you meet with administrators informally?

Yes No

If so, do you seek the administrators out ,o
.

h. For what reasons, generally, do admin

P

e

G

e

contacts you?
a

For what reasons, generally, do you contat administators
,4

El

Y04?...)

t.

What imOovements in the counselor/adipinistAtor relstiopshii

- !
you sugg4s0



XIII. 'STUDENT PLACEMENT

a. Do you contact prospective employers?
-

-1 , Yes No .

4

b. ,,Do prospective employers contact you?

Yes No
........._.

. ,

-:....

c. -What is the procedure for'placement when you contact prospective
employers?

.
t,

What is the procedure-for placement when prospec
contact you?

ve employers

e. Do you ever visit the former student and his employer on the job?

Yes No

f.. If you do visit former students .and their elaployers on the job
what generally are the ptoblems discussed?

h.

kj-

What complaints a e beard most.from employers?

complaints are heard most from the 'deaf employees?
1.2'\

i. Whaz do to employers list as the most positiye aspects of heir

deaf emp1 yees? .
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How much contact, generally, do you have with a student .once he
'has a job` (other than on the job contact)? .

continual . sporadic seldom ne er

k. lb- you %ever interpret at employment evalukaion-iirterVici./s for

.

graduates from the. program?
.

, .!'' 1

Yes No :

tho you think the employee/ employer=0-lationship would be improved
. by increased contacts with you or some other deaf consultant?

-,Yes No

If so, wh4 exactly would you propose?

...1.

V. WITHDRAWALS
-

a. What are the ,reasonw,.generally, for,the withdrawal of a dead

student f6m 'the technical vocational prbgram? 4st in orar
of-fequency.

' 1.

,2f

1.

'4.

b. Haw much contact, generally, do
has kthdrawn frOm the program?

continual sporadic never

c. Do you refei the student to an. agency, or rehabilitation
once he6.,has decided to, withdraw from the program?

Yes No©

you.hav with a student'once he

at types :oft agencies and personnel do you contact?

XV. PLLOW-UP, V .

a. Describe, briefly, bite progr

r.
ow -up procedUsres.
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b. What improvements would you make is the current follow-up pro-
cedures andAy?

XVI I iI)1) 04 AL CO

I

la

\

/r d. With wharotha- chool s f do you'ponfA



a
.

4

4,10-

I

IN

.e'.,"*.e,

q

ire

'

-196

.
4



I. GENERAL INFORMATION

a.

b.

c.

d.

Teacher's name:

100.

TEACHER IiTEIVIEW FORM

Teacher is: hearing . deaf'. hard of hearing

S'ubject(s) taught:

Name of school:

EMPLOYMENT ;

a. Pirior to your current jobwhat'experience,
teaching the deaf? i/

if any, have you had

,

What,experience have you ha.d;:ith'the
experience?

k At-c,:n A

deafo other than teaching

O

III COMMUNICATION AND INTERACTION'

D6 you communicate directly with deaf students in your

,Yes

b. ,How-dp youNcommunicate with the, deaf students in your classes?

speeoh'and speech reading fingerspelling

sign language writing

classes?

other

gestures interpreter aidi

Haw mich Of the deaf students' communication -no matter wht,form it.
takes--do You understand?

all of it most of it it
-----

you,do not fully understand the"deaf ,students;
what means do you employ to fully ,undirstamPit?

2 '

1110%

none of it

communication,

T1'

fall (044 most of it

e. Do the hearing students and
eradt with each other?

much of "she deaf student ,speeehiflo you understand?

-Some of it . . none of,tt

e deaf students in your classes

;No*



ir

If yes, hpw do the4deaf gtudents'arid hearing students commU4 ate
with each ppler? ...

speech and speech reading fihgerspell4n

sign, language gestures Writing

other
s A

g. How _often do the hearing tudents 'andthe deaf students ink your

interpreter aid

classes communicate with each otheix?
.re .

'

..

always nr,st of the time seldom., never̂ ".-i6 . .

Do you slow down your teaching pace for the benefit df the'deaf
_EFL-fit-Mt-A in your classes?

Yes No
i

s

If so, how do the other students react?

Do you make -your class note
the deaf students?

Yes No

k. rio you make these r4cgrials

Yes No

1.

and/or class outline available to

avai lab to the rpst:ofoy ur students?

Do you make yourself available to deaf stUdenEb fbr!sub,ect. review
or extra work?

J Yes No .

If so, how frequently?

What do you consider,'to be
(deaf'and hearing) 'lass?

t

the strengths of reach nn an integrated

'a. What do you consider to be the weakrre sgs (problems) of teaching
an integrated Class? . 4, -

.

p. What improvements in the integrated classroom .situatjan would = §ou
suggest?

Y

'y

C



IV. SUBIECT COMPREHENSION

a. Do you feel that the deaf studeUts understand the subct matter

adequately?

Yes No
r

If not, why do you feel that the deaf student does not have,

adequate comprehensiod?

.1 1

V. TEACHER/INT6PRETATOR INTERACTION

a. If you hive interpreter aid available,'do you find this service

valuable?

Yes ' No

If yes, in what way is interpreter aid'valuab e

c. If. no, why is interpreter aid mitvaluable?,

`d. What percentage of your time is devoted to communicating. with

interpreter(s)1 during a school quarter?

e. Do,you make class notes and outlines available to the interpreter(s)?

. Yes No

,When do you make these materials available to the interpreter(s)?'

g. tic) you wox with the interpreters in ,developing and incorporating

'rrew sign IingTiagWV66"6bleiY for 'each subject' area?

Yes -, No

h. If so, how is this done?

Is there a formal schedule for meetings with interpreters regardless

of whether problemsdo or do not exist?

Yds No
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0

If so, when are these meetingOcheduled dUr ng a school quarter
qand what is generally-discussed?

.1

IT
k. Do yZu see interpreters informally?'

- Yes No

If sa, do you seek the` interi eters out 9r dathey look for you?,,

For what reasons, generally, do Srou -&mtaet Inte e s

'For what reasons -, generally, do interpreters contact you?

a. ,.What improvements in teache interprere
cation would you suggest?

cooperation%and communi-

p. Are note taking.services available to the deaf,students?
,

,,

Yes No

q.- Do the deaf students 'make use of the note taking "services available?

Yes No,

-VI. TEACHER/COUNSELOR INTERACTION
. .

e

.

.a:' What percentage of your time is devoted' to co 'cating with

i'

counselbrs during a school .qurter?
.

...

b, 'Is there a formal schedule for meetings with cou selors of deaf
students regardless of whether problems do orwdalnot exist?

' .Yes No

C.
3

If so, when are these meetings_schedule4rdurin
and what is generally discussed?

.

.

quarter

.c

Ae

ti



d. Do you. see these counselors informally?

Yes I,' No .

e. If so, do you seek the counselors
5

104

out or do' they look for you?

For what reasons, generally, do you contact cobnselcirs?

..

. .

g. FOr what reasons, generally, do counselors contact you?

,h. What improvements in teacher /counselor communication and
tioi would you suggest?

TEACH R/DEAF PROGRAM ADMINISTRATOR INTERACTION .

a. What percentage of your time is devoted to -loam unicating with
administratOrs during a school quarter?

b. Is tliere.a..formal schedule for meetingdwith administrators of
deaf students regardless of whether problemsdo or do not exist?

(0

. Yet No .

If so, when are these meetings scheduled during a, school quarter
and what is generally discussed?

.4

Do you see, these administrators informally?

Yes Ne
r

e. If so, do yoi.iseek the administrators out or, do they look_for_youl------
.

4
_ -

Fox whs reasons; generally, do you contact administrators?

4

For what reasons, ienerally, do administrators cOntact you?



h. What iMpro'vements in teacher/administrator communication and
cooperation would you suggest?

)

105'

. XIII. ADDITIONAL WilMENTS,

4

4.4

1, 4

4
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INTERPRETER INTERVIEWT6RM

I. k GENERAL. INFORMATION ,

,a. Interpreter's name:
a

b. Name ,of school:

c; NuMber 'of interpreters in deaf program:

107

II. EDUCATrON

., a. Circle the number of yeirs`eathucation you'Ve had:

0 1 2 3 4 5 6 7 8,§ 10 11 12 13 14 15 16 17 18 19 20

b. Ifyou've graduated from college, in what:field did you receive'
your degree?

If you are currently in school, wha our major area of study?

d. Do'you intend to continue your education? Yes

If yes, elaborate: .

-

ere d id 'you.acquire your interpreting skills (i.e.p.signing and
fingerspelling)?

Briefly describe the training program:

How many weeks /months /years of interpreter training did you receive?

How much,practicum have you had in interpreting?

h. flow long have you been interpreting for th'e deaf?

'

.What made you decide to become an interpreter for the deaf?
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III. EMPLOYMENT'

a. Prior to your current job, what expe fence, if any, have you had
as an interpreter for the deaf?

b. What experience have you had with the deaf, other than interpreting
experience?

c. If you have had no interpreting experience, how were you previousbr:.
employed?

did you become aware of the availability of your current job?

e.' What were the stated requirements fgr acquisition of your current job

IV, COMMUNICATION AND INTERACTION

a

a. How doyou communicate with the.deaf students in-your classes?

'speech and speech reading fIngerspelling

sign-language writing gestures

other

b. What percentage of the deaf students for whom you interpret do you
understand?

c. How much of their communication - no matter what form it takes -
do you understand?,

all of it most of it some of it none of it

d. With those students whom you communicate do not understand, what
means do you employ to fully understand them?
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e. How much, in general,'of the deaf students' speech do you under-
stand?

all of it most of it some of it none of it

Do the deaf and hearing stl!dents An your class interact With
.each other?

Yes No . 4.

g. If yes, how do the deaf and hearing students communicate with,
each other?

speech and speech reading fingerspelling

sign language writing gestures

other

interpreter aid

h. How often do the hearfrig students and the deaf students in your
classes communicate with each other?

always most of the time seldom never

Do the deaf students and teachers in your classes communicate with
each other?

Yes No

If yes, how do the deaf studenti and teachers communicate with
each other?

speech and speech reading ,, fingerspelling

sign language writing gesturesges interpreter aid.

other

k. How often do the deaf students and teachers in your classes communi-
cate with each other?

alWays most of the time Seldom never
7"5

V. INTERPRETING SKILLS

a. How many school subjects do you interpret?

Name them:.

'

b. Do you consider yourself to be knowledgeable in these subject areas?

Yes No

Name the subject areas in which you are knowledgeable.



any -subjects"do you

e them: k ' 7

(
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d. How do yqu deal with a frequently used word far which.thete-i44nb
known sign?

e. How do you seal with an
no knoWn sign?

7.

equently weed word for whict-Itere Is

'17--Daes-the s4loq.1 have some sort of policy to'Hevelop and incorpora
new sign language vocabulary?

Yes NO

Please elaborate:

g. TIO-you work with other interpreters
...'usage and,volicies?

0

Yes' No\ c-

Please elaiOrate:

coordinating sign language

h,. In the classroom, Rio you translate word-for-Word or do you interpret
what is being said?'

On what basis were you selected to interpret in your classes?

I



j. Are notetaking services available to the students? Yes No

k. Do you work with a notetaker? Yes

Describe ber(his) 'dutes and hoyboth of your tasks are coordinated:

tNo

VI. SUBJECT COMPRUENSION

a. Do yckfeel that the deaf students understand.Oe subject matter
adequately?

Yes: No Aft.
fa.

b. If' not, w y r.do YUU feel that

quate corn ehension?
e deaf student does_nOt,have .

.7)

INTE PR.ET R/T CHER INTERACTION
:-ot

pe eenCage-of your time is devoted to cOmmUnication with
.teacheWs.during,:a school quarter?'

b. 'Do teachervfake claps doteg and outlines available -o you?
,,

Yes No

c. Are these class notes and/or
ginning ef. the. quarter, or

irrogressee.? .

i

outlines givensto.you prior to the
are theygiven td ,you as the

d. 'Do you work with the teachirs in deVeloping and incorporating new
sign language vocabulary for e ach subject area?

No

e. If so, how is this done
.

Ail

Is there a formal schedule for meetings with teachers regardless
of whether problems door do not exist?

Yes .Nd



112

If so, when are these meetings scheduled during a school quarter
and what is.generIlly discusd? F.

t .- I
-

4

Do you see teachers informally?'

Yes No

i. -If so, do you seek the:teachers out or do they Acok for you?

For wpiat-reasons, generally, do you contact teachers?'

to

k. For what reasons, generally, do teachers contact yOu?

1.. What improvemene-in interpreter /teacher communication, and cooper-.
ation would you suggest?

.'III, INTERPRETER/COUNEELOR INTERACTION

What percentagestaf yout time is devoted to communicating with coun-
selors during a1/4school quarter?

Is there a formal schedule for meetings with counselors regardless.
whether problems do or do not exist?

.

If so, when are these meetings scheduled during a schObl quarter
and whatIs generally discussed?

d. Do,you see counselors informally?

Yes No

e. If so, do you seek the counselors out -or do they look you?

For what reasons, doyou contact counselors?



02,

what meson

4B` 1,

4i

enerally, do counselors contact you?

What improvementsimprovements in interpreter/counselor communication and
,cooperation would you suggest?

11

a

IX. INTtRPRETER/ADMINISTRATOR'.INTERACTION
0

a.... What percentage of your time is devoted to tingdw
,-

i

administrators during a school quarter?' ,
.

' \ :
b. Is'there a formal schedule for meeting with atratOt

s.,;,, # ,

Yes No
e,, tc. If so, when are these meetings scheduled durip,w,a,sthool carter'

and what is gnerally discussed?, 4; ,
.

Do you see a inistrators infdrmaliy

Yes No

If-so, doYou-seek the administrators out "or do, they contact you?

f, For what reasons, generally,'do administrators contact you?

For what' reasons, generally, do you contact administratoisL

What improvements would you make in interpreter /administrator
communication and cooperation?
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a. Name of Ildministrator;

ADMIN/STRATOR INTERVIEWPORM

TION '

Name.of'school:

II. EDUCATION

116

Circle the number o ears of education the administrator has had.o

'0 I, 2 3 4 5 6 7 8 9 10 12'13 1(15 16 17: 18 19 20

In what field did you receive your degree(s)?

'1. Bachelor

2. Master

DoctOrate

C. HoW many years: of -admini;stiatibe .training have you had

How Much. piacticum have you had in educational administration?

Where 'did you acqui your administrative training?

Where did you acquire your communication ski
fingerspelling,1 etc. Y4 ? t

4. ,-----

If_accNir d in a qr aLINmgram, please deseribP the program

is ( e.,%signin

PREVIOUS, EM1 LOYMENT

b.

c.

Prior Tip

have you
Q

* .
f4 s ; V

.
i

t

k

your current ,employment;

had in wprk'ng with:the deaf?

4_

'ence, if any,

How many years of experience
deaf?

If you have previously held
please list them.

yo4 had,in working with the
,, .

sittbns in .edvcation
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IV. CURRENT ETTLOYidIENT
nx

,, %
___6.. 4 4' a.. How did 35.0 lecome aware of

.

, , , position?L .
,

117.

-
the availability of yourcurrent

What were the stated °requixementsi if any, for ,?cquisitiOn of
priyour current emploent?

,

C. ou.see as being 'the major dutieS of your cadent

at do yOtt,_consider to be the

e, what.are your-expectations for a graduate fromthe.deaf

f. What are your expectia ions fqr a non-graOate?

--77--What,apects

WKat program changes would yy like to see in the filfure?

%,

e 91( the futUr0



O

4.

".
V. STUDENT-FCAUITMIT

a. What, are the methods b which You make the program known

to'the,RubliC?,

r/

,!", ,

t I' 0

0

0

what source (s} do yoii rqeeive ipfoima batout "prospe

- ::...dtudentsr ' 0

Do you inform agenci
for the deaf? .

Yes No

If yes, which agencies and

indpersonnel.cif prOgram oppOrtunitities
o 0 .

0

0

0.

O

e, 'What procedure is like,
oa-,

.

.

ool,form

do you inform?

heso.agencies'and rsonnel?
0

0 .

. What do you

...c.

s #1 er t© be tie. strengths of the referralerral

procedure: presently eRloyed7.-- 0- _
t

,
. --- t .

g. Wha do you conside .to be the ;weaknesses of thereferral

pro ure presently employed.

0

What changes
,procedures?

ADkISSIONS

0

any, would you make ig the present referral:

f

a. A.Pleape list the prOgra's admission requirements.-

N



b. How we-tilese'requifeMents arrived et?*

c: How do-the deaf program's--; eqtalrements differ
admissipn requirements?

Ai. What do you'consider.io be the strei lgths of the dedf.:;p gram
rfquirements?

e. -Whit do you coniidrtete
requirements?'

What changes if anyc.weeld you 'wake in
, requireMents?- 1 .

' .t) ,,t

-VII, ' STUDENT FINANCIAL SUPPORT
.

,

,a. What financial support is available to the students in '6e
I.,. 0,

program? ,

_ .

. .

1:.-:. Vhat'ire the iquI.rements fo'awarding Yianacial
Ta student? -

.
-o

,..)

..1
VIII. 0 MEDICAL SERVICES 0

. ., , ,.
Iv a. Whai medical services areavailata 'Co the deaf students'in

.:: ,

the.

t pr 69 r aM ? .
,

i.



b. -Does the deaf program employ an audioieglst? Yes No .

e. If-so, how-frequently is auditory testing condudted?

d. DOes the 'deaf person emp speech therapist?, 'Yes No

If .so,,how frequently loes each student receive speech; therapy ?,'

!

.' IL; PRE ARATORY PROGRAM

a

a: Whac are the goals of your prbpargtory program? '

Haw are thep goals acilievedf

What is the duration of,the qeparatory program?
.

es

What courses of study are available in the preparatory prograi?,

e.. Are all of the above Courses mandatory or are

.0MaiLlatory optional

ones.are optional and why?

I. 7

Whicli ones are mandatory and why?

some optional?'

.40111g

a

e ti
STIMENf'PLAGMEINIT,,' WITHIN THE. PROGRAM

Do you uVilize test scores (i.e., CATS results) in placement `of,
student within a particular subject area?

-Yes

Whdt'test measures are utilized to place a student withinl a. subject
t ,1 area? -

'a



# ,

What criteria other.than test scores are used-to plabe
a student within a subject area?

121,

,What do you consider to be the strengths of your present
placement procedure?

What clo. you consider to be the mea
-placement procedure?

e S'es of your present

f.. What changes,' if any, would,you make in the present placement
procedure?

:

XI. r COMMUNIWION AND INTERACTION WITH STUDENTS/,

a:\ In general, how do you communicate }with the students?

speech' and speech reading fingerp lling

sign language writing -gtAttlres interpreter aid

other

b. What Percentage of the deaf students can you communicate
with adequately?

.

How muchPf their communication - no matter what form takes -
do you understand?

..*

ail of it most pf it some oi4 it none of, it
g-,

. For those students'whOse communication you do not undbrstan6,
.

what means do you employ to understand them?

What do you consider to be your strengths in,communicating with
the deaf?

What-Ao y6u consider to be your weaknesses in communicating
With, the deaf?
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q. What do you consider to be the deaf cersons' strengths in
communicating with you?

h. What do you consider to be the'deaf persons' weaknesses in
communicating with you?

What percentage of your time per school quarter do you devote
to communicating with students?

Are appointments with Students made on a regular bUis or are
problems handled as they come Up?,

k. Is tp.re a formal schedule for meetings With students,
regaialess of whether problems door donot.exist?

Yes ' No

1. If so, when are these meetings scheduled during a,scilool er?

Do:you meet with students informally?

?es No

n. If so, do you generally seek the students bat or ..do they. look
, .for .you?

,For what reasons, generally, do you contact students?

p!. For what reasons, generally, do students contact you?

q. What ',26 you consider to be phe strengths of the present
adMinistrator/student relationship?

What do you consider to be the weaknesses in the present
administrator/student relationship? '
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s.' What improvements in the present
administrator/studentrelationship would you suggest?

XII. INTERACTION WITH PARENTS
a. How often do you hold conferences with the parents of s

1

Curing a school quarter?

frequently occasionally never
/

.

b. For what reasons, generally, do parents of students desirse.meeting with you ?

dents

/
c. For what reasons, generally,'do yoU desire meeting with parents?

t form do
administrator/parent,confetences takeof tie dine? aDOrity

tefdphone
letter , in person "other

ADMINISTRATOR/COUNSELOR INTERACTION,
a. What pcxcentage of your time pdr school quarter do youdevote comnunicating with counselors?

b. Is re'a formal schedule for meeting with counselors?
Yes No

c. i.f so, when are these'meetings scheduled during a school quarterand what is generally discusse

4. Do you meet with
counselors informally? Yes No

If so, do you seek the counselors out or do they look for you2

,f. 1:Nr what reasons,
genel:alay, do counselors contact you?

4

For what reascins, generally, do you contact counselors?
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h. What vmprovements In the present administrator/counselor
relationship would you suggest?

'XIV- ADMINISTRATOR/PREPARATORY PROGRAM TEACHER INTERACTION

a. how often do you communic;te with the prep-program teachers
during a school quarter?

g.

b. Is there a formal schedule for meetings with prep-program
teachers regardless of whether problems do or do not exist?

Yes No ,,LTE7
If so, when are these meetings scheduled during aschool
quarter and what is generally discussed?

d. Do you meet with prep - program teachers infor6ally?

, Yes No

e. If so, do you seek the prep-program teachers out(or do they
look for you?

For what reasons, generally,do you contact prep-program teachers?

For what reasons, generally, do prep- program, teat contact you?

h. What improvements in the present administrator/prep-program teacher
relationship would you suggest?

ADMINISTRATOR/TECHNICAL VOCATIONAL TEACHER INTERACTION

a. How often do you communicate with technical-vocational teachers
during} a school cuarter?

Is there a formal schedule for meetings with technical vocational
teachers, regardless of whether problems do or don't exist?

Yes No

1



c. 1. o, when are these meetings scheduled during
quarter and what is-geherally discussed?

d.

e.
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a school'

Yes,

u meet with technical vocational teachers informally?

No

If.so do you see the technical vocational teachers o
do they look for you?

or

-Fer/what reasons, generally, do you contact technical vocational
teachers?

For what-reapons, generally, coo technical voca ionarteachers
contact you?

h.- What improvements in the present administrator /technical vocational
teacher relationship would you-suggest?

What percentage of your time do you devote to communicating with
pi-bp-program and technical vocational teachers during a school
quarter?

ADMINI TRATOR/INTERPRETER INTERACTION

What percentage of your time do you'devote to commOnicating with
the interpreters during-a school quarter*:?

b. Is there a formal schedule for meeting with interpreters during'
a school quarter, regargles of whether., roblem do or do not exist ?

Yes No

c.

-------,

If so, when are these meetings scheduled and what is generally.
discussed?

d. Do you meet with interpreters informally?

Yes No

e. If so, ,do you seek out interpreters or do they look for you ?
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.

.

For what reasons, generally, do you contact interpreters?

z

,

For what reasons, generally, do interpreters contact you?

h. What improvements in the preseht administrator/interpreter
relationf,...;.p would, you suggest?

XVII. STAFF; RECRUITMENT

a. What are your hiri policies for counselors?

b. What are tour hiring policies for.prep-program teachers?

c. What are your hiring policies for interpreters?

d. What are your hiring policies for notetakers?

What are your hiring policies for tutors?'

If there are other people employed by the program, who are
they and what were their hiring requirements?



STUDENT:PLACEMENT.

a. Do you contact prospective employers? t

Yes

Do prospec ive employers contact you?

Yes. No

c. What is the procedure for placement when you contact
prospective employers?
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What is the procedure for placement when prospective employers
_ *contact you?. 0

e. -How,much contact, generally, do you have with a student once
heshas a job (other than on the job contact?

continual

X X. WITHDRAWALS

a

sporadic seldom never .

a. What are the reasons, generally,for. the withdrawal, of a deaf,
student from tLe technical vocational program? .

b. How much contact, generally, do you have with a student once he
has withdra.,n from the program?

continual- sporadic seldom never

c. Do you refer the student to an agency or rehdbilitation
counselor once he has decided to withdraw from the progrdm?

Yes No

What types of agencies and personnel do you contact?



XX. roLLow -up

a. Describe, bri y the program's follow-up proceddres.
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What improvements would you
procedures and why?

ake in the current follow-up

XXIX DEAF PROGRAM COSTS ,

a. What is the per pupil cost per school quarter?

1D\ How many pupils pdr school quarter are accepted into the program?

C. HOW is the year broken up into school quarters?

d. What is the per hour interpreter cost?

e. How many interpreters are working in the deaf program?

On the average, how many hours per quarter does each interpreter
work?

What is the pei,hour notetaker;-cost?

How many notetakers are working in the deaf^program?

How many-hours dOei each notetaker work per quarter?

How many tdtoreare employed by, the deaf program?

k. What is the,pe- our tutor cost?
\

1. HoW'many hours c oes each tutor work ppr quarter?

f.

g.

h.

What is the annul Salary f8Y,sa program counselo ? .

. How many program ounsel8rs\are there?
\ .

o. What is the annual'salary.for the program adminittrator?
\

p. How much is spent per year on secretarial and other suppOrt
services? \

q. 'What are the costs 8f student medical services?

What is the annual salary for 'an audiologist? af=aF
What Ls the annual salary for a speech therapist?

146
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If theke are other people employed by th program, who are
they and what are the annual costs-of theer services?

XXII. THE PROGRAM WITHIN THE SCHOOL

a. What kinds of things are done to promote student tegration
within the school?

b. Are all of the school faci4ties9ava3lable7to the student in
the deaf pr am?' Yes , No

c. If not, faqilities are not available to the students in
the deaf program?'

d. Are all of'the deaf program facilities available to the t.otal
A

/ school population? Yes No

If not, vihat deaf program facilities are not availabe to-the
total school-population?

Does the deaf prcigram share support service

Yes No

§. If so, what costs are shared?

costs with the school?

h. Do'the deaf program administrators confer with school administrators?

Yes .No

If so what do they confer..about and with whom?

a
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N

j. Do the deal! prog selorconfer. with school qounselori?

Yes . No

k. If so, khae do' aourise1or; conf:etabout?..
1

If
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Do the deaf program teacheiS confer with school teachers?,

Yes NO

ms If so, what do they confer about?

ESSIONAL ORGANIZATION MEMBERSHIP

a. What professional orgnizationedo you -belong to ?'

A

er

.1

IT



M

at

-1

'

rc

if":

ti

49



. -

DELGADO

-

I-4

Wild 21

why Current Students Would Prefer to Go to School

with both Hearingand Deaf Students'
.,

1. It is good for deaf people to learn to get along with 1

hearing people.
,-,2

2. 'Can conmlunidate with both hearing and Aeain 1

3. Hearing can help the deaf 'improve- communication. 1

4. Gives'deaf individual More experience with tile 1

.itearirg. ,Y . %

S. L have many hearing friends and Zile to associate
%..with both. 4,,-

. 6. I want. to_ associate, with=both, .17p-cause hea g can
help me to learn-to communicate. .

. '.

7. More` learning with.i.oth.' , .
,

'8. ' I want to be able t© agociate'with both deaf' and
hearing worlds, !:, - Aiy.

9% Canlearri more thing from hearing people - where,
parties are; ,etc.

10. Hearing can help, deaf ,to,bring CammunidAion to a
higher le* l 4, ,.

.?-

-11., Titan learn dOmmunicat On from hearing people, that will
_

.'help on the' job.
4

12. Hearing pee to can. be associated With and help commmni-
,

'Cation. ' - ' ,

13. Doesn't know: . , '13,. u 1

14.: I like, to iangle and talk 'with the'hearingstudents. 1

'15: , Because communication with:hearing and deaf students l''

. helps to make friends easier. >

16. It Is godd for the dedf to mingle 11th the hearing, 1

.
to communicate with'each other. t. -,

f

17. Helps deaf people to see wha0earing people are -doing. 1

18. I like' to *assliciate with bdth hear./ and deaf.!ter f
1

19.. I-tam between both groups;,I would li e to learn signing .:, 1

k .from the deaf to understand them bettert '

, 20. If dMing,*rorik and not understanding, hearing students -1
s ..

can help interpret.'
. 0

21. I cin interpret for both deaf 4 hearing. ) 1

22. Can leant speeth reading from aring and tdath signing 1

to hearing.
.

.-,
, :

,

, I'

Hearing students can- interpret for the deaf.
, I cam communi,late with both. ,

It
J
is-bettef to associate with both groUps than (44f

alone.v I want to, relate to all grpups. I'protiably,

relate better $o hearing. I want to be able to
associate wip.both groups. ..-

.

.



Table 21

Why Current Students Would Prefer to Go to School

,with both Hearing Sad Deaf Stda cont.)
\

133

of

4,Because I have to learn to associate with both groups. 1

I enjoy being with both -,,I communicate better with 1
, hearing people.

6. It's difficult to communicate with haring,.but they
. ,P3-.

.. can 4elp understand the sUbject.
.

.

7. I like to talk to everyone - to'8bmmunibate'With both ! 1 '

deaf and hearing.
;8. I like to coMmunicate.with both. I can unaritand speech 1 '

if spoken slowly,
, ,. .

9. Deaf can learn-speech from hearing ,people, deaf just Use '.. 1
signs all the time, . . , o

10. Hearing people are more intellectlly oriented., but 1
don',t always ,understand problems.

.

,

-'
.

- ,

11.i Good commdnicption with hearing students. 1
12.i GOodto learn ,wore ways to communicate, .3 1
13, I like'to associate with hearing.and deaf students. 1
14. It's better ,to associate with hearing and deaf. 1

' 15. Llearn more; it's a different ,environment. :, ,

16. .I have to work with both, s4 'I, have to,. get along with 1
bOth.

.. . .

- 17. In my job I will have to get along pith hearing people. 1
`18. Becailse I can communicate with both.'

.. 1
19'. I can communicate with both easily. 1
20. . .It's bettei to associate with both .groups than deaf alo e, 1

:

1. Hearing people help with communication in class. '2
2. Hearing studenti can help me adjust to being with

.

hearing. ;','
.

.
.

Healin people help deaf people-to understand imand 1
,, 4.,..tout of class. ' ,

Hearing people can help communication, yet I cant sigu ..

c th the deaf.
., ,

5. . Deaf and hearing can'help each,,other to communicate.
6.. 'Heafing.can !help deaf communicate. - /-
7. Hearing people have experience that helps deaf people 1

in the Classroom. ,

` 1,

doesn't bother me.
9. Hearklg people help to interprefin olfass and out of

class.



Why makes N Different

Degado

rcan get along with both,kinds of people.
2. I like to mingle - -and communicate with both deaf and, hearing.

, . /

(Seattle

1. No response.
7,

2. Deaf andhearing,students are all the same.
3. I can comm%ini6ate2lwith both easily.
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Table:22

Current Students Whether They Go to School

with Hearing, eat or both

'ng cart help interpret.

2. Easier to communicate with the deaf.
3; Hearing peoplebget more informati6nfrom teachers, you

can learn more.
. Hearing peoge have more speech and can help deaf people. 1

went o a hearing high school; now TVI.is best of both worlds. 1

17everybody r ,

I haven't learned sign language yet aiu sometimes hearing people
:talk too fast ,or too slOW.

1.

1

Ilgado

1. It is easier to communicate with deaf students.
2. I am learniqg sign language from deaf students.

Table 23

ent Studentjould prefer to Go to School with Deaf Students

Seattle

It is easier to communicate with deaf students.
It is Aifficujt to communicate .with some hearing students.

TVI

1

2

1

It is easier to communicate with deaf people.
2. Too difficult to communicate' with hearing people., .1

3. I feel more confident wi6l the deaf. 1

4. I' get along with deaf people; it's easier to communicate. "1

ti

'-'
4...),;;



Table 24

Why Current Students Like the Idea of a Vocational and Technical School

for Young Deaf People Who do not go to a School Such as Gallaudet

DELGADO

1.

2.

3.

nt sure/don't know -
Delgado College will provide good training for jobs
other than teaching.

Delgado helps you ,to get a job. Gallaudet was too
frustrating with all the different subjects:

9

1

4. Not sure - there is too much emphasis on trades and 1

not enough on college training.
OP .

5. Yes - but drafting 'program at Delgado is too small. 1

6. Deaf need to learn'more vocational than academic
training.

1

7. Delgado gives better training for jobs. 1

8. Yes, but I could.not take courses I wanted; staff would
not let me take desired courses.

9. Deaf people can learn more; gives training for jobs. 1

10. Program is good, but director is not for the dear. 1

11. Gallaudet takes four years and is for teachers. 1

12. Delgado trains people for jobs. 1

13. Because Isthink Delgado is a good school but I.think 1

Gallaudet is the best and has a better program.
14. Young deaf people can learn as much at Delgado even if

they dj.d not go to Gallaudet.
1

15. Delgado helps prepare deaf people for the hearing
business world.

-16. It has the kind of '-raining I want; Gallaudet is for
teachers.

SEATTLE

1. Program has good training for jobs. 3

2. Gives good training for jobs - youvcan learn more. 1

3. There is lots of help for deaf students; interpreters
can help the students.

4. Teachers are helping to learn skills' interpreters
help, in class; teachers cooperate with students.

1

PI5. Helps deaf peop12 to get degrees or certificates and
provides training to get jobs.

6. It is a means of acquiring education that might'not be
available in any other way.

7. Because it helps you to get a job more easily. 1

8. It provides training for hard of hearing individuals
who_have no place else to go.

1

9. Program has good training in cosmetology. 1
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Table 24

Why Current Students Like the Idea of a Vocational and Technical Schools

for Youn Deat Peo le Who do n o to a School such as Gallaudet, (cont.)'

SEATTLE

TVI

10. It gives people chances'at train for jobs if their
grades are too low to get into Gallaudet.

11. 'The' prlogram gives goad training for jobs. Gallaudet 1

is for people who have good Epglish skills.
12. Good pro-gram here - -good teachers help any student.halle 1

interpreters.
13. To Learn basics for entering another college. 1
14. It is better here for people who can't afford four years 1

'of college.
15. GeE more experience with hearing people -- make friends. 1
16. But it is hard to find credits that are acceptable for 1

college transfer.

Staff is willing to help you out staff keeps eyes ' 1

open' for job" possibilities.
18. Some students are good with machines, etc. and are not 1

good in an academic program. It's good idea; happier
in what they do best.

19. Provides good training for jobs; it keeps the student 1

busy and off welfare..
20. Gives godd training for the future and gives student a 1

chance to find a jobwhen he graduates.
21. It's "hands-on work" that deaf peoplecan do well -

gives g)0,4 training for jobs.
22. 'Program provides more trainingland experience so student.

can get*a job.
23. I have'seen too many people go-to college and not get a

job program provides training for jobs.
24. Progaptt-h fffere courses for different jobs; 1

et,is 'or people who want to be teachers.
25. Not sure 1

sure
. Gallaudet is for people who want to be teachers. TVI 1

provides training for an occupation.
'V gives better training for the technical-vocational 1

iektls

4. Gal au et trains teachers. TVI provides training in
pr ng.

Gall t trains teachers: Does not offer courses in
printing, etc.

6. Galiaudet.is for people who want to be teachers. Gallaudet 1
doesn't provide training TVI does.

.
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Table 24
,

Why Current Students Like the Idea of a Vocational, and Technical Institute

for Youn& Deaf People Who do not yo to a School such as Gallaudet, (cont.)

TVI

7. I can learn more here; Gallaudet is for people who want 1
e ,to be teachers.

Gallaudet trains teachers--thele is no market for tea4bers. I
TVI gives training for available jobs.

9. Gallaudet is a good place for an educatiOn, but TVI is a 1 ,

good place to get a job.
10. . At TV& you learn more faster than you do at Gallaudet 1

College.
11. TVI provides training on machinery. 1
12. Gallaudetisfor teachers.- Ty' gives better training in 1

practical jobs.
13. But it depends on the individual if. it is a goodidea 1 ,

or not.
14. It is a good alternative for people who don't_want to,

go to college.
13. Training at TVI is faster than at Gallaudet;,you can get 1

a job faster.



Delgado

1.

2.

3.

Table 25

Reasons for Current Student D s t facti6 h Training

Delgado doesn't have the type, of electrical training needed.
There arc not enough interpreters-.

The staff would not let me take the courses I want.
Machinery used too old.
Interpreting is not good enough.

Seattle

la Problems in. relating to teachers and students. Training is
satisfactory. NOtetakerS have helped.

2. I can't understand the interpreter most of the time. It makes me
tired'to keep my eyes on instructor and interpreter'.

Sometimes interpreters don't move their mouths while interpreting,
I know sign language but often'can't keep up -- depends on
lipreading. Tutors are helpful, but not available enough of the
time.

Hearing people on the deaf program staff have a lack of unde'r-
standing of deaf people and don't keep their word -- don't
spread gossip or personal problems of deaf students. Lack of
understanding among the interpreters.

5. Yes and No -- Sometimes teacher does not interpreter enough
what he is saying; sometimes he is not patient enough.

TVI

0

ti
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DELADO

SEATTLE

Kind of Work Students'

Table 26

11 Look for When They Leave the School

1. doesn't know 10
2. cabinet making/carpentry 3

3. cocking 1

4. key punch or letter sorting machine 1

5. computer programming 1

6. commercial art 1

1. clerk typist 3

2. welder 2

3. carpentry/marine carpentry 2

4. bakifig 1,

5. teacher's aide 1

6. -horology 1

7. head teacher in poverty program preschool 1

setting
8. cosmetology 1

9. photography 1

10. library work 1

11. office work 1

12. drafting 1

13. graphic arts 1

14. chemistry lab technician 1

15. trailer building 1

16. diesel Mechanic 1

1. general office practice
2. tool and die making
3. undecided
4. electromechanical service work
5. packaging
6. farming or printing
7. printing
8. sheet metal
9. not sure

7

3

2

2

1

1

1

1
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DELGADO

SEATTLE

Table 27

ion of the Summer or Part Time Job Students Have Had

1. stock boy
2. assistant secretary to principal of

school for the deaf
3. draftsman
4. construci....on (full-time)
5, counselor to deaf Children at suMMer camp 1

6. photography 1
7. machine maintenance (cleaning, oiling, etc.) 1
8. furniture moving 1
9. usher at drive-in movie 1

10. dishwasher 1
11. air freight 1

12. worked in drug store a
13. repaired airplane frames 1,
14. boxing merchandise in shirt manufacturing

t
1

. -company,
15. printing
16. social security worker

3

1

1. dishwashing
2. janitc'ial work
3. clerical work'
4. work in a cannery
5. landscape artist
6. assembly
7. baking

8. cabinet maker
9. machine operator

10, molded/graded plastic
11. book collector in hospital print shop &

power sewing machine operator
12. farm work
13. offset printing
14.. city park laborer
15. folding/counting boxes
16. secretarial assistant
17. cook
18. tutor for deaf/supervisor for deaf
19. gas station attendent'
20. making fiberhlass boats
21. sectioned tires/cut post holes
22. lumber pile training job
23. repair trucks

r,

1

1

4

4

2

2'
1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

140



Table 27

Description of the Summer or Part Time Job Students Have Had

1. custodial work
2. printing
3. waitress
4. cleaned teacher's rooms
5. farming
6., junkyard work
7. automotive repair (full ti e ).
8. general office practice
9. factory work

10. computer coding
11. camp counselor
12. photography developer

3

2

2

1

1

1

1

1

1

1

1
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Tables: Preparatory Program Teachers



Table 28

143-

Improvements in the Prenaratory PIogram Preparatory Teachers Would moue

Delgado:

1) The program should be restructured And from that point, then

recommendations couldbe made.

2) Need for low-level training program for deaf to assist those

incapable of entering.curriculuml need selective training.

)_ No response.

_Seattle: ear

1) At least two more prep teachers if program expands and teacher aides.

2) More materials for math related to particular subject areas. Improve

the job samplingsome kind of test that will make up for what the

job sampling,can't reveal aff far as students'knowledge of a particular

`job choice. Hopefully, in the future, the prep program will become

.so flexible as to adjust each subject to each student's particular

need. Each student should be able to progress at his own pace, but

noc just left to his own resources --actually a one-to-one teaching

'situation. Must still, have an instructor teaching.

Better organization and definitions of the curriculUm. Definite

plans now to work a curriculum.

TVI:

1) Give student more vocational explbration.

2) More vocational exploration--more "hands on" experience before going

into a major area.

3) If money were available, add an evaluation center; i.e., "hands ion"

experience center for short term projects so the student can get

a taste of the major, supervised and evaluated by someone in the

deaf program (whom they don't have right now)
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Table 29

Additional Comments

Delgado:
. .

t
. . - .

1) The program administratipri a) does not encourage (in fact, some
to discourage) profrsional improvement (go to graduate classes,'
etc.); b) fosters constant dicord among staff members rather

1
than .encouraging teamwork; c) etc.

2) None

3) No response.

Seattle:

1) It is my studied opinion, based on fOur years of actual classroom
contacts, personal observations, and experience that a strong pre-
paratory program is essential to reasonable success in a program
of this kind at the junior college level-for the deaf students.
I enjoyed this interview and I hope my answers will be beneficial
to this important research project.

2) None.

3) ,None:-

TVI:

1) The reason I mentioned Ameslan in some of the answers is I think
it is very important to speak the students' language--the language
they understand the best.

2) Too.much subjective material in this questionnaire.

How Will you measure these subjective questio
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Tables: Counselors
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Table- 30

5'
146

J

Counselors' Descriptions of Weaknesses in Present, Referral
Procedpres

.

1. Sort of hit and miss, nothing real.positive--no trouble -

in getting the word spread ,

2. Students should not haye toe meet the requirements of
Vocational Rehabilitation; contradiction to post-secondary
opportunities because others'do not have,to come through
Vocational Rehabilitation. I'm opposed to labeling.
Vocational Rehabilitation should be thougheof as a
consumer source for service and money

Many people may look upon Seattle Community College as
a "dumping .place' for people who can't go to Gallaudet;
people don't realree the worth of the program here;
shortage of staff--can't get enough information out
about the program to clarify what the program is about;
not able to handle the numbers-of students who apply
nor those who are qualified-'-the basis of the Shortage
is lack of funding

2. Not enough involvement in referral procedures to know
the weaknesses

J. I don't know

1. Collection of all data on students and getting it together
systemdtically is difficult and time-consuming--this'is
needed to make an adtnissions decision

2. Written information regarding referrals'is. now strong- -
we need a better written description of the program.

C

r

5,
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Table 31

Suggested Imprevemnta_ift__the Counselor/Administrator
Relationshif

, .

Delgado,: 1. Administrators should,leave the counseling to the counselors.
2. Satisfied now. If students are attending classes, counselors

appear,to heidoing their jobs.
3. The basic'problem is the inability to allow the 'staff fo:

,function with a prOfebsional independence. This would mean
;that yoU would have to recognize that allmlof'your staff is
lcompaent to handle their own duties,' This philosophy must
change. Personalities are not separated from the functionS;
e.g., if youtalk about counselimiervices,.it turns into
personal accusations--this 16 how things are handled here.
Administrators feel, that when,others make,-ecommendations
for change, they are challenging-the'competency of the
administration rather that helping to change the. program.
The approach is too authoritarian. Things are done by the
administrators regardless of .how the staff and students
feel, about it. The triology [adminstrators] gOtiogether
and wiped,out'the students,. ,Thereis no plopose or dignity '

;..; to counseling and the counselitg.relationOip when aopeone
comes'along'and intervenes.- Counselora should give
information to administrators that should lead to change.
If the students are dissatisfied,' making poor adjustment--
indicating changes are needed - -this information should be
transmitted.

Seattle: 1. .'Greater contact is needed (it,is difficult to get together
because of eaella,persoo's schedule) . I don't feel that

know everything that 14 ping onL-I'm often told at
the last minute about

2. More communication, po
' Mord openness, more pr.
3. None.

TV/: None.

2. Ane:

einstatement of formal Meetings.

Ea
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Table 32

Counse s' Descriptions of Placement Procedures

g'ado: 1. When the counselors contacts the employer, a "call for help"
is sent out. The employer is ,notified of a student who 's
qualified and going into, the community. College and local
placement services also help. When the employer contacts
the counselor, an appointLeni is At up with the employer
if the student is qualified. The student and the employer
are =asp if some one should accompany the student.

2. [This counselor did not contact employers] The employer
usually asks for a reference for a .particuIar student.

3. [This counselor did not contact e!,ployers] 11.,

ttll the student to speak to the employer on their own--
Luis is usu311., 1, ;: , 7 ,

-I. ! :yeal to the supeisor in person before the actual interview.
I give him backgroune on deafness 'and the student in mind.
Then. I send the stu,:e:It on his own because I wart students to

present' themselves a: Deing able to function on their own.
Technical/vocational instructors are the main people who
inform ccunselors about placement opportunities.

2 Precipitated by looking forea particular job for a particular
Student (checking a place .out or getting a recommendation from
a vocational instructor). Job developmentlooking at larger
companies to sell-them on. the idea of hiring deaf people.

3. I arrange an interview between employer al
prolWe interpletil.g sttvice if it is needed for- both the
interview and on-the-job situations. On-the-job orientation
is also given.

. ',I'contact the err-loyer anu explain to them the kind of
stutlent and training we are talking about. I ask if the

.student can come over for an interview, and the student
and counselor go for the interview. If the student is
hired, the interpreter goes with the student on his first
day. of the job. ,If there is repeated contact with a
company, students are 'sent over with just an interpreter.
Ipay learn about a jab through the newspaper. I call

the employer and'ask If they are interested in h4.ring a
particular student. The student and the counselor go
for the interview, and the counselor interprets. The
employer is told that an interpreter will be available
fin up to one week ,and that, if they wish, the student will
work one day without pay to,prove himself.

[The procedures outlined by the Seattle ono TVI counselors are generally
the same whether contact is initiated by the counselor -or'the employer)
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Table 33

Suggested- Ways to Improve Employer/Employee Relationships

Delgado: 1. It is more important'that the client is prepared in school
for independence on the job.

2. Counseling service-of the program be provided with timelto
visit and contact empoyers.

3. No response.

Seattle: 1. Communication channels might be provided if requested and
needed, but it is important for the employer and employee
to develop their own relationships.

2. Structured follow-up for meetings with employer (sometimes
the program offers an _interpreter for the first week of ,

.:imployment to facilitate entry into the job). ---------
3. Knowing someone cares. The person Who. has helped contact

the employer for deaf employee placement should follow-up
(there is a relationship'there). The problem is uptightness
on the part of the- employer in having someone check up on
them-and the deaf employee. But there must be some kind
of communication foi exchange of know4.edge and discussion
of problems.

1.- If there were more time for Lila counselor himself to go into
the community for continual contact with employers, since
the counselor knows more about the-student.

2. If there 'could be 'a. more concerted effort to help the student
'up,,ade (more training possibly).
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Table 34

Additional Comments

Delgado: 1. None.
2. None.

150

3. Add members to the staff of the program. Include students

in the decision-making process of the program and have
greater staff/student interaction (informal).'

Seattle: P. I woulu like to see improvement in general communication in
the program between all phases of the program. I would
like a better relationship With the administrator; I feel
open end honest, but they've come back as inadequacies.
The, administrator feels competitive with the counselors.

2. We should develop a jbb- hunting pabkage (work up a
resume, how to go through an interviewing' process, what
agencies to check on when looking for a job, recommendations5
portfolio, etc. We should use someone to do job placement
development. We Should use someone to develop media and
tutorial materials. )4e sh ld have a person to be
responsible for classroob f',11.ow-up;you can't always get
out there as often as you should. And fundingS a
problem- -you, can't implement new.ideas-for students

without money.

TV I

t

No response.

1. None._

2. There isea great need for:personal interaction between
staffs'sf deaf _programs. I would,,be

communichte wilth line staff

t.



Ae

APPENDIX I

Table: Teachers

,..

,,-.":-..-



152

Table 35

Subjects Taught by Technical - Vocational Teachers Interviewed

DELGADO

1. English 4

2. Physics_ 2

3. Chemist 4 2

4, Business Mathematics, Business Communication 2

5. Mathematics 2'

6. 'Architectural Engineering , 3

7. Composition-course 2,

8. Electrical engineering
9. Industrial Relations

10. Library Fundamentals
11. Keypunch-Data Processin),.,

12, Accounting, personal finahce, business mathematics
i3. Orthotics and Prosthetics
14. Business Law land II and Basic.Business Finance

15. Anatomy
Material and Processes

17. Accounting I and II'
18. Psychology
19. Drafring
20. PhotOiraphy
21. Basic Drawing
22., Economics
23. Introduction to Lettering
,24, Engineering, Graphics, Civic Engineer

SEATTLE

1. Accounting
'2. Welding
3. Secretarial,' Sciences

42 Retail. Bakery Sales
5. Business and Commerce
6. Business Education
7. Chemistry
8. Power Machine Sewing-Design and Consultant'
9. Technical Drawing

10. Data Processing
11. Literature I & II, Composition II, IV

12 Psychology
13. Mathematics, Physics, Apprentice

14. Communication Skulls, Technical Writing

15. Business Finance
16. introduction to Child Development, Philosophy of Parents

Education 1

17; MathematicFi 1

18. Biology and Anatomy and Physics 1

19. Shorthand, Typing, Machine Transcription, Business English 1

20. Filing

e

1
1
1

1
I
1

I

1
1
1
1
1
1
1
1
1
1

2

2

1
1

1
1
1.

,

1

1'



Table 35

Subjects Taught by Technical-Vocational Teachers (cont.)

TVI

1. Accounting 2

2. Related Drawing 2

3. Machine Tool Processes 2

4. Metallurgy and Physics 2

5. Communication and Human Relations 1

6. Welding 1

7. Medical Secretary, General Office Practice, Related Business 1

8. Media Director - Photography 1

9. Horology 1

10. Hotel and Restaurant Cookery 1

11. General Office Practice 1

12. Press work 1

13. Keypunch 1

14. Secretarial 1

15. Sheet Metal 1

16. Commercial Arts 1

17. Cosmetology 1

18. SLBP (Reading, Math, and Language Arts) 1

19. Business Mathematics and Machines 1

20. Carpentry 1

21. Composition 1

22. Cabinet Making 1

153
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DELGADO

Table 36

Teacner Slows Down Teaching Pace for the Benefit of he

Deaf Students How the Others React

1. not that noticeable 1

2. patiently, seem to understand, curious, never hostile 1

3. they like it many are slow learners 1

4, they don't know the difference - fine with them 1

5. other students try to help - get slung fine 1

6. they don't verbally react - they get restless though 1

SEATTLE

1. no reaction-no change in attitude 1

they need it, too-no Problem 1

at initial class meeting inquire about deaf students; asks
for students note takers - no adverse reaction from others 1

4. doesn't seem to bother others 1

5. no problem 1

6. don't resent it 1

7. no negative or positive reaction 1

8. good, but retards the progress of the faster students -

Can't sense any adverse reactions 1

9. Usually begin the class and get the others started! then come

back to the deaf student; many deaf students come in with

insufficient backround 1

TV I

1. no problem
1

2. explains once to everyone and personally deals with the deaf

students to see if they understood 1

in one case, one student reacted badly - it is disruptive -

hearing students are impatient 1

4. don't mind at all - other students are given extra

assignments
1

5. doesn't matter because I teach the deaf separately 1

6. very well
1

7. very favorably
1

8. seem fairly patient - sometimes the rest of the students

need slowing down too

9. some of the hearing students might appreciate the slowing

down process too
1

10. 100% cooperation

11. no comments - try to make it up in other ways for the

hearing students
1

12. a few times it seemed to irritate hearing students 1

13. doesn't affect hearing because I teach on an individual basis 1
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Table 37

atTeacher Obnsiders to be the Strengths of Teaching an Integrated Class

DELGAfl

. 1. None, , 6
2. Gives ordinary student an appreciation of handicaps that are a part of tiaily

living 1

Deaf have opportunity to associate with hearing-some satisfaction for the deaf
Good experie9ce for teachers and hearing students to be more aware of deaf -
puts non-heft .idg student at ease in another environment 1

Thinks about it as a normal class . 1

6. Deaf benefit from having same kind of education- as hearing - good for deaf
personality, socialization, etc. - good for hearing understanding 1

7. Deaf operate in a hearing world - in a normal situation and hopefully social
.situations 1

1-

8. Deaf pay more attention and get better grades overall than other students 1

9. Deaf gain' confidence about how they can function provided understanding among
.hearing students 1

10. An advantage for, the deaf - placed in a situation similar to future work -
loss.of hearing is an advantage -don't get carried away in small talk 1

11. StOents can learn more if integrated - if they can communicate 1

12. More demanding on teacher, so teacher concentrates on getting message across -
uses more illustrations

13. Hopefully hearing,will better accept deaf students - also deaf will feel more
at ease in the situation

4. None for teachers, but advantageous for the deaf students
15. Hearing environment is good for deaf - tries to involve deaf in social

situations with hearing students 1

16. Builds deaf student's confidence - interest of hearing student and teacher in
deaf and their program 1

17. For self learning to deal with handicapped people 1

18. Shows deaf they are Jike anyone else-they can make it their own vay in this
world 1

19. Makes hearing students and self difficulties aware of deaf students 1

20. Interaction between deaf and hearing students 1

SEATTLE

1. None 11

2. If they want to learn, we're happy to help them. When a deaf student gets a
job, there are good reports about the school. 1

3. For self - I feel I am doing something worth-while; noted curiousity and
interest of hearing student in the deaf and their problems. 1

4. Deaf are not bothered by noises in machines room or distracted by co-workers: 1

5. Deaf student learns rom hearing student,especially in laboratory; learns
from watching others. 1

6. Deaf are more interested and try harder; deaf seem to be more motivated. 1

7. Makes the hearing students more compassionate and thoughtful: 1

8. None - I think it would be better if the classes were separate. 1
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What Teacher Considers to be the strengths of Teaching an Integrated Class, (cont.)

SF.AT1'1,E_

A, Learn from each other; hearing get a better understanding of choef; deaf can

take advantage of opportunities available to others. 1

10. Gives deaf a real life situation rather than setting them apart - should be.

,treated the same.

11. Brings about greater understanding of the material; when deaf want something

to be rephrased, this also helps others - also a real challenge to-teacher in

terms of humor, etc.

12. Forces.deaf to see what hearing students can do and what to expect in the

future.
1

13. Deaf'can benefit from chalkboard work. 1

14. Deaf will have to work with hearing people so give them-some practice here;

essential to learn how to communicate with people who don't know sign language. 1

15. Deaf students have spoken to the class and explained what it's like; good to be

integrated with hearing students.
Classroom situation is related more to the real world; more adyantageous for

hearing students to become familiar with problems of deafness than vice versa. 1

17. Deaf can evaluate their own performance with hearing students' performance;

gives the deaf a goal to work for.

18. Helps deaf students prepare themselves for industry; deaf students treated the

same as other students.
1

19. Breaks down the barrier between deaf and hearing. 1

20. Teacher doesn't take anything for granted as far as students' understanding is

concerned-more preparation for classes 1

21. None for the teacher or the student
1

22. For the teacher, an appreciation of good objectives and teaching techniques;

hearing students then will benefit from the instruction even more; a lot of

students are learning sign language

23. Allows other people to see what the deaf are capable of doing-sort of as

inspiration

1'

24. Good for the deaf to face reality - classes made up of only deaf students are

more protected - good for others to realize.whatthe deaf have to face

TVI.

1. Social awareness brought to hearing students by presence of deaf students 1

2. Having deaf students learn to communicate with hearing students 1

3. Brings maturity to entire class /''')
1

4. Hearing students get an appreciaticai xleaf student's problems. 1

5. Puts deaf student at-ease because they become part of a whole. 1

6. Motivation is greater for teacher and hearing students get benefits of this 1

7. None ,

1

8. Gives teacher a feeling of accomplishment
1

9. Advantageous for deaf student to work among hearing and vice versa 1

10. Teaches responsibility to both deaf and hearing students 1
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Table 37

What Teacher Considers to be the Strength. Teachin: an In e rated Class, cont.)

TV

lf. Awareness - makes hearing student more aware of other means of communicating 1

12. Facilitates clearer communication in the class - room.for both hearing and
'deaf students; hamipg both,associate is a definite plus for both 1

13. Found himself simplifying instruction, thereby finding more intermediate levels
and not taking-information-foK granted. 1

14. Interest and desire to be there-on the part of the deaf students - wonderful
personalities as student and peo bn part of deaf students 1

.15, Eliminates hypothesis that deaf cast get along. Deaf are competing and can do
better than hearihg students. .

16. Greatest strength is for deaf student esteem - when you segregate deaf people,
you reinforce the consciousness of his handicap . 1

17. Deaf student considers himself one of a group-helps hAm to obtain more contact
with hearing than in real life. ' . 1

18. Both seem to.henetit from it; hearing students seem to learn from the interpreters;
deaf students like hearing's attention . 1

19. Emphasize details more thoroughly to be sure they understand it; drive home
part and associate of part with partitself - emphasis on explanation and
demonstration 1'

20., Tremendous opportunities fof people who don't have limitations; the experience
is broadening it gives you insight when you can get to know deaf people you can
help them and not feel that they're foreign

.

21: Personal-feeling of teacher-nice to be able to help deaf people; class helps

them . 1

22. It's the Way the world is - environment is close to what deaf student will
find in outside world 1

23. Become more aware of reality- hearing take too many things for granted; it is a

- challenge and frustrating too 1

24. Deaf and hearing together work out really well - no,problem-because interpreter

is go-between '1

25. An experience in understanding and seeing what'can be done for a handicap of

this type forheating student. 1
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Table 38

What Teacher Considers to be tie weaknesses of teaching an integrated class

DELGADO

1. None 7

2. Hearing students pay more attention to interpreter than lecture 1

3. Great deal of dependence,on interpreter 1

4. T don't know what' interpreter is saying - I can't communicate directly, 1

5. Must repeat if interpreter is here, 1

6. Deaf student is weak in written language, poor high school background 1

7, Communication 1

8. Deaf student headstrong-resents authority, but if convinced of proper way he
will follow along - insufficient previous training - written tests much poorer
than practical aspects of the course ,

1

9. Finding a job for'the deaf where the employer and co-workers accept the student 1

10. Sometimes takes longer to communicate but if the ability is there it will come
out

11. None except when interpreter is late or can't come
i12. Ability of interpreter to communicate special terminology

13. Dropouts thioughout the session - motivation, attitude, poor background of
deaf kids - poor initial placement

14. Times when things are hard to explain - if using synonyms, when interpreter is

present and not present, not sure of understanding
15. Making sure interpreter gets meaning across 1

16. Not able to discuss how much deaf understand - on higher levels, slowing down

the pace,

17. Deaf have problem with .English language because of sign language, need more

help with grammar - class is often beyond, them 1

18. If interpreter doesn't understand subject matter - have had this happen twice;.

interpreter must have background in subject area and must make sure student

understands -
1

19. Interpreter may not be able to interpret word for word 1

20. Never know if they're reading the assigntents-communication problem 1

21. Interpreter must.know the subject matter 1

1

1

1

F1TTLE

1. None c.1
1

2. Can't just ask them .if they appear not to understand; must go through the

interpreter. Makes for a little inhibition on both parts. 1

T. Communication - deaf student (majority) can't read to an acceptable level 1

4. Feels many times like he is not getting across 1

5. Written English - hard to take time in class to work with the deaf student alone 1

6. When on firld tr--1A-,, the deaf student may not e able to communicate and not r,,,,o 1

7. Go over some bf the materials more than once, sometimes 1

'
8. None unless get a weak interpreter'

, 1

9. Has to take extra time to go back and help the deaf - move as fast as possible

but could wove faster sometimes
1
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What Teacher Considers to be.the Weaknesses of Teaching ah Integrated Class (cont.)

SEATTLE

10. Lack of communication skills on teacher's part 1
11. Speed of class and vocabulary

1
12. Success with totally deaf more sq than the hard of hearing - hard of hearing

seem to use (deafness)as a crutch
1

13. So much material to cover - deaf.students 'slow things down; have to be careful
not to let the deaf hold up the entire class

1
14. Have to go too fast for deaf student and too slow for hearing students in order

to accomplish what is necessary for the deaf; sometimes some people get
"cheated" if they have.to wait on others

15. Doesn't know sign.language sometimes interpreter can't translate to the
student exactly what the tether means, especially technical points 1

16. Communication - language - does the, deaf have sufficient, language to understand
the subject matter - if not, virtually impossible to teach him ° 1

17. Learning pace of deaf student is not equal to that-of hearing student
18. 'Vocabulary background - can't pick up daily conversation which is how many

things are learned
1

19. Deaf miss out on communication of other students - had experiencewith deaf
who have been very self- cent red * 1

20. Deaf miss great deal of interaction in class -'lesssinpdt than others - get
treated mote gently in evaluation,by the teacher - but teacher doesn't
compromise what is considered adequate 1

21. The deaf student's way of communication - their drawings require more checking
because of their communication disadvantage

'Teach6r's inability to understand signs - lack of time; tendency to forget
t about some of their weaknesses and special needs. taking examination,

verbal instruction not given; must interpret written language. Deaf student
less prone to ask for extra explanation. 1

23. Mentality of some of the deaf - not ready for material - need, more background;
can reach only.a certain point of efficiency - depends on,the student

TVI

1

1. None 3
2 Vocabulary and spelling of deaf student is weak; some students have been

babied at home 1
- 3. The only problem is when a student isn't cut out for the area there aren't

any major ptoblems
.

You can only work with one deaf person at'a time. If you have the interpreter
who knows the subject matter, you're ok.
Lack of vocabulary in the deaf and no signs for specific vocabulary

6. Lack of communication makes deaf student slower
3 1

7. Hard to tell whether deaf students understand until they get on machine; at
that time you have to be available to show that person how to use it; deaf
kids will go ahead and sometimes get into dangerous situations without asking
'questions

1
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What Teacher Considers to be Weaknesses of,Teachill& an Integrated Class, (cont.)

8. If too many-(more than 3) deaf students with aaarge hearing' groups; if one

;, falls behind other deaf students try to help and fall behind themselves;
minor problem - hearing students pay attention to interpreter

9. Vocabulary - mach deeper problem because deaf do not have the analogy facility
this is being partially solved by the prep program , 1

10. Sometimp must go a little,slower; might have to redefine terms used-in

drawing. _ `1

11. Inability to understand written material - vocabulary. '-'
1

12. When you have really sharp students in class and have to slow down for benefit

of deaf.

13. Deaf student can take up more of your tine - may'start on adSignmerit...ond go in
wrong direction, have a difficult-time turning them around because of frustra-

tion . 1

14. Verbal communication, reading; vocabulary, pace is affected. 1,

15. None; but weakness on teachees part because she is repeating hersel
.

constantly. .
.

16. Catering to deaf students; not treating them as equals!

17. Deaf students slow down class;varied"baek-grounds to deaf students.

18. Harder to conduct class; more preparation necessary.

19. Communication 0

20. If interpreter's unfamiliar with subject; it slows things down.

21. Reiterating m- erials-7retracing. .s

22. Have to teach class at pace of hearing students, perhaps too fast for de

students. 1-

21. Deaf students require more time; difficult to be aware of wh'althe deaf student

knowg or doesn't know. i 1

1=

1
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ULGADO

Table 39

Improvements in the Classroom Situation.TeacherWould'Suggest

it

. . .

.

1. 'Note , ,

2. Added inter

,,

Pretr tine in classroot ..

3. Ideal if &tudent,,and facultylknew sign language' . I .,
4. Trying to get more interaction among-deaf and hearing students and-teachers -

impr6ved interpretation. of claSs diacusAion , i ,. 1

5. More teachers should become familiar with deaf and learn communication skills; . .

,active'pommunicatidn' between instructors 'and"deaf 4udentsrmer9 interpretts
for the program; more emphasis placed on reading skills and written language

r ihjAep prograli.an4rin the high schools; I fee]. that some older instructors '

are reluctant to Wend theextia time necessary with the deaf
0:. Xn orientation for .the instAictora in problems and psychology-of the deaf .

`7, Instrudtion in mite taking skillm/for,deaf students,
.

' 8% Teachers should be fore acguai4ed with certain problems student may-have ae
home `. . , ,

- , .

.

/.- 7
§. All interpreters use exact English . 1

. .

10. More visual aids -. deaf have a communication problem -' can't have interpreter
. all'theitime; some way to irtsure deaf are reading course-assignments ,:'.- 1

. . Interpreter must b9 interested i,n subject; closer to the real life sftuation
the better .

. . . 1

12.; Special v6cabulary for interpreter .for each field 1

13. More interpreters with engineering-background,- better high school preparatory
.' for all- students :

. , . . 1

14. Interpreter preAent all the time 1
15i . Deaf student must ask moie questions.to assume understanding . 1

'lb: More deaf pariitination - especially speaking '' .

f 17: More interpreters for the school although I feel I have enough
18. Mord visual aids - for orientation, cardsexplaiing basic rqchiliqUes,

1,

instructors leart,1 Some sign language before the classes, begin , .

-, 19. More awareness on, the teacher's part of the problems and commmication skills

.
.of the'deaf; sort of an oripntat'ion for teachers to, the field of deafness -

'-° basic thingS they might encounter .
.

.

20. Have at least 2 students ae a time4 ineerpreters know something about the = "
. ,

subjept,area; special sign langdaitvocabulary for the field for iriterpreters 1

21:-.More Astial aids 7, 61so effective with hearing, students .

22. -give Aire individual help with -English - maybe students aren't taking advantage
,

-

of the tutoripg available; get together'and decide, the criteria for`grhdes
p. students often don't understand whytlie)i get low grades; more teachers should
' get acqUainted,with the deaUtprogram

3 Interpreter must'kilow-bout the material he interpreting -.use the same

a

2

interpr ter year4after Year; to builupon past experiences in the subject
area and knowledge or instructor
lUleipiPters Seem to be the "key;" knowledgeof.the subject helps a lot;

- ,otherwise lot'altAnespent explaining .things to the-interpreter 1



SEATTLE

4. None
. 2. Better screening before deaf students .enter certainfields;-some bad place

in the past - into Office Practice,that really0on't belong there; better

Table 3'9

improvements in the Classroom Situ/tion Teacher ould,SU ies

162

background for the students; interpreter should have some knowledge of, the
.subject'area .

. , 1

There are times when an interpreter is not really necessary - maybe put the

interpreter in another -place where they might be of more help
,i

. 1
,

Yi._'More'"field trip" type situations - 1

5". Ideal noW'if interpreter is available 1

'6:- Haireqnstructor who is proficient in sign language without losing the pace
J

..
a

of the course. . .
1

Some sort of:orientation for the hearing student to deafness / 1

Deaf should take advantage of extra tutoring with the teacher; counselor stOuld

suggest to the student the advantages of extra tutoring . . 1

"9. Would Tike to see more deaf students become interested in this subject area

-,"[technical drawing]; easier to find employment if there is a possibility of

0 employing more than one deaf person . , . 1

everyone starts out together, but later put into a class that is more suited

to his learning pace, separate "tracks" for each kind of student; all kinds . -,1

of ,students in the. ccuases 'now .
, \,, 1 ,

mit of 2 deaf.stUdent to a class would be better for'the interpreters; more

than two students should have'more interpreters; 271 ratio of students Co 'e

interpreters
, 1

12.' To warn the teachers they Will have deaf students; to know more about the

individlalbefore the quarter begins ..

13 -.there is ne need for much Lmprovement - dea6,program here coopers es well,; give

ra classes in remek:: 11 reading here'and/or,before they come here; interpreter

know Subject matter; would be good to have taken the classes themselves 1

,ovisions for teachers to understand more about the deaf; more visual aid

capes should be made; interpreter should know the subject matter ,

-4

J.

11.

15. More proficiency in sitn language

16. Better communication hearing student and teacher should learn more sign

language; more - communication between hearing and deaf students

T2AcherS learn sign language-, but have never taken course himself - first,

- experience'with deaf students; scheduled conferences with the deaf students -

. they Very seldom come in fdv-extea help

18. I wish that the deaf cr,:d read.faster and comprehend more of the written

instructions; develop a -nowledge of English'tenses
Would like,an interpreter in the shop during shop times; only'available now

during lecture time, one hour a day; there could be a roving interpreter;

teacher, ,coLild,ar,7Prige eo be present while interpreter is present

5 Prepa'ring more written material
'21. {Desirable if everyone-knew sign language, but doesn't think it's worth the

time for all people to learn sign language

1

1

1

1
1

1
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Im rovements in the Classrotm Situation Teagher Would Suggest (cont.)

SI ATTLE

22fe To have a ,spec al titor who knows the subject area as well as sign language;
utilize one of the good students as a tutor7foe the others; I have suggested
this but was informed.there might be jealousy among §tudents.

23. Better background in language, math

TVI

1. None

2. More aids such as 3 - D models to describe various aspects of subject area 1

3. More audio-visual aids 1

4. Keep interpreter -"deaf, student ratio low (1-4). 1

5. Great to have interpreter all the time that'e impossible 1

6. Not chapeting interpreter as often as they presently do. 1

7. Fewer people overall in (-lasses where deaf students are found. It takes Mole
personal contact with deaf students I 1

8. Emphasis on acquaintance with vocabulary and terminology of class with
students prior to entrance into classrootP 1

9. More interpreters available
10. Deaf studentb have a poor math background; need more math
11. Personal interview with student.before class'begins to inform them of what to

expect in industry 1

1

1

7

12. Reduction of c1-ts size; individualized instruction (2-3 students to one). 1

13. Deaf have hard time undeistanding large words "large words" need to be
broken down:into "sim;er phrases 1

14. Find the way it is
15; Some students could have had moreeprevipus training. Interpreters should be

chosn on basis of their knowledge of subject area 1

16. ".kills of various jobs, need to be clearly defined; curriculum objectives need
to be fully related to these skills - instructor ne-ds to be able to sign the
few limited signs related to skills,and objectives - -united signs because
you shouldn't create an environment unlike a real-job situation

Maybe a session before quarter 1?egins to explain the course work to interpreter.
The interpreters get help from teacher to understand the subject matter 1

18. Beneficial to all students to have visual aids; something they can pick up,
handle and see -1

N. Any program should'make it a requirement.. that all teachers should be proficient
in sign. Most teachers here do that voluntarily; interpreter takes proficie cy
potential away fron teacher; limited class sit,uation for other than lecture
situation for individual work
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Table 40

Why Teacher Feels the Deaf Student Does Not Have Adequate

Comprehension of the Subject Matter

DELGADO

1. interpreter is not getting through (2nd hand information),
student not applying himself - student rarely askes

for extra help
2. his understanding is not evidenced in writing or in

test grades 1

3. do much better in performance area than in more academic

areas - stems back to ucation before coming here

4. students coming from carpentry or related field do not

feel the class is relevant
5. lack of rap sessions and "brainstorming;" lack of interplay

with other students 1

6. quality of interpreters is a factor - they can, prdviding

they work and there are interpreters available

7 limited vocabulary; many are low in reading composition;

trouble with simple instructions
8. no previous exposure to subject matter 1

9., teacher may not be getting message to interpreter; interpreter

,micr not be interpreting correctly, terminology problem. 1

10e cen',L blame it on the interpreter; I don't know why - guess
it's because they just don't understand; in a class with

one deaf student, he understand; in class with 5 deaf

students, they don't (maybe because they don't help

each other)

SEATT E

1. these 2 students are from ; lack cf adequate back-

ground
2. poor understanding of the technical part because of reedifig

skills and terminology - "an' do o.k. with shop ,Tork

vocabulary e technical words or common words that have

different connotations 1.

4. basic skills low - perhaps the interpreter not as
,

ent4usiastic as desired

5. don't really knOw; might be because of the interpreter's,

lack of understandrng of the subject matte,: 1

6., depends on background and attitude 1

7. lack of adequate communication; really need a sharp

interpreter - not necessarily the students! competence

but rather a communication gap
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why Teacher Feels the Deaf Student Does Not Have Adequate

Comprehension of the Subject Matter, (cont.)

SEATTLE,

8.' poor background (reading skills and comprehension) - lack of
experience id life , 1

9. deaf have trouble expressing ideas in writing; rather
difficalt in life

Id. don't really know why;, lack of technical knowledge - maybe
understands initially, but` cannot retain it 1

11. deaf understand but_it a lower level of competency; miss side
input and can't get effective transmission of information;
some may have a lower level of performance perhaps due to
poor background

19. lack of vocabulary must'break down some- of the subject
matter to a point where'it .is almost, meaningless - lack
of backroundw ,

T91.

J. sometimes dependson background of students and their
abilities to learn new terwi

2:, terminology of-the sheet metatrdde is barrier that ia deaf
student will have to understand and overcome 1

3. tremendous vocabUlary problem in the field, but they can
learn just like anyone else 1

4. ,lack of vocabulafy Is what holds them back 1

5..'questions on test - trouble comprehending them 1

6. a lot of it is individual differences like hearing students..
Terminology is a minor problem'

7. goes.back to poor math'background: Square root caq'tbe
Explained.

8. Vocabulary Is too low as far as reading is concerned
9. lack of prior background and basic language

10: 'not motivated varied-b-ackgrouhd,

11. 'lahguage barrier
12. not enough, time to get material across
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In What Way Interpreter Aid is Valuable

DELGADO

166

1. Could'Ot grasp subject matter' adequately without interpreter - interpreter
often seems to understand the psychology of the deaf 1

2. Communication - time consuming any other way 1

3. Students would have to apply selves more - impossible to get along without her 1

4. Without it, wouldn't be able to communicate; impossible to have an integrated
class

5. Previous experience with lipreader - had to concentrate on facing student -

can carry on normally in class with interpreter 1

6. Allows deaf students to come into regular class room 1

7., In this'case interpreter knows subject and it's like having another teacher
in class. 1

8. Getting thiVUgh to kids 1

9. She does all the work - problems can be communicated through here 1

10. Slow up class without her - don't think I'd be able to communicate adequately. 1

11. Interpreter is better fingerspeller and much more competent 1

Easier to get through with Interpreter aid - difficult to read student's
signs and fingerspelling

Good in physics good personality - much easier than writing
14. Communication aid saves time of having to write 4verything also no text,

so time factor important in teaching; kids can't read the information so must
discuss In class 1

Communication - lab classes and classes where a lot of visual aid is present,
probably not necessary

16. She tells students what is going on - the main means of communication; Usually
runderstand the material well themselves

17. No communication
18. To communicate.
19. Improves communication problem; deaf only see visualportion of class and

through interpreter gets at least some of '..he lecture portion 1

20. Only way. to communicate with students 1

21. Need Someone to interpret both ways - instructing and asking_ questions 1

22. Makes it easier to communicate with the deaf 1

23. Whenever a student dppears'not to understand, I use,an interpreter to clarify 1

-74. Communication - interpreter is indispensible 1

25. Communication 1

26. To get the subject matter across 1

27. Helps in communication of students' needs and desires tr the teacher.
Sometimes their written language is not clear to the t acher 1

1

1

1

-1

SEATTLE

1. Communication
2. 'Communication - they are like a tutor - same person in several classes - good

understanding of subject matter

3

1
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In What Way Interpreter Aid is Valuable cont.)

SEATTLE

167

3. Impossible to communicate without interpreter at a rate ':::at is acceptable
to rest of class 1

4. Giving instructions and going over class material - interpreter is essential.
Those interpreters who do more than just translate what th teacher says are
really valuable

5. Impossible without them
Essential unless teacher Is able to sign

7. °Inteipreter can explain in the deaf person's own language - time factor -
interpreter can sign faster 1

8. Helps in communication 1
9.- Communicate fluently with deaf students 1

10. Speeds up teaching - have been very cooperative in getting interpreter here
when most needed .. 1

11. Communication - my interpreter has the course himself - it helps 1
12. Has established rapport with the student; can identify when the student doesn't

understand; knows the student from previous quarters; 'know's when to feed in
more information in'order to get student to understand; knows when to explain
or when the students are responding inappropriat,:iy; saves time 1

1'3 Communication - some are excellent, spem extra time individually with students
14. Necessary for lecture's; material is somewhat complicated - cannot always be

demonstrated
15. Communication - they understand the problems of the deaf; interpreter can

recommend some changes to implement in the class
16. Communication - repeitfon of material
17. Essential to communication - allows deaf to participate in class discuss -ion;

e--

interprets for films
18. To explain to interpret and reverse - interpret in class
19. Basi's'ior communication 1

20. Communication in every way ! Students can ask questions through interpreters 1

21. Cet across information - some are better than others
22.' Comniunication - has to be a go - between
23. Makes-it easier during lecture; during lab no need.- individual

1

1

1

TVJ

1. only means of communication between teacher and student
. 2. facilitates and speeds communication - students look to interpreter for help

3. 'Helps in explanation of high technical areas; with a large number of deaf
students, individual attention

Not as choppy as teacher would be giving them. Interpreter gets message
across clearly.

5. Would be impossible for the student to progress as rapidly as they do now
6, Communicates for the teachers
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In What Way Interpreter Aid is Valuable (cont.)

TVI

168

1

7. Helps with student's reading and writing and the area of vocabulary. 1

8. Explaining - all knowledge student gets comes through interpreters 1

9. Can conduct class as if deaf- student is not present 1

10. Facilitates communication - most interpreters want to know about area to aid
student better .,' 1

11. Spends less time to explain what he meant with interpreter. Interpreter

cOmmunicates her thoughts better to deaf students. 1

12. Muth easier and quicker to get message to deaf student 1

13. Tdtoring aid provided by interpreter is a help, especially with vocaublary 1

14. Saves time in communicating - prevents loss of attention on part of hearing,
`S.tudent , 1

15. You hare someone right there who-has receptiVe and expressive deaf communication
skills . 1

16. Interpreter puts over the explanation of the various teachings 1

17 Interpreter has good knowledge of deafness and deaf communication - inter-
pretation word for word and pure interpretation (suTstituion) 1

18 Couldn't operate without one unless, he (teacher) becomes a good signer. 1

19. When there's one deaf person in a class, an-interpreter is needed to make him
feel more like a part of the whole ' 1

20. Before class began, he went through outline with interpreter so that she
would prepare student about day's lesson before the class began. 1

21. Communication is speeded up during lecture and video-tape sessions 1

22. Speeds communication 1

23. Before I took sign language I needed an interpreter tocammunicate to the
students 1

24. Facilitates bridging communication gap; a must to coimaunicate instructions 1
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DELGADO

Table 42

Reasons Teachers Seek Out Inter ers

1

1. If student has not done well on an assignment, Attendance, make up work,
low grades

2. To find out information about student problems student may have 1
3. If student isn't doing proper amount of work 1
4. Find out if students understand the material 1
5. Dress, conduct, work of student 1
6. Never had to, butiif situation came-up when interpreter needed - enrollment

problems 1
7. To communicate 1
8. Make sure teacher is meeting needs of deaf students; if they understand the

material
9. If student is behind or absent, to interpret special information; to ask

queStions about the student
10.R. Inquire about student
11. Class Problems
12. To correct the student's drawings; inform him of something wrong
13. Important points to get across
14. When a student wants to know something in particular
15. To make sure there's no problem in. understanding assignments
16. Sometimes when it's hard to get through, to astudent; rarely, but it does

happen 1

17. If student falls down in tests - late or absent from class; depression of student
inclass, personal prOblems 1

18. In classroom if it appears students don't understand (but student usually
goes to interpreter before going to teacher) 1

19. When student appears not to understand something important 1

20. Any prs)blem ia_relation to the deaf student, understanding the subject matter J.

21. If there is a problem with a student (not completing work; absences; late
to class)

22. Problems of student

SEATTLE

1. student late-to have her explain directions that may not be on the papers 1

2. see if students are getting materials 1

3. about required written work given daily - to discuss student's performance 1

4. student not up to date on required materials 1

5. to ask if the films are valuable. Always include students in these discussions

to ask about assignments. Important to know if they understand 1

6. Find out if student understands subject matter 1

7. Student's progress and understanding of material 1

8. Particularly hard material-labwork; concerned if student was getting the ma

material

r
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SEATTLE

Reasons Teachers Seek Out Interpretas, (cont.)

9. Communication gap-deaf student doesn't seem to understand something. Talk

about job opportunities with the student. 1

10. To get more information about the student and his problem 1

11. Not getting proper results and feels interpreter can help 1

/12. Related to students' work 1

13. In Relationship to the course content 1

14. Try to help student with the subject matter. Things that might help student

in their vocational pursuits. 1

15. Personal problems of the StUdent (injury, one time) 1

16. If there is a problem-examination, tests; etc. 1

17. Find out what teacher, interpreter, can do,to help a student who's having

trouble 1

18. To inquire if student understands material. If student needs additional help. 1

19. Quality of student work 1

20. Requests meeting 1

- 21. Because student hasn't studied as shown through assignments or quizzes 1

TJI

1. Problems in getting through to student; tedhnical information that is difficult

to get across; new vocahulary
2. If a student is having trouble grade-wise or is showing some other problem

(had bad attitudes and couldn't ket along with other students) 1

3. If there will not be a class or the students are going on a field trip; just
general information; behavioral patterns, academic progress 1

4. If student is doing something wrong or unsafe, I contact interpreter to explain

or if student is having a particular problem 1

5. Student maylhave to d'ake a written test - needs interpreter o 1

6. Discuss student acadeLc problems; to increase motivation, class attendance, ,t1

work accomplishment
.

1

7. Testing, quest lectures, field-trips and anything donet.in the ,auditorium;

8.

I speak to themabout student progress ,t

',,,',

Mainly to explain something to deaf students;Ntalk to interpreter about academic

1

9.

progress of deaf students
.

r

Special message to the students ,.

1
1.

10. To get more complete information on student progress and interest, attendance

t problems and class attitudes that might contribute to -roblems 1

11. To ask interpreter to communicate fOr me; I can sign but it safes time if

interpreter sign for me, especially language k
12.

,technical

To put over a poi ,t or portion of a problem; academic problems with students 1

13.

14.

Student has Jiff culty with'pprticular aspe'ct of subject area; provide general

information on testing ,

:,

Assignments mp6sed attendance problems, coming late .o class l'

,

15. Get feedback'on students' understanding of the material and Ay teaching pace ,

(

1
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TV I

4

Reasons Teachers Seek Out Interpreters, (cont.)

1

1

To facilitate understanding of subject matter
HeIp'in interpreting subject matter

16.

17.

18. When I can't understand what the student is trying to say; tell interpreter
about ,student progress 1

19. Problems of vocabulary, tardiness 1
20. Student not understanding subject matter; absenteeism 1
21! Clarify instructions, answer questions student has; clarify lecture material 1
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Table 43

Reasons Internreters Contact Teacher

DELGADO

1Z2

1. Problems of student 3

2. If they see something in class they want to discuss 1

3. To check about how,student is doing 1

4. Problem with student, sometimes not related to the course 1,

5. Complaints 1

6. Class notes schedules, homeworks, make-up work, etc. 1

7. If student wants to see instructor or has problems-ep.arification of clasS

notes, etc. 1

8. Class problems discuss legel problems, absentee ballota 1'.

9. Material to be covered on tests - when tests are scheduled - outside assignments 1

10. When student wants to discuss something, or know something 1

11. Spend extra time with student;-personal problems of student 1

12. To make a suggestion, ask question for student, to give insight to a particular
1

13. When student isn't doing will and wants extra help, etc. 1

14.\ If student has problem understanding - some interpreters have not contacted

' at all 1

15. \Clarity in assignments 1

16. If student has probleM with schoolwork -1)

17. If a particular problem of a s_udent occurs - absences, etc. 1

18. Contacts concerning grades, courses, advice or scheduling,, etc. 1

19. Problems student is having In speafic area' 1

20. When a student wants to know something in pax..A:pular 1

problem a student may have

SEATTLE

1

1

1.

2.

Questions of 'the students ,

a

Tell things that teacher should be a e of-to suggest disciplinary mdasures

for one student who comes in late to inform teacher of. problems that Might

come up in class because student is deaf

3. Feedback on what's happening - how it's going 1

4. Pass on information from the tutor. Certain dlLficulties student is having 1

5. Requests a meeting if he sees student is, doing poorly 1

6. Progress of stude4t-absences of students
1

7. Students have askeil.questions
1.

8. Assignment clarification .
1

. If student isn't making satisfactory progress
1

10. To discuss student's performance, grade, pass/fail, etc. 1,

11. To inform of the situation - why student is in the class - talk about deafness;
. questions or comments of the student '

1

12.
-.2)

If a student doesn't understand
1

13. If they see a student is having trouble
1

14. Student problem
1.

,
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Reasons Interpreters Contact Teacher (cont.)

SEATTLE

173

15. If student has 'a particular Problep,, e.grpersonal, scholastil problems 1
16. To ask questions, clarifications-same thing as from a hearing qildent , 1,1

17. Requests of the 'students -;review of subject matter - reassurances of student
/status 1
I

18. To see ow students are doing \ 1
19. If stud&lt has expressed 2 problem to.interpreter feels the teacher should

,.know about it.-- 1

20. 'Related to student work 1

TVI,

1. Makeup assignment for student 1
2. Student is having problems in related class 1
3. Talk about interpreter scheduling 1

4. To get answers'to student's questions -1
5. Questions of deaf students about procedures, etc. 1
6. If student doesn't understand material, doing poorly, or( tests, etc. 1
7. some remedial problem - how can I explain something better to the dealt students- 1
8. Sitting arrangements;,for purpose of more detailed definition Of terminology;;

if they are aware of a pToblem_a student. has J, 1

9. Information or explanation of vocabhlary or' artiCUlar method 1

10.. To' clarify some aspect of subject matter for students 3,

11. Interpreter tells teacher when she.feels that the student doesn't understand' l'

12. Must be informed to translate to student; to ask questions that deaf students
have asked her . .: ,

,
1

13
',

/ Administrative type problems - student to be ekcused for interviews, etc. 1

14. For answers to questions -asked by deaf and for clarification of instructions 1

15. Explanation of drawing-geometry problem 'solving 1 ,

16. See about changes in schedule at the beginning bf quarter; interpreters ask
about student problems 1

,

17. When a student is gbing to be missing from class; gives me 4 view of deaf student
progress or "where his head is at" . . 1

18. If there will not be a clads or the students are going on field trip; just
general information; behavioral eaturns; academic progress 1

19. Student is having problems in class or related area 1

Q0'
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Table' 44

Improvements in Teacher/Interpreter Cohneration and Communication Teacher Would quap'est
(ft)

DELGADO !

1. Interpreter needs textbook; needs to talk more; be more honest with each other

' about feeling's in class

2. Maybe orientation session again - I don't know enough about the deaf to know if

interpreter is good ,or bad
, 1

,

3. Need to know in beginning of semester when interpreter will be available 1

4. Interpreter must have background knowledge and interest in Subject area 1

s. 5.. Maybe some of the teachers could improve; if teacher is doing her job,

interpreter is doing hers
1

.

6. Keep some interpreter from previous'sessio ns - in order to build upon their

knowledge,of terminology; etc. . 1

7. (4nce:-4 week discussion with interpreter and teacher about classwork -any

problems that interpreter sees . ,

R. Interpreter must have good humore;.interpretersinfluences'students more than

the'feacher does, she does 99% of the work

9. Interpreter should interpreeverythi4g; promote communication between teacher.

and students' - 4

. 1

10. Should be effort made to scievelop signs for scientific subjects; interpreter

should inquire,as'to how student is doing in the,class; interpreter should.

make effort to'geek out instructor '
.

, ,, 1

' 11. Specialized interpreter,- i.e.1-interpreter should have background knowledge

of subject;,interpreter should inform teacher of background information

12. Interpreter should know,the material and-have knowledge of terms; a "short
,

, , hand" voCabUlary for' sign language'
,

13'. .Interprent should take the course before: being allowed to interpret the

course,- not necessary for credit
1

'14 Maybe make sure the interpreter assigned to English courses are adequately

.preparqd in the subject, matter .
r 1

L5. Not enough interketers for the college .
1

16. Interpreter shouldn't start roff cold; rather, have some background,of course

work in accounting
1

SEATTLE .

'xl. None f , .

2. Meet with interpreter before quarter begins

3 Working together ,to develop new signs -.meeting before new quarter starts

about the materials which will be covered - Also to decide hosi much time

interpreter could spend with each student

4, Interpreter should have the technical background. Interpreter has'to be

learning or have learned the subject
Pre-school meeting'(before quarter

begins); especially for a new interpreter 1

6. Evaluations of course; more communication between teachers/interpreters as

quarter goeS along; some sort of critique after course between teachers and

interpreters. Write.down things that are 'good and bad. Teacher is then able

to refine course ,

1

1.

1

1

cs1
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morovemellts in Teacher/Interpreter Cooperation and Communication Teacher Would Su est (cont.)
SEATTLE 1 '

7. Interpreters who know more about'the subject matter
. 1

8. None,- cant get any better . 1

9. Schedulted meetings (maybe once a week) to discus's students. Set up interpreter
for specific fields- specialists in the subject area 1

0. Scheduled meetings would be helpful - sign language class for teachers I

I. Haven't really used theginterpreter in conferences with t of students 1

2...Definite time to talk with interpreters - I_

3. ,More ,training and practice in signs-A special vocabula y list for baking terms "1'
4. l'o know sign language on the teacher's part and get more information about-

students " ,
., "I

5. tuEoring service with compentent tutors. Interpreter knowledge in the subject
'area although this is probably difficult 1 '

6.. The interpreter ability to'handle sign language must be at a high level of
...:. _

proficien'ay

7. Would like to video-type lessons and have them interpreted
8. Teachers learn'sign language

..._.,

9. . More opportunities for teachers to learn sign language. More $oRtact with
' s'tudents dering learning of sign language. -More individual instruction in ' s'

sign language .
. . ,

0. '_If possible, likerto see interpreter chosen 'on basis, of knowledge of course
work. Continuatkorrimpf.classes; i.e. interpreter for same course for several

-=41:quarters ,
/ 1

z..,
WI-

,

e . /
1. none
2. Problem of scheduling-can't get an interpreter - doesn't'kno how this. can be

remedied. .

.
//

/ ,

, 1

3. Pre-quarter orientation tor interpreter concerning course Work . 1,
..

4. In.,,tne classroom it is adequate
.

5. More time provided to Instructors to- develop working relationship with deaf
:students and interpreters .

,

.

6 Interpreters got bored sitting in the typing class when there is no,communica-
,:. ..,

tion (when kids are-typing)
.

,A. formal meeting, perhaps once a month,amcing interpreters, teachers And
prog.ram head

.

. . , -. '1 :, ..\

.

8. Good cooperation-maybe should have some special help sessions with just teachers,-
. interpreters, and students .

,--
- ,. , , 1

01 'Need for more interpreters , 1

0. Interpreter shoLlid know the subject matter; I try to keep the Y A' interpreter
,.

. for a l'ull year ' 1
.,,-..,

16

A
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'DELGADO

Class attendance - academic MiSplaceient
'4. If 4tud4nt appears not to care about, course; doing poorly usuaJ.ly mention

.

'S

Table a'45

;
Reasons Teachers Contact CounsPlnt§

1. Student not up to par in work 13r.attendanee\
2. Personal, social, acadethic problems of students

V

this to interpretet first . .
, .

5. General inoreation about deaf Students
O. Check on students; absences, student isbehind,'special help.

.--

1. 0Disciplinary problems if therd are any
.

. .

)8. Grade Trouble
. - . " 7

9. If' there was.a student, problem = not of.,te5 now - seldom have, problems
: ...',

,
.

10. When something comes that involves More tharLsubject matter

SEATTLE

.

J. How ,udeuts are getting along
2, If one particular problem with a 'student (behavior); if w6.get'a request for

,job place lent ,
.

.3. Checking upon graduates. See if I can help with unions, etc. ProbldM in
Class' with deaf ,student

4.
-
StutientprobleF with glasswOl-k student has a work goal that is out of line -

.,

/ , unrealistic goal- wanted to find'out how this goal was acted upon 1

5. -To disCuss a Particular student's performance in a course -ask .about their),' .

. . 'goals \ . r.',. .1. .

6, out, where the student stands as far as their employment is concerned -

Talkirig abodt 6tting employment for the students . , 1
.. 7"-, ''..

tì ITrOUi:e-p1S,,I4celltt solve myself
:

, 1
8, 'When a student is ready to be placed - failure in. tests

TVI,'
;

/ , . . ,
, :,

1. If r have to order supplies that would come froM Division of Vocational'
Rehavilitation (be funded. by) ,

.
I

L Absenteeism;, suggestion for Student 'to come in for extra work 1
3. Attendance, prot4emsan class and in related classes 1

4. To go along with student for job interview 1
.

1
5. About attitudes, attending- class, involvement in sport actiyities; sometimes

job placement , 1

6. Student problems-absenteeism; per;oviIal problems, girl rtend, car problems , 1
7. If student-has missed class, Possibility of a job, a valuation of student

progress

1

1

1
8. Only if there Is a problem with a particUlar student 1

q. If I feel a student is having exceptional-problems - will discuss the possibility ,

or placement in a different area or find Out the core of thb student's problemi 1



Table 45

- ,F ....
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f 7
, t ".f .

Reasons Teachers Contact Codnselors, (cont.).3
-..---,

, 0 i
V 1 'Is

,,

10. Behavioral and ac.:p.demic problem .1 stop by office to tell someone is doing wjl1N- 1
.-_,

1 . If student has a problem in class, regarding vocational placement --_.
,--, , 1

, . Spokenfto,them aboutOob placement .
- 0

C,..

..

1

2A4:?4 i . Majo Protlem-student getting too far behind inslais /

14. eport on degree of progress tudent' is making 0 . '
s)

t,
1

Find oue bar the student is doing throughout the entire prOgr...am., attendane ',

: probleds,perhonal problems 4.' 0 - 1
, , / f

*. e
16% Student attitude, attendance, illness, "prfoimance i. . . .' 1 ,

17. "se&s great academic' or behavior, changes in a person-erraliC attendance
.

palt4rn,
18. Talk about something like a special project being done by deaf StOants tliiit

will be used for the deaf program.
,

--.01-1
. ,

'- 1

19. Attendance, tardiness problems, trouble wilth'Shop project;:poox grades Student,
. ,, .,

I.doesn't understand , c t r

20. Academic,blems,..person=a1 problems, perso&al hygOne ,, 1
. .

21. To determine procedural factors - speak to them about job placement;
procurement of tools through the program fox-the student i, 1

.22.- Behavioral and academic problems - when there is no Interese.-Ld no performance;
maybe someone is not &it out for- clas-3; stop by to say someone is doing a

'good job , 1

l77

1,
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Table 46'

R asons.Cc unselers Contact :reacher. .

dr"

'A 1 's
a e

4 DELCADO ,
.

r-7-1,-
, . , -

,
,., .

.Fi.,nsi out howcstSdent.is doing.' .

..J, Y

2, Attendance, grades and performanc,of student
3.- 1*rob.1Vmil.iitli student attendance; to check out student perfprffiance '

4::13astc-problems (personal, problems) affecting stqldent grades. "--
.5. .khedeling, attendance .

,,----

6. 'Check on student;.absences, student is behind, special help
-7., ..Ibbrpoteatials of student. i

.

8. Discuss comioniprdblems atong deaf students
9. Contact about abserices;'to find out how.stmdent is doing

10.' CheciCon studenis'Aeten'dance work . .

.

11. Inquire about students'- any problems with a particular student

a"'

'Aaar.

1

1

.

1

1

1

%SEATTLE .

\

1. To find ,gut if student might be able to return to"Wome and help his own people- 1

2. =Drop in occasionally to check on students' progress,tfuture plans for students 1

3., Student 6s4ally.goes to counselor first: then contacts teacher (grades, place-
ZA

-merit) 1
/

--\11., Student progress-registration 1

,
.. 5. Check oh Ttogtess.of the students with the students' permission 1 ,

,- 6. Progress inquiries-notification'of prebence In'class.(to observe students) 1

.7.7. 'If student 'is hetng difficulty r planning student program .for future quarter 1

-8. ZCe nerV#irgo4=mation alidtit student -.performance 1
9. Check-on kids- -see how they're cl*g .1

1. Check on.stude tsb absences 1 '

. 11. Current sr,pro pective students
12.- Ascertain proper placement of students. "reassurance" meetings,with.students

13. FOr info atiowabout...,a student performance
14. To ask about'(student's ability to-move into another course4progress

i

15._ Chdck un..pAiigres'r of student; teacher having problOns

) 16'f Wondering 'how student isfgetting along,
17. Check on well-b. ng of students, see how they are adjusting to class

-

)

1. Student problems, absenteeism, personal Troblem - girlfriend, car problems
Td see how student.j.s progressitig

3.. Student academic'difficulties,,absentee
4. Financial, pdrsbnal or academic problem of students

5. If the student must be gone for the day
6. Questions about how studenl is doing in clash - teacher is informed by the

counselor

1

1

1

1
1

1
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Table 46
-

A '

si

Reasons Counselors Contact Teacher,, cont.

1:x 's

:,

7.-e-Gerieral evaluattag of students, see ab,ut new seudentscgetting into prOgrdth,
4. . wiehdrawql, finding job, etc.

.

.

. .

.. 6. Find'odt.hc;W the student is doing , , -:7

79

1'

9 Exp4re'the idea of a new: skill area for a' deaf student 1 -'

.

, *10.. Find out :how- file student is doing throughout the entire program, attendance.
problemL, Arsonal deaf student problems

.
a '1.

.,..

,f1.= Student pefformance, attendance;, field trip 1

12. .Someone wants to enroll, someone needs-help,4test scores 1
,. N ' %

13. Is rarely contgcted :
1 '

14. Only Af there is a problem Zhth a-particular student -: -1
15., To get' more,spAific information about a student and his work t 1, ,

16. lis:umber ofstudents per class-, number that can- be handed, how some students . ..
rare doing gh class; what problems are experienced 1n classeS, a

1 4

1

17. ,Academi.c problems, personal pftblems, persona hygiene
18. Student problems,.academic progress-of student
19.. Attendance, tardiness problems, trelble with shop ployect pOor grades,

'student doesn't understand,
/

;

I

4 4
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(Table

47

.

1

BA,

Improvementsnts in Tea, cher/CounseO Inicatio; and.roop-raion Teacher L' Suggest
is--

DELGADO.

180'

° 1 ''''- % .

. ,

%
41. ,.. of counselor tocontactteacher About problems of deafstbdent "-r ' . 1'.

,. , *
. Schobl should let, teacher know w linselor is for student in his-,Cltss-- N:-/

(should be available at time'tuden .is enrolled in 'his class ,' . 1
.

3. I don't feel thatjob i4 being done 74 if:could be by'counselor and interpreters 1
4.' Should, e a way to screen student. a 'according to interests and talents ')..

.

, 15.
Weekly me ings mly be incolvbrated:into the interpreter meeting

:. After mid term exams, counselor should review grades, Rte. with the. teacher
.

should seek ou the teacher
.

. o"./ .,_

,
- 1.

g

P. Teachers-could le rnibasic sign .language - should have. scheduled, meetings \ 1

8. Counselor'shouldgetlinformacion about student to teacher 1

9. More coat aA obviobsly --ail teachers told who the counselors fox the deaf are;
4

?

'?..,here they are,. phopeii's, etc.' ',

,.

JO, Should be scheduled appointments '(once every six weeks - at least a phone call
. . ,

,
Counselor ought to let teacher c,11m.'7 if student brings a problem abodOclas- 1

) ,

11. Should be a formal meeting - at least a-couple times a semester ,, 1

Should'set up meetings with counielor
,

A- 1

13. More placement into jobs; 'try to find Area where the deaf students dan function

. :
without a handicap; e:g., a highs noise situation ii

1

14.r Counselor Perhaps should get information about students to teacher .,

SEATI E

1. Counselor should contact teacher or make-his name knOwn at'least. Maybe a group '
.

meeting of teacherp,..who ha \(e deaf students coordinated by a counselor.: . 1

Has;, to be some TWRBvement. Kids are not progressing in the technical areas.

Interpreters 'and tutors appear not to be adequately prepared themselves in-

technical area. ' .. ,, ,
1

3. To know more .abogt'individual students before the quarter begins . ) 1

4. Depends on interpreter.; would like to know counselors are available. Counselors:/

are third-parties. Ki;:iphasis should be more on interpreter/student/teacher

relationghip . ,,,

,

Would like (;,iknow more'about the background of deaf student in the class,
).-

particularlyin the area-of,skIlls or other handicaps
6. Orientation fO'teachers in the regular program during workdays before school

actually starts. Notification that dead student will be in the class before

School starts, 0
.

1

7. Not necessary to see a counselor, Tell interpreter and she transfers the

. . (4information to a counselor
a8. 'Should have,scheduled meetings at least 5 timesVquarter likethe counselor.

. . Come 'in and give background on student; suggestions for the teacher(' 1

' 9. As long as counselor -is available, this is sufficient, 1

1



Imprav

SEATTLE,

4

.'Place should be acombinationof counselor for the deaf and a counselor from"'
rthd pprticular subject area; help the student gOt inn a certain area; a
',. conference at.east twice a quarter. If a teachert,,Aets complaints about

a teacher, the teacher should be notified. Maybe a counselor` should visit
t.

ltfie Classes

1. Meeting for meeting's sea,not necessary. Just knowing the personnel is
available if there is a itoblem is sufficient.

Table 47
181

or Communication and'Cooperation, Teacher Wquld est (cont.

j19 4re follow up on progress/achievement of the student,,mcre discussion of
student's'goL and'iobjectives.

13. Don't feel there is any value in communicating with counseloeunless there is
a "human type" problem.* Feel counselor should talk to students rot to

.
- instructors. . , : - + ,

,

14 Connsdlor should come into-Efte classroom and 'make suggestions to teacherA a,

,1141 to deal with the students.
... .

15. More frequent input about the deaf program to the teachers in the college.
16. More,personal dontact with employers by'a counselor,

TVI
t

.1 I .

Anfonn.student of.what to expect in course and industry before course begins
More time available to communicate

.> , 1.

'IPre-quarter meeting to discuss student I will have in Class - problems,
abilit es to expect 1

,

:

'netic) ing well as'is
I. .1ki

By undefrtanding a little bit more about the baCkground of st2dent (familyb'

.problams, etc.);_yould help in dealing with.stddent
Shodld 'do_ -some reaearch into area that students can be placed. What are the
limitations of deafness in the commerCial art fieli? Counsel&rs should focus

.../
,

, ,the deaf, student into an area in, the fild'iather than deal with it in a,
shot gun Approach 1-.

N,4

1

4-

I

o

t-

1
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iabLe. 48
.

Reasou.4dministrators dontact,Teacher

DELGADO

,I. Personal problems of'student affecting his performance

(2. Progress reports on student; attendance
3. Discuss students in genera). n

EA
4. 'To check on students - job potential - proper plaoement

5. To see if all is O.K. with a particular, student - chcout instructor's to
see if they are doing their job ffl

6. Any major problems that Miaitthrise in the prograi t

SEikKTLE

Check up on students' performance

1

1

1

1

1

1

1

t2. Prospective-students I

3. Meetingsiare intermit ent - 'can't reivamber what they are about; perhaps, about

interpreting servi 's . 1

.4. attendance, check p on stUdent3..an? problems' 1,
. .

5.. 4arious institutions that are interested in'the program; seek 'in_orma,tion about

.., this particular subject area. 'To set up meetings with rcpresentatiVes of

various programs; to explaik about department here N--- r L-

Student problem in matter of instruction or
*

ability 1

TVI' .3'
i

1. Academic difficulties '%'
).

1

2. General I- see if all is alright 1'

3. AdminiATator contacts me just to say hello, to introduce a new student, to

show the facilities to someone 1

4. Check on student progress 1

, 5. Expertise in media, development of programs to explain deaf program 1

6. Primarily, to introduce a new student ,

1

'7. To explore ideas of new skill Areas for deaf student

8. More-Tor general deaf news (school newspaper) and personal information on

student 4L,.

1

9. Scheduling; classroom activities t
1

10: General information - tell him good things about deaf program 1

.11.. Seeks me out for special art projects for the deaf department 1

12. ,Attendance, tardiness problems, trouble with shop project - poor grades,

student doesn't understand

r



Table 45

tReason Coun fors ContaCt AdministratIrs

. . .DELGADO s
.

.

1. generally to'digtuss how deaf' students are doiag
2. diffiOlty scheduling interpreter

as a 14hole about .the program haye a sp cial interest
in the program .

4, when student is doing pporly
$ ,

SEATTLE

J

1. check up on students' performance
r 165 ask for more,signlanguage cl;asses

'personal piobieMs'of the'studentst Placement'of the student':
follow up curiosity about, students who are employed 1 .

student's problems in mStter'of instruct_on or ability. 1

1. academic difficulties 1
2. student progresg reports* or if need to know somet zng about

deaf people from other states like different sis used
to seek information on students who have been placed out of

state

to keep interpreters that h2ve had the classes before.
Mot problems, h'andled through counselor

5. if visitor goes throUgh schoql, she takes her down to meet
ti ddministrator not usually administtative, just casual'

6. counseling session to hellgtud,ent in class
7. administrative reasons, primarily
8. .student problems or ways,to help student do a better job

in course; use 01 new material
9 concerning the overal objectives of the program for the

deaf in garticUlar skill area
10.''more for general deaf news (4s pn schpcol newspaper) and

personal information op student 1

media.proyect relating to the deaf program but not directly
to one student

1

seek him out to tell'him good things about deaf programs
general information

attendance, tardiness problems, trouble with shop project
poor gradestudent doesn't u e rstand

-4i

,T

54.

z

..4-44444".

a



Table 50

DELGADO

1. A planned meeting of. some kind. Teachers who have deaf students invited to

to see the program facilities and meet the people.
'2. Administrator should keep cabs on the counselors and what they arefloing with

the:student. Not as Important for teachers to cgmmmnicate with the adminis-
trator. %Teachers .who.,pave deaf students could pOssibly meet with the admini-
strators. Some kind of guidelines for teachers (when they encounter probleru -
suggestiong for the teacher); introductory course on how to relate to

deaf students. .;

3. Better handling of forms and reports - reports should go to deaf program as

well as department heads.
4. Get together occasionally and have thingsexplained to the teachers;: more

communication between the teachers and the deaf program.
Administrator of this particular program should get more involved in the
program and with his students; not enough persondl interest in the staff and

students.

6. They ought to organize some kind of program to acquaint the regular faculty
about the goals oftheir program - set up meetings w4,th counselors, etc:

7. Try to make.texts available to interpreters - for Ole .interpreter to take

home and study notes kept in a library or reference, room.

w 184

Imorovements Treacher Would -Tti .n Tpacher/AriTqnistraeor Cooperation and rommltnl

SEATTLE

1

1

1

1

. c

. .

1. Counselors could do the contacts .

) 1

2. Feels he is very cooperative but generally works through a counselor regarding

students 1

3. Not necessary-counselor should be able to t care of the problems. 1

4. Feels that reports of the interpreter are f more important than any meeting

set up with administrator or counselor. , 1

5. Doesn't see a need for a meeting with him. Many things can be handled on

a lower level. 1
1

6. Adequate now, if needed knows where they are. 1

7. If needed, to know'that they are available. 1

No suggestions-just to'be available, .

1

9. No need to talk with him, the more we ran treat a deaf student like a hearing
. .

student the better )

't
, . 1

10. liethod of grouping according to student's abilWes should be improved. 1

11. ;fare ebachertraining*in sign'language. 'yewerpeople'in sign language class

or more teachers - too crowded now; need more personal contact in sign

language class. ,

,
. ,

.

, 1

12.?. More informatiofr about services available
.

in order to take advantage of them.
.,

Perhaps discussion about student's performance. )

13. Might be some type of prALtest to place students.. Notification that deaf

student will be to the claw. .



Table'Sb
.

4 : .
i

'4"Improvements Teacher Would 'Suggest in Teacher/Adminis ter Cooeration and Communication (cont.)
,t

TVI ' . ,

.'
,-.)tet. :. ,

1. Providing feedback to teacher regardingiplacement of ttident. .

.,2. Maybe a periodic meeting (at feastonc&a year) with all deaf program staff
and teacherswpose to describe the program's goals.

.

.

3. Inform student of what "to expect in cduvse and industry before course begins. 1
4. Some feedback on placement research so that department can develop some

, appropriate materials need a better employment qcture. 1
v

Pre- quarter tdacher/counSelor/administration, meeting - maybe special meeting
in summer/problem of-tithe here. L .

6,
,

If teachers afire going to deal with the deg, the administrators should require
the teachers to maintain a prOficiency in signs.

al

185
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Table 51

Additional Information and Comments

DELGADO

1 Counselors should check with the teachers more often. Teachers

could make some periodic reports on the studepts to the

counselors. If student is having problems, teachers shquld
be made aware of this. Counselor should encourage students

to air their problems.
2. 4Poor attendance of deaf students sat student professional

organization meetings.
3,. A pleasure teachiing deaf students; deaf students haven't been

the best or the worst; I like_them.
4. I feel interpreters should be given full --time status; they are

the key Co the whole program;. get more money and fringe
benefits;.good program and productive program.

5. 1 feel that the administrator, probably gets around to meeting
with each student at least once or twice each semester. He

has -in the past and should now. I feel there has been a lot

of progress in the past five years. I would like to see more
interest in the deaf community--would like to see more adult
:deaf peopre enroll in the program. .1 would like to see more
schools like this throughout the country. Small minority of

the deaf are Capable of attending a University or Master's
program of any kind. Deaf deserve more praise and compliments.

6. Hearing students get a lot out of deaf student's "oral" reports.
Impressed with facial expressioe, and gestures and their role in

,communication. Very impressed with the program.

7. Weekly tests are good indicators of how the students are doing.
I thinkeit's more important to be a good teacher than communi-
cating With counselor and administrator. Most of my former

deaf students, got good jobs. I feel talents and interests
should be thedeterminers of a student's program. Some (not

many) of the dehf students have been misplaced. Some very

.smart boys have been in plumbing or something.like that and

could do well in other things. About 20% are probably misplaced.

Maybe 10% of these are plated by their counselors--maybe 10% are
he wrong program because of their own doing.

8. A worthwhile program but more communication.

9. Worked out very well in this situation. In a work situation,

proves deaf can function on a level with hearing.

10. Try to improve the courses to meet the demands of indusery. I

try to treat.the deaf as I would all other people.

11. Overall picture-7pretty good job of keeping track of their students.

Hard to keep track of students; unless student is doing poorly;
I won't seek him out. Most students' at Delgado tend to do poorly.

Whole classes are lots performerse--hard to say deaf student 13

any worse. Only students who stand out are, outstanding performers

omother way around. Concerned 'with developing capabilities to

perform more than "brain power." Not sure what the aim of the

deaf program is here--to 0 on to a four -year program? to produce-

technicians? Should he made more aware Of the atm of the deaf program.



Table 1

Additional Information and Co (cont.)

187

.DELOADO 7

1.2". fInterpreers must have the capacity to understand the subject matter.
la. Whole-heartedly in'faVor''Sf the deaf program here and I favor complete

integration of the' deaf student's with hearing students;-
14. Glad to,see the program here,--needed should be more around the

Eounety: Hope it continuesenjoy deaf students. Good workers.
Tendency to think deaf students need more attention which may not'

necessarily. be' there.
16. Average of deaf students has been higher than hearing students.

',Very enthusiastic about the'deaf program.
17. Would like' to see the program continued7-a good program.
18. Some previous vocational training with deaf children before teacher

can accept a job,*at Delgado. Perhaps a shoit introdIctory course
iri sign language. 'Deaf kids come in on their own more often than
hearing kids., Most commercial artists in New Orleans need a Master
to work here. Not enough places in_New Orleans to employ all these
,people. Ratio,Ca designers to sign painters is low. Instructors
Instructors shOuld know some basic communication skills. If there
is an assigned time for instructors to learn sign language, they
would.

19. I feel fortunate to have the students,so far. Attendance), arcades,
performance are all goot.

20. I'use the board a lot--put key words-on the board. I feel there's
very little communication between self and deaf students. I
feel the deaf have not been adequately prepared. I have been
instructed to treatthem the same as other students. ,Haven't
been taught (or haven't learne'd), syntactical English. Syntax
is completely wrong. Hearing students don't have that problem.

. If the program rigidly enfOrced .t.be equal standards, a large
proportion wouldn't pass. Still,-it's not their fault:

21. Good to use handicapped people in certain jobs. .I want to.help
people find where they fit. Deaf students are good students in
general. Very happy with performnce of deaf students. More
publicity and public relations work for the deaf program.

22. Trades where they, are given a set of specifications and have to

Come up with a'product to meet them are good for deaf students.
Those formerly in the program have been good and sought-after
employees.

23. It is disarming to walk into class and find deaf students Without
prior knowledge. Should be some notification, that deaf 'students
and interpreters will be present, especially for new teachers.

.1%
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'I Additional Information and Comments (cont.)
A

b SEATTLE

I: Keep.it going! Deaf should have equal educational opportunities.
2. Limited experience-7must have a well - gained interpreter.. Would

be good to have interPretler who is knowledgeable in the subject
matter'. Should have som4. prior warning if there is to be a
.deaf student or students in the class.

a, Psycnorogy of deafness in orientAion course is especiallytgood.
;---z-'. 0 all the administrative offices in the college, the prograu

or the'deaf-eeMg to be the best. Leadership, is of ultimate
imprtance and Jotfeel the -deaf program has that leitership.
Industry's response to these deaf people has 1- ..a.s2 as

// mine--have bad an administrative view of the oppor-/ 'tunities ftr the*deaf.in the past, ,but I have changed my mind
Y, abut this. Administrato/' here has changed his mind about .

Ihe'succe4 of the deaf program. l'fel industry's response
is

)

s changitig. Many.'deaf.students are now doing a good job
and will change attitudes industry has 'about thr, deaf. Welding
department 'has placed'll out of 12 students-one dropped out
befdpie his training waS,cditinleted.

4-.; Wonderful program! Enjoyworking with' them.
5. interpreters have. been excellent.
6. ,prwrlieerature should be sentto instructors about deaf students.

InforMation-ent about what serves are available.
7. More communication with the dep"artmret might help--willing 'to help.
8. Donit feel the job is being done In my'srea--"missing the boat"-

somewhere along the line, Periodic meetings among student/
-tutor/teacher/counselor to try to find ovit where the problems
lie.,, -

' 9. Welding teachers go out and find jabs `for the deaf kids. Not really

part of their. ,job. /Placed all deaf students that Went through' their

program'.' Whale program haS people who are very cooperative. Deaf-

: program here better organized than program for hearing students.
Regarding' placement -- student ddesn't go So work, you are not

accomplishing the goal. I feel that people with authority should
support_the deaf and help thdm to get jobs,and be better accepted.
eity'and state'- should .hire more deaf -people... Deaf'need-someone

,,"go to bat" for.them. . I am sally up'Set about this problem. I am

not condemning the deaf program, but the school authorities,and '

bureaucras
10. .My first encounter with def students.. Would like some reedback

from ..thedeaf,students. Fantastic project. .

11. yirst expvince with deaf students. If the student I have was totally
deaf, perhaps'would,want more information, but my students can partially

hear.

t

t.

tat
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Additional Information and Comments (conr.)

SEATTLE

j89

12. Feel it's successful now. Proven by people being able to find
employment in their area. I have made video tapes of lessons--
helpful for student to go over lessons many times. Cooperation
between 'interpreter and teacher on their own. I plan tc do More (
,r this. To make up a series of lesson in this department that

designed for the deaf. TV tapes--also audio for benefit of
qearing students.

13. rfocs't skimp on the interpreters. Sometimes hard of hearing are put
into a class without interpreter. They are at a distinct dis-
advantage. Must have interpreters for these people also.

14. For the ifiEerpreter to pass,on any important information from the
classroom to tle deaf program administrator. A problem that has
come up-- interpreter had to leave because of illness--hard to
"re-educate" the new interpreter. I emphasized field trip activities
for the deaf students.

15. Deaf have poor background, especially in reading--lack of comprehension
perhaps due to'lack of experience in life. A credit course for students
in sign language. More hea7:ing students would interact if they could
sign. A'general education credit elective. Any criticism of teachers
should be brought to the teachers directly, then to deaf program
supervisors (3-y the interpreters). Observation times should be set
up. I have not been notified in the past of visits. Interpreter
didn't have a chance to show-a true picture of her skills. Neither
of the deaf students in one class meet the speed requirempts for
this course. Sending out people who are not qualified is poor for
the school, the teacher, anti the student. Rather have the student
take the' course twice -than going into a higher course unprepared.

lb. I think it's a strong program. Should maybe be more time spent in
conference with only the deaf students and the teacher and the
interpreter. Attendance well above average.

17. Improvement would be to have the instructor competent in sign language.
More effective and less costly in the long run.

18. Absences are less with deaf students. Highly motivated--a pleasure
to work with the deaf. Well-organized program in the colleg6:
Work hard to help the students.

19. I feel the program definitely pays for itself, both financially and
humanly. ,

20. To compile a dictionary of terminology in drawing for'the student
would be helpful.

1

21. I also have some deaf high school students here. 3 hour per week piogram.
Also a counselor who works with these kids. Subsidizing students is
bad for the school. Only reason students come to school is to get the
money. I think the deaf program is great--very progressive program
here.

4. :
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Additional Information and Comments (cont.)

SEATTLE

22. Sampling -- students scheduled to try different areas during prep

quarter. Administrators come over during hat time and talk

with instructors and discuss each student. I have taken,a'class

in sign language. Deaf students also help with signs. Willing

to take another course in signs if given-for credit.' An orienta-
tion for video tape teachers involving movies, sign language--all
aspects of deafness. I would like to see another class In advanced.

sign language offered-for credit. Also offer sign language class

for regular students.

TVI

think the program is terrific., It gives these students a chance

to learn a useful trade and become an asset tc society. Thy enjoy
what they are doing in the school and are able to get employment'in
the field they are trained tor. Which makes them a part of'the work

force that helps build a useful life for them and their families:

2. Should have a better selection method. Should be able to keep up with

the hearing students in math, especially. Should select a person

who is really interested in this area and wants to go into this

field when through with school.
3. Deaf students do not have good language backgrounds. Improvements

should be made in lower schools--not good backgrounds in math..

4. Deaf kids cannot'understand what they are reading. You giVe them

jobs and they do them well--on tests, questions are asked about

that job and cannot be answered. Real problem with reading.

5. Specific units of study can be developed for definite areas of

employment. The curriculum should be more specific for these areas

And more in depth; i.e., airbrush retouching and illustration, i

technical illustration for publication, etc.

6. I teach better because of handicapped students--I pace myself, use

Overhead, prepare my materials better-make more connections and'

assume less.
7. St. Paul TVI is doing'a great job for deaf-people, not only in prepara-

tion but also in overcoming their communication barrier.

8. Should be an hour ailoted'each day so interpreter and student could

have tutoring time.
The program for the deaf is an outstanding program. It is good for the

deaf student as well as the.coMMunity.and its citizens. The teaching

pace in a hard of hearing and hearing clgss should, not be slowed because

of the hearing--in many cases it is. The classroom environment should

be much like the "on the job" supervisor/worker environment. Too much

signing and too great a dependence on interpreters Could create an

artificial class setting. The deaf could have difficulty adjusting

to the job. More time available for teacher development and trainir.g

aid development. Great program!

10. Students do a better job when teacher shows personal interest and desire

and ability to communicate rather than going through an interpreter.
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DELGADO

Subjects

Table 52

Interpreted at Each

SEATTLE

Program

16

4

3

3

TV1

y_92.

1*.

'71

6

3

3

'English 6

Orthotics/Prosthetics 4
Drafting 3

Printing 3

Typing

AccOunting
Baking
Welding

Graphic Arts
.Physics

Machine Too.1

Bus1ness Machines/
History 3 Drafting 2 General Office
Biology, Recreation Teeology 2 Practice 2

Electricity 9 Office Machine 2 'Yawing 2

Sociology 2 Instruction Of Sign' Drafting 2

Physics 2 Language Classes for Geometric Dimensions 2

Mathematics 2 Staff 1 eIndustriar Human
Algebra 2

Accounting 2

'Graphic Arts 2

Interpret for Staff
meetings, job inter-
views, and coordinator

Relations
Cabinet Making
Reading

Bookkeeping 1 Of inteiprete-,: Typing 1

Data Processing 1 services 1 ,Welling
Ccestruction Costs 1 Communication Skills 1 Highway Technology 1*

Unit Record 1 Blueprint Reading 1 PrOduction Art
Business nanagement 1 Autotody 1 Hotel and Restaurant
Trigonometry - 1 SpeCh. 1' Cooking
Computer 1 Job Sampling 1 Carpenter's
Library Science 1 American Institution 1 Mathematics
Business Communica- Chemistry. 1 Business Mathematics

tion Environment and Man 1 Printing
Shop Safety 1 Carpentry 1

Clerical Practice 1 Data Processing 1

First Aid 1 Sociology 1

Personals Finance 1 English 1

Business Mathematics Mathematics 1

Business Law Zoology 1

Personal Development 1 Reading 1

ChemiStry 1 Language 1

)Psychology 1 Adult Basic. Education 1

Art 1 Business and Environ-
Cooking ment 1

Health Heavy Duty Diesel 1

Filing 1 Horology 1

Typing '\
Cabinet-Making 1

History
Psychology

1

1 r

Physics 1

. Family Life 1
0. Science 1

I

.
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Table 53.

Additional Comments

fl ere is a need for more trust among staff members

r;etter communication is needed among 'staff_ members.

The atmosphere and rapport between administrator and other staff Members
(including interpreters) sometimes is cool and strained. I wish that there
were more a feeling:of cooperation and onenetkof purpose but apparently it
is covered up' at times by secretiveness, pettiness, and apparent distrust
and competitiveness. Perhaps this is to be expected. I don't know:

1.43

(

e confidence in others.

SEATTLE

1. I chink it's a great program. It's really new and has a long,way to go, but
Li. i'kls a really good start.', I would like to see mord counselors that are k.

qualified to work with the deaf (if they started this in schools before the
deaf kids got to college .age, we wouldn't have the problems we have now).

__. Interpreters should be permitted to exchange student'information more freely-
,

witYla,;tructors.
; \,

Tile emphasis should be put on vocabulary building for deaf students and _

interpreters. Interpreter training should be instituted. Once a-month there *

ir'cr,taff m6eeings that'pertain to all ofthe staff, and they are very informative.
4--;

, ,\Our staff gets along very well with each other. ,

4,

5. 1 would lirke to develop videotapes for training.of interpreters. Money is ne%ded
t.0 do this (the staff wants to'do thisLthere is no in-program opposition).

videotaping of classroom lectures with interpretng services.'

!Dorking Zt Seattle Community College is a very satisfying experience for me.\
T'vt_ made many new friends and broadened my knowledge in many ways that would
otherwise have escaped me.

7'
enjoy *_tie jpb,and love working with deaf students. I think the head interprq-:ter

Ls terrific (th4 job can be very tiring at timei).

feel the program is very successful. The students grow and develop their
en .g and,. job skills well here as well as learninkindependence, self-confidence

,ind,working'and mingling with the hearing students.' The hearing staff and
,tudent.body also come to understand about dafness and deaf individuals. I

wich enjoy interpreting and find the experience of working with the students
Jud ciai,n2s fultilfAg and satisfactoiy.

TVL

i Lhink that rite program at TVI is great but I would like to see the deaf (with
interpreter') enrolling in many more schools and universibies.
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